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"I ain't doing my duty by that boy, and that's the Lord's 
truth. 
Book says . 
Spare the rod and spoil the child, as the Good 
I ain't got the heart to lash him, somehow. 
Every time I let him off, my conscience does hurt me so, and 
every time I hit him my old heart most breaks •• 
Aunt Polly's soliloquy 
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The purpose of the study was to develop a valid and reliable 
instrument designed to assess the parenting and child rearing attitudes 
of adolescents, Responses to th e instrument would allow for the 
identification of "high risk" adolescents, i. e ., those adolesc ents 
whose attitudes towards parenting and child r ea ring indicat ed a high 
potential for child abuse, 
A review of the literatur e identified the following four parent-
ing constructs most commonly associated with abusiv e parents: Con-
struct A: Inappropriate parental expectations of the child; Construct 
B: Inability of the parent to be empathically aware of the child's 
needs; Construct C: Strong parental belief in the value of punish-
ment; Construct D: Role reversal, These constructs served as the 
basis for the development of the item domain. 
The sample used in this study consisted of 2,628 adolescents 
attending schools located in Utah and Idaho. Employing a Likert for-
mat, three Prototypes of the instrument were developed and field 
ix 
tested, Substantial content validity was acquired through the judgments 
made by a panel of experts in child abuse, test construction, and 
attitudinal measurement. Construct validity of the instrument was 
established through the results obtained from factor analysis, 
interitem correlations, and item-construct correlations. 
The data generated from the factor analysis indicated 32 items 
had the highest positive factor loadings ('7,20) in each of the four 
identified constructs. The range of item-construct correlations for 
the 32 items (,53 to ,75) indicated adequat e to high degrees of r e-
lationship between the item scores and total construct scores, The 
data obtained relativ e to the internal consistency of the items 
indicated adequate level s of reliability for each construct (Construct 
A, ,70; Construct B, .75; Construct C, .81; Construct D, .82). The 
test-retest reliability coefficient of the instrument showed an 
adequate level of stability over a one week period of time (.76). 
Raw scores, converted into factor scores , indicated approximately 
3% of the adolescents who responded to the instrument scored -2 and 
-3 standard deviations away from the mean. The results of the multi-
variant analysis of variance indicated that abused adolescents scored 
significantly lower (p,<,001) than adolescents non-identified as 
abu sed. The data also indicated that males in both groups scored 
significantly lower (p.<.001) than females in both groups. 
(192 Pages ) 
CHAPTER I
INTRODUCTION 
The role of parents has been viewed with increasing importance as 
a result of the current societal awareness of the alarming number of 
children who are being physically abused by their parents. There is 
growing clinical evidence which indicates that inadequate and destruc-
tive parenting behaviors constitute one of the major causes of child 
abuse and neglect. Steele (1970) claims that distorted patterns of 
child rearing are learned by the parent in the developmental stages of 
his/her childhood. These learned patterns of behavior are ,often per-
petuated in adult life where the parent who was abused as a child may 
replicate both the attitudes and behaviors towards parenting and child 
rearing practices thats/he experienced in the process of his/her grow-
ing up. The cycle, when repeated, transmits these learned abusive 
parenting attitudes and child rearing practices to yet another genera-
tion of children (Steele, 1970). 
The clinical evidence available which suggests that many abused 
children learn abusive parenting attitudes and child rearing practices 
and in turn, upon becoming parents, may rear their children based on 
these learned attitudes and practices, is important when related to 
the intervention, treatment, and prevention of child abuse, Crisis 
intervention, as described by Steele (1975), is a strategy based upon 
modifying learned abusive child rearing practices. Often a parent 
becomes angry and frustrated in a crisis situation with which he cannot 
effectively deal. Some of these crises arise from a parent's lack of 
understanding of child rearing and the capability to cope with daily 
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stress. When a crisis arises, inadequate pr eparation for parenting 
coupled with the inability to handle the accompanying stress often 
results in an intra-family crisis or loss of control with a particular 
child. The crisis intervention approach helps parents to understand 
the impact of crises in their lives and provides support in developing 
new parenting techniques as well as techniques for anticipating and 
handling crises. The goal is to gradually eliminate repeated cases of 
abuse by parents already identified as child abusers. 
Despite the value of crisis intervention, it remains an "after the 
fact" approach. Abuse to the child has already taken place. In order 
to reduce the initial occurrence and incidence of abuse to children, 
research must concentrate on developing methods which focus on primary 
prevention. The concept of the "child abuse cycle" suggests that 
child abuse may occur as a result of destructive parenting attitudes 
and child rearing practices learned by individuals in their youth, 
replicated upon becoming parents, and perpetuated with their children. 
Primary prevention of child abuse can eventuate, therefore, through 
identifying individuals, prior to parenthood, who possess aberrant 
parenting attitudes. Although there is no available data-based 
research to support the concept of child abuse perpetuation from par-
ent to child, there is substantial evidence in the literature indi-
cating that certain attitudes and beliefs of the parent are trans-
mitted to the child and remain with the child through adolescence and 
into adulthood, Fry (1975) found that if a child identifies with his 
parent, there is a high probability thats/he will duplicate her/his 
parent's ideas, attitudes, and behavior ass/he develops. Weisbroth 
(1970) investigated the perpetuation of parental morals in their 
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offspring. His research suggested that among adult subjects, parental 
morals were perpetuated well into adulthood, and that this perpetua-
tion stemmed from previous identification with parents. Munns (1972) 
compared the values of adolescents to those of their peers and their 
parents, and determined that male adolescents saw themselves as similar 
to their fathers in their philosophical, social, political, and reli-
gious values. In a similar study, Sears (1953) concluded that ident-
ification with parents in values, attitudes, and morals is developed 
at a very early age and is maintained through adulthood. 
The identification of potential child abusers could have immediate 
benefits in the intervention and prevention of abuse to children. It 
was reported that in 1974, 600,000 babies were born to teenage mothers, 
most of whom were unwed, in the United States (Markham & Jacobsen, 
1976). At least three-quarters of a million teenage girls became 
pregnant that same year, one out of five of whom had at least one 
previous pregnancy. Markham and Jacobsen pr edicted that one out of 
ten teenage girls in the United Stat es will become a mother whil e of 
school age, and of this group, most of the girls will keep their ba-
bies, with about forty percent remaining single while still attending 
school. According to Markham and Jacobsen, most teenage girls are 
not prepared to cope with the day-to-day needs of a baby. Social and 
economic problems soon supersede the teenage mother's initial excite-
ment about having a baby. When the constant demands of caring for the 
baby become difficult, abuse of the baby may result (Markham & 
Jacobsen, 1976). 
The statistics and predictions of Markham and Jacobsen acquire 
greater importance in light of the findings of Smith, Hanson, and 
Noble (1975). In their study of 1J4 battered children, they found 
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the average age of abusive mothers was 19 years at the birth of their 
first child. They also found that the majority of the abusive mothers 
had little knowledge of appropriate child rearing practices. Yet, 
despite their data and the evidence available from clinical observa-
tions, little has been accomplished in preparing adolescents for their 
future role as parents. Traditionally the schools have failed to pro-
vide the type of program needed to equip the adolescent with the 
proper skills and attitud es for becoming a parent and rearing a child 
in a healthy, non-abusiv e environment. Today's adolescent is tomor-
row's parent and pos s ibly tomorrow's abusive par ent . Although exist-
ing research has identified the parenting attitudes and child rearing 
practices of known child abusers (Steele, 1975), there is no evi dence 
to date which might establish a relationship between adolescents' 
attitud es towards parenting and the abusiveness of their later specific 
child rearing practices, 
Statement of Need 
Research cited above l ea ds to the conclusion that parenting and 
child rearing practices are l earn ed at least partially through the 
child's interaction with his parents. It has also been suggested that 
prof ess ionals have been reactive, rather than proactive, to child 
abuse; that is, current programs are designed to "treat," rath er than 
"prevent" child abus e . Therefore, theie is need to develop strategies 
which will lead to primary prevention of child abuse. One such strategy 
would be the development and validation of an instrument which would 
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assess the child rearing and parenting attitudes of adolescents and 
identify those adolescents who are "high risk;" that is, adolescents 
in need of acquiring appropriate child rearing and parenting skills, 
Purpose 
It was the purpose of the present study to develop and validate 
an instrument that would identify adolescents in need of acquiring 
appropriate child rearing and parenting skills. 
The need to develop such an instrument was based on the following 
rationale: 
1. The identification of "high risk" adolescents, that is, those 
adolescents with attitudes towards parenting and child rearing similar 
to those of known child abusers, will provide an opportunity for the 
schools to alter the adolescents' attitudes and skills related to 
parenting and thus diminish the potential for repeating, as parents, 
the behaviors thats/he may have acquir ed from earlier childhood 
experiences. 
2. Instruction and/or treatm ent programs des ign ed to change 
those attitudes and behaviors must be deve loped from a sound concep-
tual framework. The products which evolve from the t es t developm ent 
strategies will es tablish such a framework; that is, the initial step 
in developing an instrument is to define the construct(s) which would 
be measured through its administration. Thes e constructs are related 
directly to the target behaviors which are to be changed through in-
struction or treatment. Thus, the objectives of instruction and the 
constructs which serve as the foundation of the test development are 
interdependent. 
6 
J, The identification of adolescents in need of learning approp-
riate parenting skills may act as a preventive measure and reduce the 
incidence of abuse and neglect of children. Subsequent to the devel-
opment of the instrument, longitudinal research should focus on estab-
lishing relationships between an adolescent's performance on the 
instrument and his/her future child rearing practices. 
4. The development of a valid and reliable parenting instrument 
would allow for accurate pre- posttest measurement of the effects of 
instruction and/or treatment upon individual adolescents. As such, 
schools could evaluate consistently the effectiveness of their in-
struction and/or treatment relative to appropriate parenting and child 
rearing skills, 
In summary, the development and utilization of the proposed in-
strument will allow professionals to become proactive, rather than 
reactive, to child abuse and neglect, Responses to the test stimuli 
will allow the professional to identify those adolescents whose atti-
tudes towards parenting indicate a high potential for child abuse. 
Subsequent to such identification, instructional and/or treatment 
programs related to parenting could then be designed and implemented 




REVIEW OF LITERATURE 
The following review of the literature is presented with the in-
tent of examining current and past evidence relative to the following 
issues: 
1. Parental Influence on the Child's Behavior 
2, Theoretical Explanations of Child Development 
3, Abusive Parenting and Child Rearing Practices and Their Effects 
Upon the Child 
4. Theories of Aggression 
5, The Need to Identify High Risk Adolescents 
6. The Identification of High Risk Adol escents Through the Measure-
ment of Their Attitudes Towards Par enting and Child Rearing 
7, The Specific Objective of the Study 
Parental Influenc e on the Child's Behavior 
For many decades there has been considerable concern and research 
preoccupation with the determinants and consequences different child 
rearing practices and parenting attitudes and behaviors have upon the 
developing personality of th e child. Although researchers have had 
difficulty agreeing with th e specific consequences of parent-child 
interactions, the majority have supported the th eory that early parent-
child interactions have a marked influence upon the future behavior of 
the child. The alleged importanc e of the pre-school years for future 
development is reflected throughout the history of Western thinking 
(Clarke & Clarke, 1976). 
This conceptualization of human development suggests that the 
first years of life have crucial effects upon later development and 
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adult characteristics. Yarrow (1961) states, 
"The significance of early infantile experience for later 
development has been reiterated so frequently and so persistent-
ly that the general validity of this theory is now almost 
unchallenged." (p. 46J) 
Although this theory is popularly attributed to Sigmund Freud, 
the belief that parent-child interactions play an important role in 
the child's later development dates back to the writing of early 
historians and philosophers. As early as 428-Yi,8 B.C., Plato, the 
philosopher and educator of ancient Greece, and one of the most im-
portant thinkers and writers in the history of Western culture, 
believed that the first experiences of a child were of utmost import-
ance. Plato (cited in Lee, 1955) 
"And the first step, as you know, is always what matters most, 
particularly when we are dealing with those who are young and 
tender. That is the time when they are taking shape and when 
any impression we choose to make l eaves a permanent mark," (p. 4) 
The belief in the value of early parent-child interactions as the 
foundation of future developm ent of the child can be found in the 
writings of the English philosopher John Locke (Clarke & Clarke, 
1976). In his major work, "An Essay Concerning Human Understanding" 
(1690), Locke states that all ideas were placed in the mind by 
experience: 
"If • • . the difference to be found in the manners and abilities 
of men is owing more to their education than anything else, we 
have reason to conclude that great care is to be had of the 
forming of children's minds and giving them that seasoning early 
which shall influence their lives always after •••. " (p. 5) 
The theory of the crucial.ly formative role of early experience 
gained perhaps its greatest support from the writings of Sigmund Freud, 
Freud (1910), through his observations of patients, came to believe 
that experiences of early childhood leave deep impressions upon the 
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adult's 'psychic life' and act as det erminants for future development 
(Clarke & Clarke, 1976). 
Soon afterwards, J.B. Watson (1928), the American psychologist who 
emphasized observing the behaviors of an individual, supported the 
observations of earlier writers that the child's fears are learned at 
home, He felt that the parents did the emotional planting and culti-
vating and that the child's whole emotional life plan had been laid 
down and his/her emotional disposition set at three years of age, It 
was at that age that the parents had alr eady determined for their 
child whether s/he would grow into a, 
"happy person, wholes ome , and good-natured, or whether the child 
would be a whining, complaining, neurotic, ang er driven, vindic-
tive, over-bearing slave driv er, whose every move in lif e was 
definitely controlled by fear," (p, 35) 
The th eory has continued to gain support up to th e present 
(Bandura, 1969; Bloom, 1964; Bowlby, 1951; Martin, 1976; Rathbun, 1965; 
St eele , 1970; Storr , 1975), Two independent methodological and theo-
retical positions however developed as an explanation of how early 
interactions with parents play a formative role in th e child's future 
deve lopment. The first explanation r es ult ed from the psychoanalytic 
appr oach and was thu s clinical and observationa l (Bowlby, 1951; Freud, 
1923), The seco nd, based upon stu di es on the role of l earn in g in 
deve lopment, was lar ge l y experiment al (Bandura, 1969; Hebb, 1949), It 
should be noted that although these two explanatio ns, one deve lop ed 
from psychoanalytic theory and th e other from learning th eory, were 
independent from each oth er, together the two theori es combine to 
strengthen the crucial role of early parent-child interactions, A 
brief explanation of each th eory follows, 
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Theoretical Explanations of Child Development 
Internalization Through Identification 
The development of a child's personality is viewed through psycho-
analytic theory as the internalization of parents' values, desires, 
and standards by the child (Freud, 1923), This concept of parental 
identification has been recognized as an important process through 
which the child internalizes parental characteristics which contribute 
to the development of th e child's personality (Erickson, 1950; 
Kohl berg, 1964). The term "identification" is frequently used in the 
literature to denote the p~oc ess by which a child selects an adult 
as a model and attempts to simulate some segment , large or small, of 
the model's behavior. In an attempt to clarify the role of "parental 
identification," Stoke (1950) arrived at the following description: 
A child gives its emotional allegiance to one of his/her parents 
and tries to duplicate i n its own life the ideas, attitudes, and 
behaviors of the parent with whom it's identifying." (p. 163) 
Sigmund Freud. (cited in Fry, 1975) suggested that the child's 
id entifica tion with a parent played a fundamental role in the develop-
ment of a healthy personality. As the child develops, the identity 
with the parent becomes more firm and the characteristic behaviors 
become more persistent. The term "persistent," in this case, means 
"enduring" and "constantly recurring"; it does not mean that no change 
occurs. It does mean, however, that there is a tendency for certain 
traits to remain in an unchanged, or relativ ely unchanged, form, even 
when training and social pressure have been operative. As Allport 
(1961) has stressed, th e "important fact about personality is its rel-
atively enduring and unique organization." (p. 26) Havighurst (1951) 
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has pointed out that th e personality, per se, is not fixed at any one 
time in the individual's life, but grows and changes throughout life, 
However, while certain personality traits change as the child passes 
through specific kinds of experiences, each change preserves a central 
core or focus which does not change (Breckenridge, 1960). As the 
child develops, the central core leads to a stability of traits within 
that personality pattern which does not change unless extensive in-
struction and/or treatment is provided. 
Internalization Through Modeling 
The second theory relevant to the development of personality is 
based on the importance of modeling and observational learning 
(Bandura, 1963). While the psychoanalytic approach views the child as 
int ern alizing the parents' standards, values, and desires through 
identification, the modeling and observational l earning approach views 
the various characteristics of th e parent (model) as influencing the 
behavior. The latter theory suggests that internalizing takes place 
through observational l earning and modeling and has greater potential 
as a determiner of life-lon g patterns of behavior (Bandura, 1969), In 
this case, the child does what he sees being done, especially if he 
sees it being reinforced (Bandura & Walters, 1963), 
Gagne1 (1965) suggests that human development in all its manifesta-
tions depends on the twin factors of growth and learning. The factors 
that influence growth are to a very large extent genetically determined, 
whereas the factors that influence learning are chiefly detennined by 
events in the individual's living environment. I Gagne further states 
that once an individual's genetic stock has bee n chosen at the moment 
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of conception, his growth cannot be altered very much, except by rather 
extreme measures, However, the events the developing individual lives 
through in his home, in his geographic environment, in school, and in 
his various social environments will determine what he learns and 
therefore, to a large extent, what kind of person he becomes. 
Both theories, internalization through modeling and internaliza-
tion through identification, are in agreement that early parent-child 
interactions contribute significantly to the future behaviors of the 
child, Whichever theory one uses to explain the importance of these 
early parent-child interactions appears to be a matter of choice 
dependent upon an individual's frame of reference, Neither explana-
tion negates nor weakens the importance of early parent-child inter-
actions as a determinant of the child's future behavior. Ther efo re 
both explanations will be utilized throughout the Review for further 
explanations of the effects and consequences abusive parenting and 
child rearing practices have upon the child. 
Abusive Parenting and Child Rearing Practices 
and Their Effects Upon the Child 
Traditionally, societies have depend ed upon reproducing their 
orderly forms of family life by rearing children who will regard that 
form of family life within which they were r eare d as normal, natural, 
and desirable (Mead , 1968). Of all the roles designated as critical 
for the dev elo pment of a healthy society, th e most important are those 
which surround the role of the parents in the child rearing process 
(Kelly, 1971), 
The role of parents has been viewed with increasing importance 
as a result of the current societal awareness of the alarming number 
lJ 
of children who are being physically abused by their parents. In 
light of the critical importance parent-child interactions have upon 
the developing personality and future behaviors of the child, the 
literature in child abuse abounds with clinical evidence which suggests 
that children who experience abusive relationships with their parents 
during their formative years establish similar relationships, upon 
becoming parents, with their children (Martin, 1976; Steele, 1970). 
Although lacking an empirical base, this theory postulates that child-
ren identify with the abusing parent and model abusive parenting 
behaviors subsequent to having children of their own. Steele and 
Pollock (1968) have shown that abusing parents have a history of being 
themselves abused or neglected, physically or emotionally, as children, 
and have recreated the same pattern in rearing their own children. 
In addition to concurring on th e notion that many abusing parents 
were them selves raised with some degree of abuse or negl ect, child 
abuse experts also agree that abusing parents share common misunder-
standings with regard to th e natur e of child rearin g and parenting 
(Spinetta & Rigl er, 1972). 
Inappropriate Parental Expectations of the Child 
Beginning very early in the infant's life, abusing parents tend 
to inaccurately perceive the skills and abilitie s of their child, 
Steele and Pollock (1968) found that parents in th eir study group 
expected and demanded a great deal from their infants and children, 
and did so prematurely, Galdston (1965) concurred that abusing par-
ents treated their children as adults, and added that the parents 
were incapable of understanding the particular stages of development 
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of their children, In these misperceptions, the infant is expected 
to perform in a manner incongruent to what may reasonably be expected 
for his/her developmental stage, These inappropriate expectations 
stem from a lack of a knowledge base relative to the capabilities and 
needs of a child at each developmental stage. Treated as if the child 
were older than s/he really is, the child is often left to care for 
him/herself, or is left to take care of younger siblings, Children 
are expected to be toilet-trained by six-to-twelve months of age; to 
be able to talk before two years of age; and to help with the washing, 
housecleaning, food preparation and serving at a very early age 
(Martin, 1976). 
The effects of inappropriate parental expectations upon th e 
young child's deve lopment are debilitating. Martin (1976) suggests 
that when these expect ations ar e impossible to meet, biologically and/ 
or cognitively, the child perceives him/herself as being worthless, as 
a failure, and as unacc eptab l e and disappointing to adults. 
Parental Lack of Empathic Awareness of Child's Needs 
A second common parenting trait among abusing parents is their 
inability to be empathically aware of their child's needs, and to be 
able to respond to those needs in an appropriate fashion (Stee l e , 
1975), Melnick and Hurley (1969), in their study of personality vari-
abl es of abusing parents, found mothers to have severely frustrated 
dependency needs and an inability to empathize with their children, 
It has been reported that not only did abusing parents have a high 
expectation and demand for their infant's or child's performance, but 
also a corresponding disregard for the infant's or child's own needs, 
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limited abilities, and helplessness (Bain, 1963; Gregg, 1968; Helfer 
& Pollock, 1967; Hiller, 1969; Johnson & Morse, 1968~ Korsch, Christear., 
Gozzi, & Carlson, 1965; Morres & Gould, 1963). 
Empathic awareness of a child's needs entails the ability of a 
parent to understand the condition or state of mind of the child with-
out actually experiencing the feelings of the child. To empathize as 
a parent is to participate in your child's feelings and ideas (Rowen, 
1975), Abusing parents often demonstrate the inability to be empath-
ically aware of their infant's or child's needs. Based on a fear of 
"spoiling" their child, abusing parents often ignore their child which 
results in the child's basic needs being left unattended (Steele, 1975), 
A high premium is placed on the child being good, acting right, and 
learning to be obedient. However, what constitutes "good" behavior 
is seldom clarified. 
Erikson (1950) and Havighurst (1951) have outlined developmental 
tasks which must be mastered at each stage of life if the child is to 
achieve normal development and a healthy adjustment. They suggest 
that failure to perform any of these tasks may hamper development in 
succeeding stages. 
The tasks have been grouped around several poles: physical 
skills, intellectual growth, emotional adjustment, social relation-
ships, attitudes toward th e self, attitudes towards reality, and 
formation of standards and values. To meet these developmental tasks 
successfully, the child needs to develop not only constantly increas-
ing competence and understanding, but also a sense of responsibility, 
a realistic outlook, and a capacity for self-direction. 
16 
Relative to the first stage of infancy and early childhood, ages 
0 - 6, the child learns to take solid foods, walk, talk, and control 
elimination. The child develops a sense of trust in himself and 
others, learns respect for rules and authority, learns to control 
emotions, and to distinguish right from wrong. In addition, the 
child learns simple concepts of time, space, and safety, explores the 
immediate environment, and develops his/her skills through play. 
Finally, the child identifies with his/her own sex primarily through 
interactions with his/her parents (Erikson, 1950). 
The effects of inadequate empathic parental care during the early 
years of an infant's and child's life ar e profound and enduring 
(Steele, 1975). A child who is ignored and whose basic needs are 
neglected fails to develop a basic sense of trust in him/herself and 
in others (Martin, 1976; Steele, 1975), A child who liv es in a world 
where parents pay no attention to him/her, wheres/he is not permitted 
to make demands on the parents, and where parents are interested in 
him/her acting right and learning to be obedient, provides little or 
no basis for l earning respect for rules and for being able to dis-
tinguish right from wrong. As a result, the child fails to develop 
confidence in him/herself and in his/her basic abilities (Steele, 
1975). Acting his/ her age usually means being pliable to the demands 
of the parents, and does not mean testing reality. Violence, cruelty, 
and causing pain to others are not considered bad to the child. The 
parent(s) with whom the child identifies, models violent, cruel, and 
physically/psychologically abusive behaviors under the aegis of 
teaching, helping, and controlling him/her. The results are viewed 
in the child's tragically low sense of self-esteem as a distorted 
sense of guilt (Steele & Pollock, 1968). 
17 
Parent-Child Role Reversal 
A third common parenting behavior among abusive parents has been 
described by Ackley (1977), Martin (1976), Morris and Gould (1963), and 
Steele (1975) as a role reversal. Where the phenomenon of a role 
reversal exists, the child is in an environment wheres/he is expected 
to be sensitive to and responsible for much of the happiness of his/ 
her parents (Martin, 1976). Essentially, the parent acts like a 
helpless, needy child looking to his/her own baby as if it were an 
adult who could provide parental care and comfort (Steele, 1975). 
Ackley (1977) states that potential abusers both seek and shun intimate 
adult relationships. On one hand, potential abusers seek intimacy in 
order to obtain what was missing in their earli er parental relation-
ship. Thi s l eads them to define a close relationship as one in which, 
like a child, they can: (1) obtain emotional support and warmth 
without giving much in return, and (2) depend on their partner to 
solve the problems of living that adults are called upon to solve, 
Alternately, intimacy is shunned bec au se the first childhood attempts 
were such failures. It is these initial failures that now lead the 
adult to believe that close relationships are dangerous and doomed to 
produce disappointment and threats to self-esteem because people cannot 
be trust ed. 
Ackley (1977) further states that the behavioral result of this 
complex set of feelings i s that the potential abuser marries an indi-
vidual who is l ess able than most to provide the emotional support 
sought, Potential abusers th en, unsurprisingly, find their marriages 
deeply disappointing because the marriages do not provide the des ired 
emotional supports. The next step is to have children; th e 
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expectations being that, with children, they will finally have someone 
who truly loves them. They soon learn that early parenting involves 
giving, not taking, and as a result experience only more disappoint-
ment. They see their children as "inadequate" and in their irritation 
beat, chastise, belittle, or ignore their children. The effects of 
the role reversal phenomenon upon the abused child further reinforce 
his/her feelings of inadequacy, 
Parental Value of Physical Punishment 
Closely interwoven with the misperceptions of a child's abilities, 
the lack of empathic awareness of the infant's/child's needs and the 
reversal of parental-child roles, is the abusing parent's strong 
belief in the value of physical punishment. 
Abusive parents may believe babies should not be "given in to" 
nor allowed to "get away with anything;" they must periodically be 
shown "who is boss" and to respect authority so they will not become 
sassy or stubborn (Steel e , 1975), Wasserman (1967) found that abusive 
parents not only considered punishment a proper disciplinary measure 
but strongly defended th eir right to use physical force. 
Physical attacks by the abusing parent are not often a haphazard, 
uncontrolled, impulsive discharge of aggr ess ion by the par ent onto 
the infant, On the contrary, studies appear to indicate that abusive 
parents utiliz e physical punishment as a unit of behavior designed 
to punish and correct specific bad conduct or inadequacy on the part 
of the child (Davoren, 1975; Steele, 1975; Wasserman, 1967), Much 
of what the abusive parent findswrong in his/her children are the 
same things for which s/he was criticized and punished as a child, 
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hence the punishment carries the approval of traditional family author-
ity and an aura of righteousness (Steele, 1975), 
A review of opinions on the personality and motivational variables 
of abusing parents leads to agreement that there is a defect in the 
abusing parent's personality that allows aggressive impulses to be 
expressed too freely (Kempe , Silverman, Steele, Droegemueller, & Silver, 
1962; Steele & Pollock, 1968). However, disagreement arises in des-
cribing the source of these aggressive impulses, The ambiguity associ-
ated with the source of aggressive impulses is in part traced to one's 
philosophical view about aggression and its provenance (Lefkowitz, 
Eron, Walder, & Huesmann, 1977), 
Theories of Aggression 
An analysis of the literature and current thinking of investiga-
tors in the field of aggression and violence indicates that theories 
concerning the origin of aggressive behavior fall into three basic 
categories: (1) man is aggressive by nature; (2) man possesses an 
aggressive drive engendered largely by frustration; and (J) man is 
born with the cognitive and morphological potential to act aggressively 
but whether or not he learns to do so depends on contingencies in his 
environment (Lefkowitz, et al., 1977), 
Innate Aggression 
Steele (1970) believes that there is an instinctive drive or urge 
toward aggression. Based on the theory of evolution, Steele finds that 
man has an inherent aggressive instinct which has failed to subside 
through man's evolution, Freud (1920/1955), in his paper, "A Child Is 
Being Beaten" describes what he considers the universal unconscious 
20 
wish to hurt the young, Wertham (1972), however, states that classi-
fying human violence and aggression as instinctive is a rationaliza-
tion rather than an explanation. 
Frustration and Aggression 
Many authors claim that abuse to children is a final outburst at 
the end of a long period of tension (Nomura, 1966; Ten Have, 1965), or 
that abuse stems from an inability to face life's daily stresses 
(Heins, 1969), Gelles (1973) and Gil (1970) feel a fruitful approach 
to the issue of aggression would focus on sociological and contextual 
variables associated with abuse, In their studies, they found a high-
er incidence of violence against children among families with lower 
educational achievements, lower socioeconomic status, broken families, 
and among families with four or more children, all of which, tradition-
ally, are highly frustrative, Since unemployment and social class are 
important contextual variables, both authors feel that strategies for 
the prevention of child abuse should consider these variables. Eron 
(1963), to the contrary, did not find social class to make any differ-
ence in aggressive behavior. 
Social Learning of Aggression 
By far the most frequently discussed theory of human aggression 
and the theory most ' support ed in the field of child abuse, is the 
social learning theory (Lystad, 1975), Compared with theories holding 
that aggression is innate or the result of an aggressive drive, social 
learning theory seeks the external rather than the internal impellers 
of aggression (Lefkowitz, et al •. , 1977), Bandura (1973) a leading 
exponent, states, 
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"In predicting the occurrence of aggression, one should be (more) 
concerned with predisposing conditions (rather) than with pre-
disposed individuals," (p. 5) 
Bandura further describes three essential components of the social 
learning theory of aggression. The first component states that 
aggressive behavior patterns are acquired or developed through 
identification and observational learning from familial and cultural 
influences. Curtis (1963) and Steele (1970) both describe the ten-
dency of a child to identify him/herself with an aggressive parent 
and to pattern after that behavior. According to Steele, the child, 
in an effort to gain some measure of self-protection and mastery, 
identifi es very strongly with the aggr essor and develops a very deep-
set pattern in him/herself of discharging aggression against the 
outsid e world in order to manage his/her own insecurities. 
Recent studies which attempt to determine the effects violence 
in television has upon the young further strengthen the notion of 
identification with the aggressor. Lefkowitz (1972) found a signifi-
cant relationship between the amount of television violence viewed 
by third-grade boys and their aggression in the cla ssroom setting. 
Osborn and Endsley (1971) demonstrated that TV violence was frighten-
ing to children. These studies are in light of the recent predictions 
that by the age of fourteen, most young people will have seen an aver-
age of 18,000 violent murders on TV (Tobin, 1972 ), 
The second component of the social learning theory presented by 
Bandura desc ribes th e in stig ation or activation of aggression occuring 
from learning experiences rath er than from innat e mechanisms. This 
theoretical component is particularly well documented in the studies 
of child abuse (Kempe, et al., 1962; Martin, 1976; Steele, 1970). 
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Parents who punish more severe ly produce children who are more 
aggressive. Children who see and experience recurrent serious ex -
pressions of violence in their own family learn and believe that 
violence is a useful way to solve problems. Thes e children, upon 
becoming parents, tend to punish their children more severely. As a 
result, the abused child often becomes the abusing parent. 
The third component in th e social learning model deals with the 
maintenance of aggressive behavior--the general r einforcers of 
aggression. A review of the opinions offered in the litereatur e high-
light the importance of aggression in practices associated with 
parenting and child rearing. Some parents rear their children more 
aggressively than others (Lystad, 1975). Steele (1970) indicated 
that the abusing parent recycles the abusive child rearing practices 
s/he experienced at an earlier age. Straus (1971) found that harsh 
and abusive punishment varies with the traits parents value in their 
children. His findings are interpreted as supporting a "linkage 
theory" explanation of the use of physical punishment (Lystad, 1975), 
This theory holds that the use of physical punishment by parents is 
influenced by the parents' conception of the roles the child is to 
play as an adult. If the child is expected to become an aggressive, 
competitive adult, to be upwardly mobile, s/he is encouraged to be 
aggressive, to win as a child, and is not punished for aggressive 
behavior. 
Steele (1970) suggests that violence towards children is dis-
charged under the banner of doing what is right, good, and necessary, 
and is therefore self-reinforcing. Gil (1970) describes the general 
sanctioning of physical force in th e American society as it relates 
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to child rearing. He contends that physical force in child rearing 
is encouraged in subtle, and at times not so subtle, ways by commun-
ications disseminated by the press, radio, television, and by popular 
and professional publications. Moreover, he claims that many children 
are subjected to physical abuse in their school, in child care facil-
ities, and in juvenile courts. This culturally sanctioned use of 
physical force in child rearing thus constitutes a basic level of 
general reinforcement of all physical abuse to children. 
The Need to Identify High Risk Adolesce nts 
Adolescence is a period wher e youth begin developing into adults 
(Schiamberg, 1969). It is a period of development where physical, 
sexual, and intell ect ual growth heavily int er act with the adol escen t's 
prime need , that of searching for se lf-id entity (Ber di e , Baiz erman 
and Lourie, 1977), Most experts in child deve l opment now agree that 
th e type of earli er relationship with the parents contributes si gnif i-
cantly to th e adolescent's se lf-id entity. Sears (1953) maintains that 
the patt erns of int erests and attitudes, needs and values est abli she d 
in the relationship with the young child and his/her par ents form th e 
nucleus upon which t he adolescent's id entity is based, He further 
maintains that these traits st abili ze in adolescence and are sust ain ed 
through adulthood where they become r ela tive ly unchan geab l e. Hurlock 
(1964) suggests t hat some traits are more persi stent than others. 
Among th ese ar e int elli gence , temperament and attitudes, and methods 
of child r earin g used by th e parents. 
When a parent enga ges in abusiv e methods and practices of child 
rearing, the ef fects are profoundly demonstrated in subsequent life. 
Not only will the abused child t end to r epeat th e same abusive child 
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rearing methods and practices upon becoming a parent, s/he may also 
engage in other forms of violent behavior such as murder and assault. 
Bender and Curran (1940) in a brief review of the literature on child-
ren and adolescents who have killed, found, among other etio lo gical 
factors, that the child and adolescent identified with their aggressive 
parents and patterned after their behavior. Lystad (1975) had indi-
cated that identification with the aggressive parents occurs among 
adolescents despite strong wishes of the adolescent to be different. 
Corder, Ball, Haizlip, Rollins, and Beaumont (1976) found in their 
study of thirty homicidal adolescents, that these adolescents were 
born into homes that typically showed a high degree of family disor-
ganization characterized by intense marital conflict, economic inse-
curity, and parental brutality. Clark (1976) examined the population 
at a residential school for delinqu ent adolescents and found a sub-
stantial number (68%) of adolescents had been abused and negl ecte d, 
His findings further showed that abused/neglected delinquents commit 
significantly more authority protest crimes than other categories of 
crimes. These findings further support the hypotheses of Duncan and 
Duncan (1971) and Lander and Schulman (1963) who described destructive 
parent-child relationships and lack of nurturance as a leading cause 
for later aggressive and homicidal behavior in adolescents. 
Based on the evidence that abusive child rearing practices are 
learned through earlier identification with the abusing parents and 
persist through adolescence and adulthood, there appears to be a 
vital need to identify those individuals, prior to becoming parents, 
who may perpetuate their learned abusive par enting practices, i.e., 
the "high risk" potential parent. Based on the growing number of 
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births to females between the ages of thirteen and nineteen (Markham 
& Jacobson, 1976), and the findings ,of studies which indicate a 
high percentage of abuse to children occurring among young mothers, 
(Smith, Hansen, & Noble, 1975), the need to identify the "high risk" 
adolescent becomes apparent. This need is further emphasized in 
examining similarities between the abusive parent and the adolescent. 
DeLissovoy (1973) studied a group of teenage parents over a period 
of three years. He reported that in general his subje?ts tended to 
be impatient, irritable, and prone to use physical punishment in their 
interactions with their children. Furthermore, they were unfamiliar 
with developmental norms, and followed their own parents' advice of 
"doing what comes naturally." Abusing parents have been systematically 
described as interacting with their children in similar ways. 
Because parenting involves redefining and readjusting roles, it 
is a process which may activate identity problems, stimulate power 
struggles, and threaten the stability of the marriage (Nichols, 1977), 
Most adolescents are neither developmentally ready nor psychologically 
prepared to cope with raising a child responsibly. Identity problems 
and power struggles are typical behaviors of adolescence as character-
ized by mood swings, loneliness, and feelings of vulnerability 
or bravado (Berdie, Baizerman, & Lourie, 1977), In addition, 
adolescent marriages generated under circumstances where the female 
is pregnant are predictably unstable with the divorce rates for 
teenagers three times higher than those entered into by individuals 
twenty-one years of age and over (Connell and Jacobson, 1971). 
Coupled with the findings of Kempe et al, (1962) that there is a high 
incidence of divorce, separation, and unstable marriage among abusing 
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families, and the findings of Tracy and Clark (1974) who observed in 
their sample that the abusing adult was most often a single mother, 
the need to identify high risk adolescents prior to parenthood is an 
important first step towards the primary prevention of abuse to 
children. 
The Identification of High Risk Adolescents 
Through the Measurement of Their 
Attitudes Towards Parenting and 
Child Rearing 
Gordon Allport (cited in Fishbein & Ajzen, 1975) pointed the 
that "attitude is probably the most distinctive and indispensable con-
cept in contemporary American social psychology. No other term appears 
more frequently in experimental and theoretical literature." (p. v) 
Despite the vast amount of research and countless number of books, 
articles, and attitudinal scales, there is some disagreement among 
researchers and social psychologists about what an attitude is and 
what role, if any, attitudes play in influencing or determining be-
havior. For this study, the definition of an attitude is that pre-
sented by Fishbein and Ajzen (1975) as a learned predispostion to 
respond in a consistently favorable or unfavorable manner with re-
spect to a given object. A closer examination of this definition 
reveals three basic features of an attitude: (1) attitudes ar e 
learned; (2) attitudes predispose action; and (J) such actions are 
consistently favorable or unfavorable toward the object (Fishbein & 
Ajzen, 1975), 
The theory that attitudes are learned is supported in the find-
ings of studies that have measured the perpetuation of attitudes, 
beliefs, morals, and values from the parents of their children (Fry, 
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1975; Munns, 1972; Sears, 1953; Weisbroth, 1970), These studies have 
found that a child identifies with a parent early in the child's life, 
and tries to duplicate in its own life the values, morals, beliefs, 
and attitudes of the parent with whom the child is identifying. 
The concept that attitudes predispose action addresses the pri-
mary reason for measuring an individual's attitude towards an object 
or condition. Whether or not the respondent's attitudes are ascer-
tained directly with some instrument, or abstracted from his beliefs 
about or feelings towards the object, the investigator wants to know 
how the individual would act, or believes he would act, in a particu-
lar situation. Davey (1976) suggests that deducing intentions from 
attitudes is logically defensible, As Hampshire (1959) argues, 
"to express an attitude to someone else is in many ways like expressing 
a belief." Davey (1976) further explains that an individual's inten-
tions arise out of his/her beliefs about the environment over a period 
of time. The individual then selectively responds to and forms be-
liefs about specific features of the environment. These beliefs are 
then patterened into usable behaviors which are congruent with the 
individual's permanent interests and immediate goals. 
Finally, the theory that the actions resulting from measured 
attitudes are consistently favorable or unfavorable toward the object 
can pose a problem for the investigator. An individual may intend to 
deceive the questioner, or may wish to conceal what he knows about 
him/herself, or project an image which s/he knows to be false. The 
possibility of deception poses problems of technique, but leaves the 
conceptual argument unaffected (Davey, 1976). 
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Despite the various methodological problems in obtaining reliable 
self-reports, the approach is appropriate if it is believed that the 
reported attitudes are mediated by some relatively stable behavioral 
disposition towards the object in question (Davey, 1976; Fishbein, 
1967), Although research in child abuse has attempted to identify 
relatively stable behavioral and personality characteristics of abus-
ing parents and abused children (Helfer, Hoffmeister, & Schneider 
1976), no attempt has been made to develop an instrwnent to measure 
these constructs in adolescents who have not yet become parents. 
The Specific Objective of the Study 
The specific objective of the proposed study is to dev elop and 
validate an instrument which will measure the extent to which an 
adolescent's attitudes towards parenting and child rearing practices 
correspond to those of known child abusers, To this end, the follow-
ing parenting constructs have been identified through the literature 
as those most commonly held by child abusers, The items which con-
stitute the scale are generated from the following four constructs: 
Construct A Inappropriate parental expectations of the child, 
Beginning very early in the infant's life, abusing parents in-
accurately perceive the skills and abilities of their child, The 
infant is expected to perform in a manner incongruent with what may 
reasonably be expected for his/her developmental stage , The basis for 
this problem stems from the abusing parents' lack of a knowledge base 
relativ e to the capabilities and needs of a child at each deve lopmental 
stage, Treated as if the child wer e older than s/he r eally is, the 
child is often left to care for him/herself. Inappropriate expectations 
often surround such activities as eating, bathing, toileting, etc, 
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Construct B Inability of the parent to be empathically aware of the 
child's needs. 
Empathic awareness of a child's needs entails the ability of a 
parent to understand the condition or state of mind of the child with-
out actually experiencing the feelings of the child. Abusing parents 
often demonstrate an inability to be empathically aware of their in-
fant's or child's basic needs. Based on a fear of "spoiling" their 
child, abusing parents often ignore their child which results in the 
child's basic needs being left unattended. The child is seldom loved 
or nurtured. A high premium is placed on the child being good, acting 
right, and learning to be obedient. However, what constitutes "good" 
behavior is seldom clarified. 
Construct C Strong parental belief in the value of punishment. 
Physical attacks by the abusing parent are not often a haphazard, 
uncontrolled, impulsive discharge of aggression by the parent onto the 
infant. On the contrary, studies appear to indicate that abusing par-
ents utilize physical punishment as a unit of behavior designed to 
punish and correct specific bad conduct or inadequacy on the part of 
the child. Abusing parents not only consider physical punishment a 
proper disciplinary measure but strongly defend their right to use 
physical force. 
Construct D Role reversal. 
Abusing parents often look to the child for satisfaction of their 
own emotional needs. Usually described as a "role reversal," the 
child is expected to be the source of comfort and care; to be sensi-
tive to and responsible for much of the happiness of his/her parents. 
The child is further expected to make life more pleasurable for the 
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parents by providing love, assurance, and a feeling that the parent is 
a needed, worthwhile individual. 
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CHAPI'ER III 
Procedures, Results, and Discussion 
The purpose of th e study was to develop and validate an instrument 
to assess adolescent attitudes towards parenting and child rearing 
practices. The instrument was designed to identify those adolescents 
who may be in need of appropriate parenting and child rearing training. 
The following process objectives were completed in order to develop the 
instrument : 
Objective 1.0 
Objective 2. 0 
Objective 3,0 
Development of Constructs 
Construction of Item Domain 
Content Validation of Item Domain and Construct 
Definitions 
Objective 4.0 Development and Preliminary Field Testing of Proto-
type I 
Objective 5.0 Development and Progressive Field Testing of Proto-
type II 
Objective 6.o Development and Progressive Field Testing of Proto-
type III 
Objective 7.0 Construct Validation and Reliability Estimation 
Objective 8.0 Establishment of Score Interpretation Criteria and 
Discriminant Analysis 
This chapter presents a detailed description of the procedures, 
results, and discussion relative to the completion of each of the above 
listed objectives. 
Objective 1.0: Development of Constructs 
The author will analyze the constructs associated with parent-
ing and child rearing practices of abusive and non-abusive parents 
and will develop a statement which will be a syntheses of these 
activities, 
1,1 Procedures 
The basis from which the parenting instrument was 
developed required the identification of appropriate and 
inappropriate parenting behaviors. The development of 
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statements representing a synthesis of the known parent-
ing and child rearing practices of abusive and non-
abusive parents was necessary, To this end, a compre-
hensive review of the literature was carried out which 
focused on identifying the parenting and child rearing 
practices of abusive and non-abusive parents. In 
addition, programs and/or agencies which dealt specifi-
cally with parenting education were contacted as 
resources in the identification of abusive and non-
abusiv e parenting and child rearing practices. The list 
of programs and/or agencies contacted appears in Table 1. 
Table 1 
Parenting Education Programs and/or Agencies Contacted 
Program/Agency Location 
Responsible Par enthood 
Parent Teacher Association 
Sky View Senior High Schoo l 
The Parent Readiness Education Project 
Education Commission of th e Stat es 
Childr ens Cent er 
Development Associates , Inc. 
Utah State Board of Education 
American Humane Asso ciation 
1. 2 Results 
Salt Lake City , Utah 
Salt Lake City, Utah 
Smithfield, Utah 
Detroit, Michigan 
Denve r, Colorado 
Kearns, Utah 
Denver, Colorad o 
Salt Lake City, Utah 
Engl ewood, California 
The information gathe r ed through th e activities des-
cribed in 1.1 resulted in the preliminary identification 
of three parenting and child rearing constructs most 
commonly associated with abusive parents, A list and 
description of these constructs appears in Table 2, 
Insert Table 2 
1,J Discussion 
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The identification of the parenting and child rear-
ing practices of abusive and non-abusive parents 
gathered from the review of the literature and from the 
programs/agencies involved in parenting education was an 
extensive process, Over JOO professional publications 
were reviewed and nine programs/agencies were contacted 
or visited in the development of the constructs, The 
initial three constructs developed represent the parent-
ing and child rearing practices most commonly associated 
with abusive parents. The constructs formed the basis 
from which the initial item domain was constructed, 
Objective 2.0: Construction of Item Domain 
The author will develop the item domain from which the items 
for the instrument will be selected, 
2.1 Procedures 
The generation of the initial item domain occurred 
from three sources: (1) items were developed from a 
review of the current literature on parenting and chil d 
rearing; (2) items were selected and adapted from exist-
ing parenting instruments; and (J) items were generated 




Preliminary Abusive Parenting Constructs 
Construct A, Inappropriate parental expectations of the child. 
Beginning very early in the infant's life, abusing parents in-
accurately perceive the skills and abilities of their child. The 
infant is expected to perform in a manner incongruent to what may 
reasonably be expected for his/her development stage. Treated as an 
adult, the child is often left to care for him/herself. Often, parents 
find most difficult nurturing interactions such as feeding, bathing, 
diapering, etc. 
Construct B. Lack of ability to be empathically aware of the infant's 
needs and to respond to them appropriately. 
Abusing parents share common misunderstandings with regard to the 
nature of child rearing, and look to the child for satisfaction of 
their own parental emotional needs, Often called "role reversal," 
abusing parents expect the child to be a source of comfort and care. 
The child is expected to be sensitive to and responsible for much of 
the happiness of his parents. Conversely, the child should not make 
life more difficult for the parents by demanding, asking for, or want-
ing things for himself. 
Construct C, Strong parental belief in th e value of punishment. 
Physical attacks by the abusing parent are not often a haphazard, 
uncontrolled, impulsive discharge of aggression by the parent onto the 
infant. On the contrary, studies appear to indicate that abusing par-
ents utiliz e physical punishment as a unit of behavior desi gned to 
punish and correct specific bad conduct or inadequacy on th e part of 
the child. Abusing parents not only consider physical punishm ent a 
proper disciplinary measure but strongly defend their right to use 
physical force, 
2.2 Results 
A total of 56 items was generated, The items, 
listed by construct, appear in Table 3, 
Insert Table J 
2,3 Discussion 
35 
Each of the three sources mentioned in 2.1 con-
tributedsignificantly to the generation of the initial 
item domain. Specific parenting and child r earing 
practices of abusiv e parents reported in the literature 
proved to be the resource from which the majority of the 
items were dev eloped. Items from existing parenting 
instruments to includ e the Michigan Screening Profile of 
Parentin g (Helf er, et . al., 1976), the Par enta l Attitude 
Research Instrument (Schaefer & Bell, 19.58), and the 
Parent Attitude Inventory (Pittfield & Oppenheim, 1964), 
were adapted for inclusion in the construction of the 
item domain. Professionals involved with the development 
of the instrum ent contributed it ems to the pool which 
they felt were pertinent to each of the constr~cts, 
The goa l in the construction of the item domain was 
to develop items which accurately reflected the respon-
dent's attitude towards the parenting behaviors and child 
rearing practic es described in each of the constructs, 
In Construct A: Inappropriate parental ex pec tations of 
the Child, the deve lopment of the items focused on pre-
senting age appropriate deve lopmental skills and abilities 
of the child (e.g., when should a child be expected to 
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Tabl e J 
Pr eliminary It em Domain by Construct 
-..'.011'.3Lruc;t A: lnappropriat~ p.1.rl"ntal expecta t ions of thL' c.:hi ld, 
Itt'm:; 
1 . :-·ar,·nts should understan<l thL' Li~velopmental stages of a child so they don ' t hurry the child i nto acting more li ke an adul t , 
~hildrcn should always re obedi,·nt to their parents , 
J . Children .should learn to walk b..!fore they are one year old so other training Will be easier . 
I:, l'1r, nts -,hou1d accept the respo ;;sibility of providing a diet appropriate for their child ' s gro wth . 
Cnildren who are pushed beyond tlwir developmental lev e ls often 5Cf:! themselves as failures . 
(1. Childr,rn who are weaned a way from the breast or bottle early seldom make a mess when e a ting . 
?, Childrt>n who are not permitted to progress to their next dev elopmental level when they are ready develop a sense of 
snamc and G"'lli l t , 
ChilJren should be able to verbally express their wants before the age of one year . 
') . Parents should und erstand the needs and motivations of their children at each stage of development to be more effect iv t , 
10. ...:hi ldren wil 1 provide the basis for a good marriage . 
11 . Child:?'.'l.!n should learn vecy early in life to act more like an adult, 
12 , Children should be trained to feed themselves by t welve months . 
1) . Chilrlren should be expected early to feed , bathe , and clothe themselves , 
14 . Parents can never expect too much f:-om their child, 
15 , Childr~n unde r t hree nonths of age should sense what their parents expect . 
16. Parents should accept the responsibility to keep their young children clean . 
17, Child r en should be toilet-trained by six - to-twelve months of age. 






















r:!hlldren should always comply to their parent ' s expectations . 
Parents behavior often serves as a model for their child ' s character development . 
Parents will foster dependence of their children by pi citing them up and comforting them when they cry . 
Farent.3 should get an gry at children who are selfish and demanding , 
Parents should allow their children under five years to go off on their own but be availa ble for the child to check ba ck 
with for security . 
A child should al ways be expected to comfort his/her mother when she is feeling blue . 
Parents play a major role in their child ' s gro wt h and development , 
'::hildren pl ace great demands on young mot hers . 
Parents should take pleasure in doing tas k s for their child . 
Parents should a l lo w their children to go off on their own . 
Parents have instinctive abUity to care for th eir child. 
All children are born with similar ;:isychologicr1.l needs . 
Children wi.11 develop personalities which an~ bas ed upon the type of relationship they have with their mothers . 
Children should be reared in a manner that encouragrs independence from the parents. 
Parents should spend non-working time With their children . 
Chi ld.ren are dependent upon parental love and tolerance for their character development , 
Parents should be sPnsi ti ve to the infant I s feelings and moods and comfort their child appropriately . 
Children ' s needs should be taken into consideration in planning family activities. 
Children should have unquestioning loyalty to their parents. 
Parents should expect to give up their own happiness for that of their child, 
Parents seldom get the gratitude they deserve for all they have done for their children. 
Children have a right to express their point of view. 
Construct C : Strong parental belief in the value of punishment . 
Items 
1 , Children should al ways be spanked when they misbehave , 
2 . Children develop good characters through strict discipline , 
J , Chilren should never be punished out. of sheer irritation but only for their own good . 
4 , Far.:nts have an obligation to teach their children right from wrong e ven if they must use physical punishme nt , 
5 , Children held to firm rules grow up to be the best adults. 
6 , Chi ldren learn good behavior through the use of punishment . 
7, Parents should never hit their child , 
8 . Children should not be allowed to get away with anythi ng . 
9, Parents and children cannot settle everything thrOuflh discussion. 
10 , ·'::hildren should be made to respect ;,a.rental authority . 
11. Par~nts use punishment because they are afraid of spoiling thei r children , 
12 . Childrf'l:1 must periodically be shown "who is boss . " 
1) , Children are more likely to learn appropriate beh~vior whPn thPy are spanked for misbehaving , 
11~. Children should be taught to bP.have in the same way their µarrnt.s werP taur;ht to behave . 
15 , Most childrr~n ni •ed more dlscipline than they e~t. 
16 . ,3om0 childrPn arP ~,o bad th <::!y must be taught to fr.,ar adul.tr; for their own good. 
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walk, talk, feed him/herself, and begin doing things 
independently). The literature cited in Chapter II 
suggested that abusive parents lack a knowledge base 
of a child's developmental capabilities, Items 
developed for Construct A were designed to measure 
the degree to which attitudes of adolescents agreed 
with statements concerning developmental capabilities, 
In Construct B: Lack of ability to be empathically 
aware of the infant's needs and to respond to them 
~ppropriately, the items focused on measuring an adoles-
cent's attitude towards the roles of children and par-
ents, Martin (1976) suggested that abusive parents may 
have experienced abuse in their childhood, As a result, 
many of their own developmental needs have remained 
unmet. Upon becoming parents, they tend to reproduce 
the child rearing practices they experienced in their 
childhood and youth. At the same time, they seek to meet 
those needs which have remained unmet, The child becomes 
the object of need fulfillment through a reversal of 
roles: i,eo, the child is expected to comfort and nur-
ture the parent, The parent's inability to be aware of 
the child's needs stems from the unmet needs of the 
parent, 
In Construct C: Strong parental belief in the 
value of punishment, items were developed to reflect 
adolescent's attitudes towards the value of physical 
punishment (e,g,, should a child be physically punished 
by the parent as a means of discipline, to instill fear, 
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to command r es pect, to develop good character, etc.). 
It wassuggested in th e literature that abusive parents, 
through their inability to be empathically aware of the 
child's needs and the inappropriate expectations they 
place on the child, often resort to physical violence to 
punish and/or teach the child good behavior. What con-
stitutes "good" behavior, however, is seldom explained, 
Objective J.O: Content Validation of Item Domain and Construct 
Definitions 
The author will disseminat e the construct definitions and 
items to experts from disciplines related to parenting, child 
abuse, and test construction for review. 
Name 
J~l Procedur es 
The initial construct definitions and the item pool 
were disseminated to experts from disciplines related 
to child rearing and parenting practices, child abuse, 
and test construction. The list of reviewers appears in 
Table 4. 
Table 4 
List of Revi ewers of Preliminary Construct 
Definitions and It em Domain 
Position Agency 
Brant Steele, M.D. Chief Psychiatrist Univers ity of Colorado 
Medical Cent er 
Pamela Boggess M,D, 




Head, Department of 
Special Education 
Denver, Colorado 
National Center for the 
Prevention and Treatment 
of Child Abuse and Neglect 
Denver, Colorado 
Utah State University 
Logan, Utah 
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The reviewers were presented with the construct 
definitions and a random listing of the total item 
domain (Appendix A), Their task was to read each of the 
items and to indicate which construct or constructs the 
items were measuring: i.e., would a specific item mea-
sure Constructs A, B, and/or C. Their choices were 
Constructs A, B, and/or C, or not applicable (N/A) to 
any of the constructs. In addition, the reviewers were 
asked to focus on four issues: (a) completeness and 
validity of the construct definitions; (b) completeness 
of the item pool; (c) item construction (e.g., wording, 
form, etc.); and, (d) the estab lishment of guidelines for 
score interpretation. 
The results of the review by experts are display ed 
in Tabl e 6 under J.2: Results. An analysis of the data 
in Tabl e 6 indicated the need for further revision of 
the construct definitions and it em domain. The process 
of redefining and modifying the constructs and item 
domain resulted in the development of a new construct, 
Construct D: Role reversal, and the development of new 
items (see Tables 7 and 8 in J.2: Results). As a result 
of the addition of a new construct and item pool, and the 
revision of the existing constructs and item pool, pro-
gressive content validation activities were carried out, 
Another group of experts, all but one of whom were new, 
from disciplines related to child rearing and par enting 
40 
practices, child abuse, and test construction was 
selected, A list of the reviewers is set forth in 
Table 5, 
Table 5 
List of Reviewers of Revised Construct 
Definitions and Item Domain 
Curtis Canning M,D, 
Glenn Jensen Ph.D. 
Donald Kline Ph.D. 
John McLaughlin Ed,D, 
Phyllis Publi cover Ph.D. 
Director of Medical 
Services 
Family and Human 
Development Specialist 
Head, Department of 
Special Education 
Dir ector of Training 
Director 
Hillside School, Inc, 
Logan, Utah 
Utah State University 
Logan, Utah 
Utah State Univ ersity 
Logan, Utah 
Exceptional Child 
Center, Logan , Utah 
Hillside School , Inc, 
Logan, Utah 
The reviewers were presented with the revised con-
struct definitions and the revised random listing of the 
item domain (Appendix B). They were asked to read each 
of the items and to indicate which construct or con-
structs the items were measuring: i.e., would a specific 
item measure Constructs A, B, C, and/or D. Their choices 
were constructs A, B , C, and/or D, or not applicable 
(N/A) to any of the constructs. Further, the reviewers 
were ask ed to focus on the four issu es of: (a) complete-
ness and validity of construct def initions; (b) complete-
ness of item poolJ (c) item construction (e.g., wording, 
form, etc.); and,(d) estab lishment of guidelines for 
score interpretation. The results gathered from the 
field reviewers are shown in Table 9, 
J,2 Results 
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The results of the preliminary field review rela-
tive to the association of the item domain with a 
specific construct or constructs are set forth in Table 
6. The numbers listed under Reviewer Selected Construct 
show the responses of the experts. The letters listed 
under Author Intended Construct indicate the construct 
which the item was originally designed to measure. 
Insert Table 6 
The data in Table 6 indicate that 46 of the 56 
items had received multiple placements under the three 
constructs. That is, 82% of the items were perceived to 
measure more than one construct. Of the 10 items per-
ceived to measure only one construct (items 1, 12, 14, 
21, 22, 25, JJ, J6, 46, 52), eight of the 10 items, or 
80% were items designed to measure Construct C. Three 
items (9, 19, 2J) were identified as N/A, failing to 
measure any of the constructs. Nine of the 56 items 
were perceived by the experts as measuring a construct 
for which . the item was not primarily designed. This 
figure represents 16% of the total item domain. Two 
items (23 and 51) were viewed as lengthy or ambiguous. 
As a result of the preliminary content validation, the 
construct definitions and the item domain were revised. 
The revised constructs appear in Table 7, 
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Table 6 







Items Item Form 
Children should always be s panked when they misbe hav e , 
ChUdren develop good chara c ters throu gh strict disc i pline. 
Children should never be punis hed out of she er irritation but only for t heir own good, 
Parents should understa nd th e devel opmen tal stages of a ch 1ld so t hey don't hurry the 
child into acting more like an adult, 
Children should alwaye be obedient to their par ente, 
Children should l earn to walk before th ey are one year old so ot her training will be 
easier, 
7, Parents should accept the responsibility of providing a diet appropriate for their 
child's growth, 
8, Children ehoulcl always comply to their parent's expectations, 
9, Parents behavior often serves as a node l for theil.' child's character dev elopment, 
10 , Parents will foster dependence of t heir childr en by picki ng t hem up a nd comforting 
them when they cry, 
11, Parents sho uld get angry at children who are selfish and demanciing, 
12, Parents sho uld allow th eir chil dr en under fiv e years to go off on their own but be 
available for the chi l d to che ck ba ck with fo r secur i ty, 
13, Parents have an obli gatio n to te ach th eir child re n r i ght f rom wrong even if t hem must 
use physical puni shment, 
14, Pare nts need t o fr equen tly driv e t he mis chie f out of a chil d before he will behave, 
15 , Chil dren held t o fi rm ru l es gro w up to be the best adults, 
16 , Children who are pushed beyond the i r dev el opment al leve l s often see themselv es a s 
fail ures. 
17, Children who are weaned away fr om the br east or bottle ea rl y se l do m make a me s s when 
eati ng, 
18, A child should alway s be expecte d to comfo rt his/her mothe r when she is fee li ng blue , 
19 , Par ent s pla y a major r ole in t he ir chil d ' s growt h and development , 
20 , Childr en pla ce grea t demand s on young mothe r s , 
21. Chil dr en l earn good behav i or t hroug h t he use of puni shment, 
22 , Par ent s should nev er hit th ei r ch il d , 
23, Child ren who a re not permitte d to pr ogress to thei r next development a l l evel when 
they ar e re ady de velop a se nse of shame and guilt , 
24, Child ren shou ld be able to ve rba lly expre s s their wants before the a;;e of one ye ar, 
25 , Par ents should t ake ple a sure i n do i ng tasks fo r their child , 
26 , Pa rent s shoul d allo w th e ir children to go off on their own, 
27 , Parents have in st inctiv e ability to ca r e for their child , 
28 . Chil dren shoul d not be a ll owed to get away with anything , 
29, Paren t & and ch il dren canno t settle everything through discussion. 
30, Pare nts should understand the needs and motivations of their children at each stage 
of development to be more effective . 
31 , Child r en Will provide the basis for a good marriage , 
32, All chil dren are born with similar psychologic al needs. 
)3 , Chil dren will develop personali t ies which a r e based upon the type of relationship 
t hey have With their mothers . 
J4, Chil dren shoul d be reare d in a manner t hat encour ages independence f r om the par ents , 
35 , Par en t s shoul d spend non -working t i me wit h their child r en , 
J6, Childr en should be made to respect pare ntal authority , 
37 , Pa r ents use punishment bec ause they are afraid of spoiling their children , 
)8 . Children should lear n very early in life to ac t more like an adult . 
39 , Childre n should be tr a ined to feed themselves by twel ve months, 
40 , Chi ldren are depe ndent upon parental love and tolerance for their char acte r development . 
41 . Pa rents should be sensitive to the infant ' s feelings and moods and comfort their child 
appropr i at e ly , 
42 , Children ' s needs should be taken into consideration in planning family acti vit i es , 
4 3 , Children must per iodic a lly be shown "who is boss ." 
44 , Children should be expected ea rly to feed , bathe , and clo t h• themselves . 
45, Children shou l d have unquestioning loyalty to their parents , 
46 , Children are mor e li kely to l earn appropriate behavior when they are span ked for 
misbehaving. 
47 . Parents can neve r expe ct too much from their child. 
48 , Children under t hr ee months of age sho uld sense what their parents expec t, 
49 , Pa ren t s shou ld expe ct to gi ve up the i r own happiness for t hat of their child, 
50 . Childre n should be t a ught t o beha ve i n the same way their parents wer e t au ght t o 
behav~ , 
51, Parents seldom get the gr ati tude t hey de se r ve fo r all they have done fo r their 
ch il dren , 
52 , Most chl.ldre n nee d more discipline th an they get , 
53 , Parents shou ld ac cept the respo nsib il ity to keep their young chil dr en cl ean, 
54, Children should be toile t- train ed by six to t wel ve months of ag e , 
55, Chi l dren have a right to express t heir poi nt of vie w, 
_56, Some children are so bad they must be ta ught t o fe ar adults for thei r own good, 
Revi e wer Author 
Select ed Int ended 
Constru ct Construct 
A B C NA 
3 C 
l 1 3 C 
l 1 3 C 
3 2 A 
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Insert Table 7 
A review of Table 7 shows the identification of 
four parenting constructs most commonly associated with 
abusive parents. Construct D1 Role reversal, was de-
veloped from the initial desc ription of Construct B: 
Lack of ability to be empathically aware of the infant's 
needs and to respond to them appropriately. The de-
scriptions of Constructs A and C basically remained 
unchanged. 
The revised item domain generated from the new and 
revised construct descriptions is set forth in Table 8. 
The items are li sted under the construct they were 
designed to measure. 
Insert Table 8 
In total, _58 items constituted the revised instru-
ment. Of this total, 20 items (35%) were maintain ed from 
the initial scale , The items maintained received the 
highest consensus among the initial group of field 
reviewers. Fourteen items(24%)of the revised scale were 
items modified from the initial scale, A total of 24 
new items was generated which constituted 41% of the 
item domain on the revised sca l e , 
Progr essive content validation activities descr ibed 
in J.1 were conducted with th e five field experts listed 
in Table 5, The results of the experts' revi ew of the 
new and revised constructs and item domain are presented 
in Table 9, The numbers listed under Reviewer Selected 
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Table 7 
Revised Abusive Parenting Construct 
Construct A. Inappropriate parental expectations of the child. 
Beginning very early in the infant's life, abusing parents in-
accurately perceive the skills and abilities of their child, The 
infant is expected to perform in a manner incongruent to what may 
reasonably be expected for his/her developmental stage, The basis for 
this problem stems from the abusing parents' lack of a knowledge base 
relative to the capabilities and needs of a child at each developmental 
stage, Treated as if the child were older than s/he really is, the 
child is often left to care for him/herself, Often, inappropriate 
expectations surround such activities as eating, bathing, toileting, 
etc, 
Construct B. Inability of the parent to be empathically aware of the 
child's needs, 
Empathic awareness of a child's needs entails the ability of a 
parent to understand the condition or state of mind of the child with-
out actually experiencing the feelings of the child. Abusing parents 
often demonstrate an inability of being empathic ally aware of their 
infant's or child's basic needs. Based on a fear of "spoiling" their 
child, abusing parents often ignore their child which results in the 
child's basic needs being l eft unattended, The child is seldom loved 
or nurtured. A high pr emium is placed on the child being good, acting 
right, and learning to be obedient. However, what constitutes "good" 
behavior is seldom clarified. 
Construct C. Strong parental belief in th e value of punishm ent. 
Physical attacks by the abusing parent are not often a haphazard, 
uncontrolled, impulsive discharge of aggression by the parent onto the 
infant. On th e contrary, studies appear to indicate that abusing par-
ents utilize physical punishment as a unit of behavior designed to 
punish and correct specific bad conduct or inadequacy on the part of 
the child. Abusing parents not only consider physical punishment a 
proper disciplinary measure but strongly defend their right to use 
physical force. 
Construct D. Role reversal. 
Abusing parents often look to the child for satisfaction of their 
own emotional needs, Usually described as a "role reversal," the child 
is expected to be the source of comfort and care; to be sensitive to 
and responsible for much of the happiness of his/her parents. The 
child is further expected to make life more pleasurable for the parents 
by providing love, assurance, and a feeling that the parent is a needed, 
worthwhile individual. 
Tabl e 8 
Revised Item Domain by Constructs 
· )_i.;~.::uct A: Inappropriate parental expectations of the child , 
:terns 
1, Parents should know the developmental stages of a child so they don ' t hurry the child into acting more like an adult. 
2 . Childr~n should learn to walk before they are one year old so other trainir.g will be easier. 
J. Children who are pushed beyond their abilities at each developmental level may see themselves as failures . 
l♦ , Children should be able to verbally express themselves before the age of one year. 
5. t:hi ldren who are weaned away from the breast or bottle early seldom make a mess when eating . 
6 . Parents should expect their children who are under thr ee years to begin taking care of themselves . 
7, Childre n are able to hold their head upright while lying on their stomach by four to six months of age . 
8 . All children are born with similar abilities , 
9 , Children are able to feed themselves by twelve months, 
10. All children physically grow at about the same rate. 
11. Children should be expected early to bathe, feed , and clothe themselves , 
12, Children begin re a ching for objects around three months age, 
lJ , Children under three months are cap able of sensing what their parents expect. 
14. Children are usually capable of standing with some help by eight months , 
15 , Children should be t oilet - trained by six - to - twelve months of age , 
Cons truct B 1 Inability of the parent to be empathically aware of the child ' s needs, 
Items 
1, Children need to learn to always be obedient to their parents, 
2 . Children should always comply their their par ents ' demands , 
J. Parents will spcil their children by picking them up and comforting them when they cry, 
4 . Parents should provide their child a proper diet appropriate to his/h e r growth . 
5, Parents have a natural ability to care for their child. 
6 . Parents should take pleasure in doing tasks for their child . 
7. Children have different needs and motivations at each stage of development . 
8 . Children ' s needs should be taken into consideration in planning family activities . 
9, Children are nat urally curious. 
10. Children should have unquestioning loyalty to their par ents . 
11 . Children need to feel secure, 
12 , Parents should be sensitive to the infant ' s feelings and moods and comfort their child appropriately , 
lJ , Parents should expect to give up their own happin ess for that of their child . 
14. Chi ldren need a certain amount of routine for good character dev elopme nt . 
15 . Children will quit crying faster if they are ignor ed . 
16. Children who are giv e n too much affection by the par en ts will grow up to be stubborn and spelled, 
17 . Children need to be hugg ed and kissed . 
Construct CI Strong par ental belief in the value of punishment, 
Items 
1. Child ren should never be punished out of sheer irritation but only for their 01,n good, 
2 , Parents have an obligati on to teach their children right from wrong even if they must use physical punishment , 
J. Parents need to frequently drive the mischief out of a child before he will behave. 
4. Children held to firm rules gro w up to be t he best adults, 
5, Children learn good behavior through the use of punishment . 
6. Children develop good characters t hrough strict discipline, 
7. Parents should hit their child when s/he has done something wrong , 
8 . Children should al ways be spanked when they misbehave, 
9, Parents have a right to spank their child when s/he has misbehaved . 
10 . Children should not be allowed t o get away with anything, 
11 . Most children need more discipline than they get. 
12, Children are more likely to learn appropriate behavio r when they are spanked for misbehaving , 
lJ. Children should be made to r espect parental authority, 
14, Children must periodically be shown "who is boss." 
15 , Some children are so bad they must be taught to fear adults for their own good, 
Construct DI Role reversal, 
Items 
1 , A child should always be expected to comfo rt his/her mother when she is feeling blue. 
2 . Children should often let their parents know how much they love them, 
J, Young children should be expected to hug their mother when she is sad . 
4, Parents should confide in their young children, 
5, A good child will comfort his/her par e nts after they have argued , 
6, A mother ' s/father ' s best companion is her/his child , 
7 , Children should be aware of ways to comfort their parent s aft e r a hard day ' s work . 
8 , Children should be respcnsi ble for much of the happiness of their parents . 
9 , Children are often the basis for a good marriage . 
10, Children should understand that parents have feelings too, 
11 , A young child should be &xpected to solve his/her parent5 prob l ems , 
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Construct show the responses of the experts. The 
letters listed under Author Intended Construct indicate 
the construct which the item was originally designed to 
measure. The percentages listed under Percent of 
Reviewer Agreement indicate the percent of the reviewers 
who perceived the item as measuring the construct the 
author intended, 
Insert Table 9 
The data in Table 9 indicate that 49 of the _58 
items listed were identified by four (80%) or five 
(100%) of the field reviewers as measuring th e construct 
for which the item was originally intended, This 
figure represents 84% of th e total it em domain. The 
remaining nine it ems, (1€%) received fewer than four 
responses from the reviewers indicating they were not 
perceived by r eviewers as appropriate measures of the 
construct they were intended to measure. Ten items 
listed in Table 9 received reviews which indicated the 
items were either l engthy, ambiguous, or difficult in 
word level for the intended adolescent populations. 
3,3 Discussion 
The development of Construct D: Role reversal, 
originated from the results of the preliminary content 
validation procedures carried out with the initial 
three field experts. Those results indicated the lack 
of specificity among th e items generated as measures of 
Constructs A and B. Attempts to clarify the construct 
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Tabl e 9 
Pr ogr ess ive Content Validation of th e Revi sed 
Item Domain by Constructs 
Items Item F'orm kev1.ewer 
Auth or Percent 
~ ,.; >, Selected Intendt-d of Reviewer 
~ " .c Construct. Construct Agreement 0 > 1,, iii " ..., ~ 
i! 'd " A B C D NA ..., 
!! ~ 0 
"' 
1. Parents should know the developmental stages of a child so they don't 
hurry the child into acting more like an adult. 1 5 A 100 
2. Chlldren need to learn to always be obedient to their parents , 1 1 5 B 20 
J, Children should never be punished out of sheer irritation but only 5 
for their own good. C 100 
4 . A child should always be expected to comfort his/her mother when she is 1 4 D 80 
feeling blue. 
5, Parents have an obligation to teach their children right from wrong even 
if they must use physical punishment . 5 C 100 
6. Children should often let their parents know how much they love them , 1 5 D 100 
7, Children should learn to walk befo1·e they are one year old so other 
training will be easier , 5 A 100 
8, Children should always comply with their parents' demands, 1 4 B 80 
9, Young children should be expected to hug their mother when she is sad, 1 1 5 D 100 
10, Parents will spoil their children by picking them up and comforting them 
when they cry , 5 B 100 
n. Children who are pushed beyond their abilities at each developmental 
level may see themselves as failures , 1 1 5 A 100 
12, Parents need to frequently drive the mischief out of a child before he 
will behave , 5 C 100 
1), Parents should provide their child a proper diet appropriate to his/her growth, 4 E 20 
14, Parents should confide in their young children, 1 
l1 D 80 
15, Children should be able to verbally express themselves before the age of 
one year . 5 A 100 
16. Children held to firm rules grow up to be the best adults, 1 2 J C 60 
17 , Parents have a natural ability to care for their child, 1 
4 B 20 
18, Children who are weaned away from the breast or OOt tle ea rly seldom make 
a mess when eating. 5 A 100 
19, A good child will comfort his/her parents after they have argued, 5 iJ 100 
20 , Children lea rn good behavior through the use of punishment. 1 4 1 C 80 
21. Children develop good charac ters through strict di scipline , 1 
4 1 C 50 
22 , A mother's/father ' s 'best companion is her/his child. 5 D 100 
2) , Parents should take pleasure in doing tasks for their child . 1 4 1 B 80 
24 , Parents should expect their children who are under three yea.rs to begin 
taking care of themselves. 5 A JOO 
25 . Chi ldren have different needs and motivations at each stage of development, 5 1 
B 20 
26 , Children are able to hold their head upright whil e lying on their stomach 
by four to six months of age, 1 5 A 100 
27, Parents should hit their child when s/he has done something wrong. 2 5 C 100 
28 . Child ren should always be spanked when they misbehave, 1 5 C 100 
29, Children should be responsible for much of the happiness of their parents, 1 5 D 100 
JO . Children's needs should be taken into consideration in planning family 
activities . 1 5 B 100 
Jl. All children are born with similar abilities . 
4 A 80 
)2 . Payen ts have a right to spank their child when s/he has misbehav ed . 
4 C PO 
JJ. Child ren are abl e to feed themselves by twelv e months. 2 5 A 
100 
)4, Childr en are naturally curious. 4 l B 20 
)5, Childre n sho uld have unquestioning loyalty to their par~nts, 1 1 J 1 B 
20 
J6, All children physically grow at aOOut the same rate, 5 A 
100 
)7. Children need to feel secure . 5 B 
100 
JS, Children shou ld not be allowed to get away with an ything. 2 J C 
6c) 
)9 , Children are often the basis f?r a good marriage , 2 J D 
40 
40 , Children should be expected e arl y to bathi; , feed , and cloth e themselves, 5 A 100 
41. Parents should be sensitive to the infant ' s feeling3 and moods and 
comfort th1:?ir child appropriately. 5 B 100 
42. Most children need more discipline than they get , 1 4 C 
80 
4J . Parents should expect to give up their own happin {•ss for that of their 
child , 1 4 2 B 80 
44, Children begin reaching for objects arow1 d three months ag11. 5 A 100 
1,5. Child ren need a certain amount of routine for good character development. 1 4 R P,l 
46 . Childre n are more lik el y to learn appropriate:: behavior when they are 
spanked for misbehaving, 5 C ]011 
1,7, Childre n will quit crying faster if they are ignored, 
,, 1 B t;c 
48 . Children under three months are capable of sensing what th(Jir pa.rt::nts expect . 4 A 
ft) 
1,9, Child ren should understand that parents have feelings too. 5 LI 100 
'0 . Children who are given too much aff1=:ction by the parents will gro w up to be 
stubbo:-n and spoiled. ' B 100 ., 
51.. Chilr:lren shou ld be made to respect parental authorj ty, 1 " C fO 
52. Children .::i..re us ually capah 1e of standing with some help by eight months . 5 A 100 
5) , Children must periodically be shown "who is boss ," 1 4 00 
'}, , Childre n should be toilet-trained by six to twelve JT1onths of age. A 1,10 
55, A young child should be expected to solve his/her parent problems. 1 4 II 
f~i, 
56. Some children are so bad they must be taught to fear adults for their own good, l 4 C h1 
57 , Children need to be hugg ed and kissed . 5 B 1U0 
58. Chil dren should be aware of ways to comfort their parents after a hard day ' s work . l 5 [I .lUO 
descriptions of A and Band the items designed to mea-
sure them led to the identification of Construct D. 
The initial definition of Construct B incorporated two 
distinct but closely related parenting behaviors of 
abusive parents. In Construct B, abusive parents were 
described as unable to be empathically aware of the 
child's needs and to respond to those needs appro-
priately. Martin (1976) described this phenomenon as 
the result of the abusive parent's own needs not being 
met early in his/her development. Seeking to meet 
these needs, Martin suggests that the abusive parent 
then turns to the child as the source for need satis-
faction. Known as a role reversal (Steele 1975), the 
child is expected to comfort, love, and nurture the 
parent. When the child is psychologically and/or 
physiologically unable to meet the needs of the parents, 
abuse may result (Steele, 1975), Construct D: Role 
reversal, describes this latter phenomenon and the items 
generated for Construct D seek to measure the attitudes 
of adolescents towards expecting the child to perform in 
a manner designed to meet the needs of the parent. In 
distinction, Construct B describes the abusive parent's 
inability to be empathically aware of the child's needs, 
The items in Construct B seek to measure the attitudes of 
adolescents relative to the psychological and social 
needs of the child. 
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Construct A identifies the inappropriate expecta-
tions abusive parents have towards their child's deve lop-
mental capabilities, The items generated for Construct 
A focus on measuring adolescents' perceptions towards 
the developmental behaviors of a child. Abusive parents 
are commonly described as lacking this knowledge base 
and inappropriately expect the child at an early age to 
begin dressing, bathing, feeding, etc,, him/herself. 
When the child is unable to perform the expected behav-
ior, however inappropriate, abuse may result. 
Construct C describes the value abusive parents 
place on the use of physical punishment. Items gen-
erated around Construct C seek to measure adolescents' 
attitudes towards the use of physical punishment for 
educational and/or punitive reasons, 
The results of the progressive content validation 
indicate clarity was achieved among the construct defin-
itions and item domain. Forty-nine items received four 
or more responses indicating the item was a measurement 
of the construct for which it was primarily designed. 
Comments from the field experts relative to the items' 
length, word level, and clarity were recorded and util-
ized in the progressive validation activities, 
Revisions were made and items were selected to con-
stitute Prototype I of the instrument. 
Objective 4.0: Development and Preliminary Field Testing of 
Prototype I 
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The author will establish rules for selecting items from the 
item pool in order to construct Prototype I. Prototype I will 
then be field tested to obtain information relative to the objec-
tivity and administration of the instrument. 
4.1 Procedures 
The criterion for the inclusion of items which 
would constitute the initial forn of the instrument, 
Prototype I, was established at 80% or greater of agree-
ment among th e experts in the progressive cont ent vali-
dation. That is, four (80%) or five (100%) of the fi eld 
experts had to agree that th e item was a measur ement of 
the construct for which the author had intended it. In 
total, 49 items received a percentage of agreement among 
the experts of 80% or greater. The number of items per 
construct which met the criterion are set forth in 
Table 10. 
Tabl e 10 













A review of Table 10 indicates that Construct D had 
the lowest number of items meeting the criterion, An 
additional item which did not meet the pre-set criterion 
of 80% or greater agreement among experts was selected 
to increase the item total of Construct D to 10. Item 
#14, "Parents should confide in their young children," 
received agreement from three of the five field experts 
(60%) but was chosen for inclusion in Prototype I. This 
decision was made based on the opinion of the investi-
gator that Construct D needed a greater number of items 
for measurement of the construct, The data set forth in 
Table 11 display the revised number of items by construct 
which constituted Prototype I. 
Table 11 












An initial consideration in the development of an 
attitudinal scale is the method of instrument construc-
tion. Major attitude-scaling methods such as scalogram 
analyses, equal-appearing interval scales, method of 
summated ratings, and semantic differential technique are 
examples of procedures that have been employed to measure 
attitudes. The method of attitudinal measurement 
selected for this study was the method of Summated 
Ratings developed by Likert (1932). 
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A review of the methodology of attitudinal measure-
ments indicates that the methods of equal appearing in-
tervals (Thurstone & Chave, 1929) and summated ratings 
(Likert, 1932) appear to be the two most frequently 
used methods. Edwards and Kenney (1946) in a study com-
paring these two methods of attitude scale construction 
found1 (1) scales construct ed by th e Likert method of 
summated ratings will yield high er r eliability coeffi-
cients with fewer it ems than scales construct ed by the 
Thurstone method of equal app earing intervals; and (2) 
the Lik ert metho d i s l ess time-consuming and l ess labori-
ous to administer and sco r e than the Thur stone method, 
The evi dence available from Edwards and Kenney' s study 
and other stu di es (Likert, 1932; Fi shbein , 1975) support 
the u se of the Lik ert metho d. 
Employing th e Lik ert met hod for measuring attitudes, 
Prototype I of the instrument was deve lop ed (Appendix C), 
An information sheet was attached to th e instrument for 
purposes of gathering demographic data including 
religion, family incom e l eve l, number of siblings, age, 
grade level, and ethnic background. These variables 
were included to support future analyses of the data to 
identify possible interactions which might exist. 
That is, scores of the respondents could be analyzed 
with regard to these variables to identify significant 
associations between the variables and respondent's 
scores on the constructs~ 
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A sample of 47 adolescents was randomly drawn from 
grades 7 through 12 of schools located in Emery County 
School District in Huntington, Utah, for the preliminary 
field testing. A primary goal of the preliminary field 
testing was to gather data relative to the instrument's 
objectivity, word lev el , and administration. The instru-
ment was administered in two group settings; one at the 
junior high, one at the senior high. Students in both 
settings were encouraged to discuss the testing pro-
cedures, word lev el, and clarity of the items. 
The data were analyzed according to th e following 
rationale develop ed by Likert (1932). First, responses 
to each it em are scored from one to five. Strong agree-
ments with favorable items are given a score of five, 
and strong disagr ee ments with these it ems are giv en a 
score of one. Scoring is reversed for unfavorable items. 
Disagr ee ment with an unfavorable it em r es ults in a high 
score , The person's preliminary attitude score is ob-
tained by summing across all th e item scores, For a set 
of 100 items, th ese attitude scores could range from 100 
to 500; the higher th e score, the more favorable the 
attitude, 
An item analysis is then performed to eliminate 
those items that fail to reflect attitudes towards 
parenting and child rearing practices. To be retained, 
an item must meet Lik ert's (1932) Criterion of Internal 
Consistency. According to this criterion, the more 
favorable a person's attitude, the more likely he should 
be to endorse favorabl e items and the less likely he 
should be to endorse unfavorable items, 
A correlation between attitude score and item en-
dorsement constitutes the criterion for inclusion of an 
i tern in the scale. A gj_ven i tern meets the criterion of 
internal consistency if the item score correlates sig-
nificantly with an individual's overall score on the 
scale. If a negative correlation exists, th e initial 
decision concerning th e it em's favorabl eness is viewed 
as an error and the item sco r e is .r eversed. The most 
discriminating it ems or those with th e highest correla-
tions constitute the preliminary version of the sca l e . 
4.2 Results 
Junior and se nior high school students part ic ipating 
in the preliminary field t est ing of th e instrum ent rais ed 
questions about th e meanings of several words (e .g ., 
sheer , irritation, periodically, confide, et c .). 
Ambiguous and diffi cult words were identifi ed and re-
corded for revi s ion s of th e instrument. 
The results of the item analysis of Prototyp e I are 
s et forth in Table 12, Listed in column one are the 
variables (test items) by construct. The mean scores 
and standard deviations for the items are listed in 
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columns two and three. Listed in column four are the 
correlations of item scores by total construct scores. 
The mean scores and standard deviations of the constructs 
are also listed. 
Insert Table 12 
A review of the data in Table 12 indicates that 
the correlation coefficients of the items by total con-
struct scores ranged from -.24 (item 43, Construct C) 
to .65 (item 16, Construct C). Forty-one percent (41%) 
of the correlation coefficients ranged from .50 to .65. 
Individual mean scores for the items displayed in 
Table 12 ranged from 1.53 (item 5, Construct D) to 4.49 
(i tern 30, Construct B) • Employing the scoring proce-
dures developed by Likert (1932), the range of scores 
possible for each item is 1 to 5. The higher the item 
mean score, the more favorable the attitude. Items with 
low mean scores may either indicate disagreement with a 
positive statement or agreement with a negative state-
ment. 
Total mean scores for the constructs are also listed 
in Table 12. The range of possible total scores for each 
construct is set forth in Table 13. 
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Table 12 
Item-Construct Correlations of Prototype I 
N=47 Correlation of Item 
by Designated Construct 
Total Score 
Variable Mean STD DEV A B C 
D 
Con. A 51.57 6 ,19 
V 1 4 ,09 0 .72 ,59 
V 6 2 .93 O ,90 ,63 
V 10 3.81 1.01 ,57 
V 12 3.51 0.98 .58 
V lJ 2 .94 0 ,92 .51 
V 19 3,91 1.23 .60 
V 21 3.26 0.85 ,37 
V 26 2 .81 1.01 ,10 
V 28 3,57 0 .93 .41 
V 29 3 .68 0 ,94 ,47 
V 32 3,J4 1.11 .42 
V 36 3.53 O ,93 .20 
V 40 3.62 0 ,97 .56 
V 44 3.60 o. 74 -.D9 
V 46 2,ll 0 .88 .50 
Con, B 40.02 4,41 
V 7 2 . 70 1.08 .17 
V 9 3,J6 1.36 .58 
V 18 4 .06 0 .94 ,43 
V 25 4 .34 o ,67 ,49 
V JO 4,49 0 .72 ,46 
V 33 4.11 D .89 .42 
V 35 2,77 l.Jl .28 
V J7 3.80 D .69 ,11 
V 39 3.30 l.J2 .36 
V 42 2 .81 1.24 .60 
V 49 4 .36 o .64 .44 
Con. C 2 . .55 .05 
V 2 3.83 1.25 .16 
V 4 2 .57 1.19 .36 
V 11 J ,23 1.15 .27 
V 15 3 .28 1.28 . .58 
V 16 J,47 1.20 .65 
V 22 3 .60 1.JO .62 
V 23 J ,72 0 ,90 .60 
V 27 2 .17 o.a7 .52 
V Jl 2 .09 o.BJ .16 
V J4 3,45 1.06 .J4 
V J8 2.8J 1.lJ .60 
V 43 2.00 0.86 - .24 
V 45 2.55 1.06 .29 
*V 48 
Con. D 26.40 4.0 
V 3 2 ,89 1.15 
.63 
V 5 1.53 0 .62 
.36 
V 8 2 ,79 0 .91 .60 
V 14 2,87 1.06 
,49 
V 17 2 .45 0 ,93 • .58 
V 20 2.J8 0 ,95 
,54 
V 24 2 .87 1.17 
,46 
V 41 1.87 o .68 ,19 
V 47 4 .47 o . 78 .23 
V 50 2 .28 0 ,97 
.16 
*Values for item 4B were omitted in error. 
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Table 13 
Range of Construct Scores 
Construct Mean Score Range 
lowest score highest score 
possible possible 
A 51,57 15.0 75.0 
(15 items x 1) (15 items x 5) 
B 40.02 11.0 55.0 
(11 i terns x 1) (11 items x 5) 
C* 42.55 13.0 65.0 
(13 it ems x 1) (13 it ems x 5) 
D 26.40 10.0 50.0 
(10 items x 1) (10 items x 5) 
* value for item 48 omitted in item analysis by error. 
The standard deviations for the items listed in 
Table 12 indicate a range from ,62 (item 5, Construct D) 
to 1.36 (item 9, Construct B). The higher the standard 
deviations, the more variability among adolescents' 
scores . The lc,wer the standard deviations, the lesser 
the amount of variability among adolescents' scores. 
The standard deviations for each of the construct 
scores listed in Table 12 indicate higher variability 
among Constructs A (6.19) and C (6.05) and lower varia-
bility among Constructs B (4.41) and D (4.06). 
4.J Discussion 
Forty-seven adolescents from junior and senior high 
schools located in Huntington, Utah participated in the 
preliminary field testing of Prototype I. The following 
findings are presented relative to the results of the 
preliminary field testing activities. 
1. Adolescents who participated in the preliminary 
field testing had difficulty understanding some 
of the words that appeared in the items. This 
was particularly true of adolescents at the 
junior high school. Adolescents at both junior 
and senior schools also indicated that some of 
the items were ambiguous. Items and words 
which lacked clarity were recorded for later 
revision. 
2. The correlation coefficients obtained through 
the item analysis showed moderate to low rela-
tionships between items and total construct 
scores. The item-construct correlations were 
used as an indicator of the degree of relation-
ship among it em scores and total construct 
scores. The higher the correlation coefficients, 
the greater amount of variance was related to 
the common factor among the items. The corre-
lation coefficients obtained from the prelimin-
ary field testing ranged from -.24 (item 4J, 
Construct c) to .65 (item 16, Construct c). 
The negative correlation coefficients may have 
occurred as a result of an error in th e initial 
decision concerning the item's favorableness. 
Correlations ranging from .20 to .35, which 
indicate a slight relationship, may have resulted 
from either th e lack of clarity among the items 
or the presence of items in which the majority 
of the adolescents responded similarly. 
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Correlations ranging from .35 to .65 are more 
acceptable (Borg & Gall, 1971) and indicate a 
greater degree of relationship between items 
and the total construct scores. 
In summary, the results of the preliminary field 
testing indicated the need for further revision and 
clarification of the items. 
0bjective 5.0: Development and Progressive Field Testing of 
Prototype II 
The author will utilize the results of the preliminary field 
testing to develop Prototype II. Progressive field testing of 
Prototype II will occur in schooL,.s located in Logan, Utah. 
5.1 Procedures 
The results of th e preliminary field t es ting of 
Prototype I were ~tilized in the dev elopment of Proto-
type II (Appendix D). Ambiguous words and items 
identified in the preliminary field testing and test 
items which rec eived low item-construct correlations 
were revised. The information sheet accompanying the 
instrument was revised to gather data relativ e to the 
adol es cent 0 s marital status, future marriage plans, 
average hours a week spent babysitting, and whether the 
adolescent is, or has ever been~ a parent. The informa-
tion was gathered for possible analysis of the interac-
tion of the adolescents' scores on the instrument with 
each of the variables, 
Adolescents at Logan, Utah Senior and Junior High 
Schools, were randomly selected to participate in the 
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study. Two stratified random samples were drawn from 
each school. In the first random selection, 25 student s 
per grade level (7, 8, 9, 10, 11, 12) were chosen from 
the attendance lists at both school .s. A table o:f random 
numbers was used to ensure a random selection. A total 
of 75 students was chosen at each school to participate 
in the study. Students were notified of their selection 
and were asked as a group for their cooperation. Stu-
dents received an explanation of the study and a consent 
form to be signed by both their guard.ian(s) and them-
selves. A copy of the form used is set forth in 
Appendix E. Only those students who returned consent 
forms signed by their guardians, or those students 
eighteen years and older who signed their own consent 
forn~,were allowed to participate in the study. 
Administration of the instrument occurred three 
days subsequent to the initial group explanations at 
both schools. Due to the low number of returned signed 
consent forms (J4 at the senior high; 43 at the junior 
high), a second selection of students was made at both 
schools. Once again, students were required to return 
signed consent forms; however, the manner in which they 
were initially chosen varied from the initial selection 
process. Iritact classrooms were chosen at each school 
in an attempt to collect a greater return of signed con-
sent forms. Three classrooms were chosen at the junior 
high, one at each grade level 7-9, with approximately 
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30 students per class. Six homerooms were chos en at the 
senior high, two at each grade level 10-12, with approx-
imately 15 students per class, Classrooms were chosen 
based on several criteria which included period of day, 
day of the week, special projects (plays, assemblies, 
etc.), number of students, type of class (subject matter), 
and cooperation of the teacher. Because the instrument 
was still in its early stages of development, greater 
emphasis was placed on securing student involvement 
rather than on the random selection of students. 
A total of 44 students at the senior high and 37 
students at the junior high returned signed parental 
consent forms from the second selection process and 
agreed to participate in the study. Students who par-
ticipated as a result of the fi~st selection were not 
selected to participate in the second selection. 
5,2 Results 
A total of 1_58 adolescents participated in the pro-
gressive field testing of the instrument: 78 students 
from a senior high, 80 students from a junior high. The 
results generated from the item-construct correlation 
procedures, identical to those employed in the prelimin-
ary field testing, are set forth in Tables 14 and 15, 
Table 14 lists the item-construct correlations for the 
junior high school; Table 15 lists the item-construct 
correlations for the senior high school. Column one of 
both tables lists th e it ems by construct. Columns two 
62 
and three list the mean scores and standard deviations 
per items and constructs. Colwnns four through seven 
lJ_st the correlation coefficients of item scores by 
total construct scores. 
Insert Tables 14 and 15 
A comparison of the data listed in Tables 14 and 15 
indicates that the item-construct correlations ranged 
from -.10 (item 44, Construct A) to .76 (item 50, 
Construct A) for the junior high tTable 14) and from 
~.29 (item 44, Construct A) to .76 (item 15, Construct 
C) for the senior high (Table 15). Forty-two percent 
(42%) of the correlations for the junior high were 
greater than ,50. Fifty- seven percent (57%) of the 
correlations for the senior high were greater than .50. 
One percent (1%) of the item-construct correlations of 
the junior high were .65 and greater, whereas 12% of the 
item-construct correlations at the senior high were .65 
and greater. 
Individual mean scores for the items listed in 
Tables 14 and 15 ranged from 2.28 (item 27, Construct c) 
to 4.65 (item 47, Construct D) for the junior high 
(Table 14) and from 2.27 (item 27, Construct C) to 4.67 
(item JO, Construct B) for the senior high (Table 15). 
The identical criteria for interpreting scores employed 
in the preliminary field testing were used for inter-
preting these data, The higher the mean score, the 
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Tabl e 14 
Item-Construct Correlations of Prototype II (Junior High) 
N=88 Correl atio n of Item 
by Desi gnate d Construct 
Total Score 
Variable Mean STD DEV A B C D 
Con. A 53.60 4 , J6 
V 1 4 .10 o .69 .05 
V 6 J .24 0 .94 .41 
V 10 J ,74 1. 06 .JO 
V 12 J .84 0 .82 ,47 
V lJ J. 18 0 .82 .19 
V 19 4 .16 0 ,87 ,29 
V 21 2.81 O ,85 ,J4 
V 26 J ,4J 1.22 ,28 
V 28 J ,78 0, 84 ,JO 
V 29 4.0J 1. 01 ,59 
V J2 J .48 1.0 5 .46 
V J6 J .OJ 0. 91 ,25 
V 40 4 ,21 o .84 .22 
V 44 J ,18 0 ,88 -,10 
V 46 J ,55 1. 0J .58 
Con . B 40 .31 4.19 
V 7 J .85 0 .8J .J J 
V 9 J ,51 1.19 .49 
V 18 2.49 1. 08 .26 
V 25 4 .39 0 .56 .4J 
V JO 4.6J o . 70 .64 
V JJ 4 .18 O. 76 ,56 
V JS J ,25 0 .93 .10 
V J7 J .48 o . 76 , JS 
V J9 J .11 1. 19 ,42 
V 42 J ,19 1. 39 .48 
V 49 4 .J4 0 ,7J .56 
Con. C 7.05 .27 
V 2 4 .J4 0 .80 ,02 
V 4 2 . 70 1.21 .51 
V 11 4 .20 0 .92 .J 6 
V 15 J ,7J o .96 .66 
V 16 J ,54 0 .99 . _50 
V 22 4 .14 0 .85 . 58 
V 2J J .86 0 .81 ,5) 
V 27 2.28 0, 89 . 58 
V Jl 2 .51 0 .95 ,42 
V J4 J . J9 o .86 ,45 
V J8 J ,05 1. 01 . 58 
V 4J 2.94 1.1 5 , J7 
V 45 2.35 O .98 . _50 
V 48 4 .20 1. 07 .24 
Con. D Jl. 29 5 . 5 
V J J .OJ 0 .99 .66 
V 5 2.93 1. 11 .66 
V 8 J .lJ o .8J . 58 
V 14 2,87 0 .97 .61 
V 17 2.56 l. OJ .29 
V 20 2.66 0 .92 .6J 
V 24 2.95 1. 09 .61 
V 41 J .55 0 ,97 .65 
V 47 4 .65 o . 70 , J7 
V 50 J .11 1. 02 . 76 
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Table 15 
Item Construct Correlations of Prototype II (Senior High) 
N=78 Correlation of Item 
by Designated Construct 
Total Score 
Variable Mean STD DEV A B C D 
Con, A 53,24 6 ,18 
V 1 4,13 0,65 ,01 
V 6 3,37 1.0 8 ,.54 
V 10 3, 71 0 ,90 .16 
V 12 3.92 o. 78 ,64 
V 13 3,55 0 ,79 ,55 
V 19 4,00 0 ,94 ,51 
V 21 2,79 0,89 -,09 
V 26 3,63 l.lJ ,13 
V 28 J ,71 0,95 ' .54 
V 29 4,05 0,91 .4J 
V 32 J.51 l.O J ,56 
V 36 3,06 0 ,87 -,14 
V 40 4 ,17 o.84 ,J9 
V 44 3 .00 0,85 -,29 
V 46 ,42 1.05 ' .54 
Con, B 42,41 4,69 
V 7 4 ,00 1. 02 ,40 
V 9 3,48 1.lJ ,55 
V 18 3 ,62 O ,96 ,11 
V 25 4.36 o .68 ,32 
V JO 4 ,67 0 ,47 ,37 
V 33 4 ,37 O, 72 ,42 
V 35 3 , 32 1.08 ,21 
V 37 3, 78 0.60 ,04 
V 39 3,18 1.24 .61 
V 42 3 ,47 1.Jl ,67 
V 49 4.53 0,62 ,40 
Con, C ,17 9 ,08 
V 2 3,99 1.01 ,12 
V 4 2 ,72 1.27 ,50 
V 11 4 ,28 1. 01 ,63 
V 15 3, 79 1.1 7 , 76 
V 16 3,74 1.05 ,52 
V 22 4,11 1.02 ,66 
V 23 3,85 1.17 ,74 
V 27 2 ,27 0 ,95 ,39 
V Jl 2 .65 1.04 ,24 
V )4 3,09 0,87 ' .54 
V )8 3 .12 1.10 , 73 
V 43 2 ,83 1.24 ,59 
V 45 2 , 27 O ,89 ,)4 
*V 48 
Con, 
V 3 3,22 0 ,99 ,60 
V 5 2,79 1.06 ,62 
V 8 3 ,37 0,99 .60 
V 14 3.21 0 .9() ,52 
V 17 2 .93 0 ,93 ,55 
V 20 2 ,93 0 ,99 .58 
V 24 J.00 1.03 .58 
V 41 3,55 0 , 91 ,55 
I/ 1,7 4.62 0 .61 . 24 
V 50 3 .38 0 ,98 .66 






more favorable the attitude. Items with low mean scores 
indicated either disagreement with a positive statement 
or agreement with a negative statement. 
The range of mean scores per construct generated 
from the administration of Prototype II to the junior 
and senior highs and the range of possible total scores 
per construct are set forth in Table 16. 
Table 16 
Range of Construct Scores 
Mean Scores Range 
Junior High Senior High lowest score highest score 
possible possible 
53.60 53.24 15.0 75.0 
(15 items x 1) (15 items x 5) 
4o.31 42.41 11.0 55.0 
(11 items x 1) (11 items x 5) 
47.05 *46.17 13.0 65.0 
(13 items x 1) (13 items x 5) 
31.29 32.63 10.0 50.0 
(10 items x 1) (10 items X _5) 
* value for item 48 omitted in item analysis by error. 
A review of the data set forth in Table 16 indicates 
that adolescents in the junior high had higher mean 
scores for Constructs A and C, whereas adolescents in 
the senior high had higher mean scores for Constructs 
Band D. 
The standard deviations for the construct scores 
listed in Tables 14 and 15 indicate higher variability 
of respondents' scores among the senior high school 
(A=6.18; B=4.69; C=9.08; D=5.87) than among respondents' 
scores in the junior high school (A=4.J6; B=4.19; 
C=6.27; D=5.65). 
5.3 Discussion 
One hundred fifty-eight adolescents from schools 
located in Logan, Utah participated in the progressive 
field testing of Prototype II of the instrument. As a 
result of the data generated from the field testing, 
the following findings are presented. 
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l. A comparative analysis of the data set forth in 
Tables 14 and 15 shows higher item-construct 
correlations among the scores of adolescents 
in the senior high than adolescents in the 
junior high. Several factors may have contribu-
ted to these differences: (a) the age of 
junior high school students (approximately 12 
to 15 years) may have made it inappropriate to 
measure attitudes towards parenting and child 
rearing; (b) the reading level of the items may 
have exceeded the reading comprehension capa-
bilities of some students, thereby resulting in 
"guessing;" (c) the nature of the content 
(being a parent and raising a child) may have 
elicited higher levels of anxiety among the 
respondents which could have inhibited their 
responses; (d) junior high students may not have 
cognitively defined their attitudes towards 
being a parent and child rearing to a point 
where these can be expressed consistently. 
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Based on these data, the decision was made 
to discontinue measuring the parenting and child 
rearing attitudes of adolescents enrolled in 
junior high schools. The main focus of the 
remainder of the study was to develop and vali-
date the instrument on the attitudes of adoles-
cents of senior high school age (approximately 
16 to 19 years). 
2. Fifty-seven percent (57%) of the correlations 
set forth in Table 15 range from .50 to .76. 
This percentage represents an increase of 14% 
of the item-construct correlations ,50 and 
greater when compared to the item-construct 
correlations generated from the preliminary 
field testing. According to Nunnally (1967), 
item-construct correlations of .50 and higher 
are acceptable for including items in the 
instrument. 
Forty-three percent (43%) of the correla-
tions, however, ranged from -,29 to .49. These 
correlations indicate a low degree of relation-
ship between item scores and construct scores. 
Several factors may have accounted for the low 
correlations: (a) the items may be measuring 
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attitudes other than the parenting attitudes 
intended; (b) the majority of the responses may 
have been alike; and (c) a direct casual rela-
tion to an underlying variable (age, nwnber of 
siblings, sex, etc.) was not identified and 
accounted for within the study. 
Objective 6,0: Development and Progressive Field Te'sting of 
Prototype III 
The author will utilize the results of the data generated from 
the field testing of Prototype II as the basis for developing 
Prototype III. Progressive field testing of Prototype III will 
occur in high schools located within the states of Utah and Idaho. 
6.1 Procedures 
The analyses of the data generated from the field 
testing of Prototype II indicated the need for further 
revisions of the items, Continued review of the litera-
ture in methods of attitudinal scale construction ident-
ified two facets of scale construction which greatly 
influenced the revisions of the items. 
1. Likert (1932) suggested that an essential step 
in constructing the items of attitudinal scales 
was to avoid the use of factual statements. He 
felt items on the scales should reflect expres-
sions of desired behaviors rather than statements 
of fact. Two individuals with different atti-
tudes could agree on questions of fact and 
consequently their responses would not be 
indications of their attitudes. Schaefer and 
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Bell (19.58) found that factual statem ents were 
not discriminatory among parents they utilized 
in the development of the Parental Attitude 
Research Instrument (PARI). 
2. Stogdill (1936), in his study, found that 
parents often agreed with statements which 
expressed favorable attitudes rather than 
statements which expressed their converse. 
Harris, Gough, and Martin (1950) reported that 
items stating favorable attitud es were poor 
discriminator s among th ei r population tested, 
Schaefer and Bell (19.58) found that scales 
which stated approved attitud es toward s child 
rearing typically had poor r eliabiliti es beca use 
of the strong tendency for all persons to agree, 
As a r esu lt, they found little variability and 
poor discrimination among positively stated 
items. In opposition to the abov e fi nding s , 
Likert (1932) sugg ested the us e of different 
statements worded so that about one-half of the 
item domain measured one end of the attitude 
continuum (strongly agree) while th e other half 
of the item domain measured the other end of the 
continuum (strongly disagree). Scales constructed 
with these two kinds of statements randomly dis-
tributed throughout the scale would avoid tend-
encies for stereotyped responses. 
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Based on the findings of the above mentioned stud-
ies, revisions of the items were made. Items which 
expressed factual statements were revised to reflect 
desired behaviors. According to Likert (1932), a con-
venient method of stating an attitude that involved 
desired behavior was to use the term "should." As such, 
items reflecting factual statements were revised to 
include the word "should" (i.e., Parents should expect 
•.• ; Children should be expected to ••• ; etc.). 
Items which expressed favorable attitudes were 
revised to reflect negative attitudes, However, interest 
existed in investigating the differences between atti-
tudinal scales which were designed solely on negative 
attitudes and those designed with items of both positive 
and negative attitudes. To this end, two forms of 
Prototype III were developed. Form A (Appendix F) was 
designed with items solely reflecting negative attitudes. 
Form B (Appendix G) was designed with items reflecting 
both positive and negative attitudes. The items 
reflecting positive attitudes in Form B were the direct 
converse of half the it ems in Form A. It was therefore 
possible to make a comparative analysis of the results 
of the data gathered through field testing both forms. 
High schools locat ed in Huntington, Utah, and Idaho Falls 
and Pocatello, Idaho, agreed to participate in the field 
testing of Prototyp e III. However, the decision to 
develop Form B of th e instrument occurred subsequent to 
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the administration in Huntington and Idaho Falls. Only 
Form A of the instrument was administered to the adoles-
cent populations in Huntington and Idaho Falls. 
Stratified selection of adolescents in English 
classes by grade level in high schools located in 
Huntington and Idaho Falls was conducted by both prin-
cipals prior to administration of the instrument. Each 
grade level (10, 11, 12) was represented equally by both 
male and female adolescents. Intact English classes 
were used in th e selection of students because all 
students are required to take English at each grade 
l eve l and selection of English classes would r educe 
a possible sampling bias. Permission to conduct the 
study was secured from the district administration who 
did not require parental consent forms from participating 
st udents . 
In both schools the author explained th e study to 
each class and asked for their participation. Adoles-
cents opting not to participate in the study did not 
rec eive an instrument. 
In high schools locat ed in Pocatello, Idaho, the 
student body in two schools participated in the 
field testing of Forms A and B of Prototype III. Paren-
tal consent was not required by the school and district 
administrations. The author met with the faculty at 
both high schools and explained the purpose of the study 
and procedures for administering the instrument. The 
faculty then administered the instrument during first 
period to the entire student body. 
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Three classes of adolescents located in one of the 
high schools in Pocatello were asked to participate in 
a test-retest method of reliability. Those adolescents 
were requested to write their names on the answer 
sheets for purposes of comparing their test responses 
from the two administrations. One week later, the 
instrument was readministered to th e same group of 
adolescent s . An overall t es t-retest r eliability 
coefficient of .76 was obtained. A full discussion of 
' 
the results of the t es t-r ete st administration appears in 
section 7-2: Results. 
6.2 Results 
A total of 2 ,31 2 adolescents participated in the 
field testing of Prototype III: lJO adolescents from a 
high school locat ed in Huntington; 1J8 adolescents from 
a high school locat ed in Idaho Falls; and 2,044 adol es-
cents from high schools located in Pocat ello . Adoles-
cents in schools locat ed in Huntington and Idaho Falls 
were all administered Form A. Forms A or B were admin-
istered to approximately half the adol escen t s in each of 
the two schools located in Pocat ello. 
The result s generated from the item-construct 
correlation procedure s , identical to those employed in 
the field testing of Prototypes I and II, ar e set forth 
in Tables 17 and 18. Table 17 displays the r es ults from 
73 
the administration of Form A and Table 18 displays the 
results of Form B. 
In both tables, the items are listed by construct 
in column one. In columns two and three, the means and 
standard deviations for items and constructs are dis-
played. The item-construct correlations are shown in 
columns four through seven. 
Insert Tables 17 and 18 
A comparison of the data in Tables 17 and 18 in-
dicates item-construct correlations ranged from .26 
(item 18, Construct B) to ,74 (item 50, Construct D) 
on Form A (Table 17) and from .01 (item 21, Construct A) 
to .58 (it em 39, Construct B) on Form B (Table 18). 
Seventy -two percent (72%) of the correlations on Form A 
were higher than .50. Only 6% of the correlations on 
Form B were higher than .50. The results on Form A 
further indicated that 14% of the correlations were ,65 
and higher. Correlations on Form B failed to reach a 
coefficient of .65 and higher. 
Mean scores for the items listed in Tables 17 andl8 
ranged .from 2,39 (item 18, Construct B) to 4,45 (item 
2, Construct C) on Form A and from 1,39 (it em 46, 
Construct A) to 3.25 (it em 25, Construct B) on Form B. 
The criteria for int erp r et ing the mean scores on both 
forms remain ed identical to the other field t es tings: 
i.e., the higher the mean score, the more favorable the 
Tabl e 17 
Item-Construct Correlations of Prototype III (Form A) 
N=l 315 Correlat i on of Ite m 
by Designat ed Construct 
Total Scor e 
Variable Mean STD DEV A B C D 
Con. A 49 ,62 6 .57 
V 1 3 .06 1.12 .41 
V 6 2 ,99 1.00 ,47 
V 10 2, 79 1.13 ,33 
V 12 3 ,69 0 ,97 ,54 
V 13 3 , J4 o .84 .42 
V 19 3,90 1.03 ,47 
V 21 3 .45 0 ,85 .28 
V 26 3 .62 1.09 ,53 
V 28 3 .82 O .89 ,55 
V 29 3 .83 0 . 93 .56 
V 32 3 ,50 1.00 ,54 
V 36 2 .75 0.83 ,39 
V 40 3 .85 1.0J ,53 
V 44 2 .60 0 .81 ,35 
V 46 2 .43 0 ,97 .40 
Con, B 37, 1 
V 7 3.14 1. 05 ,39 
V 9 3,60 1.18 .62 
V 18 2 .39 1.06 .26 
V 25 4 .10 1.10 ,53 
V JO 3.33 1.04 ,57 
V 33 3,25 1.18 ,65 
V 35 3 .11 1.12 .56 
V 37 J ,93 0.96 ,59 
V 39 J.40 1.13 ,53 
V 42 J ,67 1.16 .66 
V 49 4 .04 1.02 -57 
Con. C 49 .13 8 ,0 
V 2 4 .45 0 .89 .41 
V 4 2 ,78 1.19 .52 
V 11 4 ,17 1.07 .51 
V 15 J .86 1.07 ,67 
V 16 3.57 1.05 ,52 
V 22 3,70 1.04 ,59 
V 23 J, 78 1.00 .62 
V 27 J .26 1.10 .64 
V Jl 3,21+ 1.08 ,54 
V J4 J ,4J u .96 ,53 
V J8 3 .25 1.07 .68 
V 4J J .08 1.15 .52 
V 45 2.46 1.01 .J8 
V 1,8 4 .11 O ,96 .51 
Con. D Jl.J8 . 5 
V J J .01 1.04 .68 
V 5 2.81 1.09 ,59 
·1 8 J .lJ O ,98 ,65 
V 14 3 ,33 0 .99 .62 
V 17 2 ,92 1.12 ,46 
V 20 2,96 2 ,96 ,63 
V 24 3.24 3,24 ,62 
V 41 3 ,68 3.68 ,56 
V 47 2 .92 2 .92 .64 
V 50 3,40 J .40 ,74 
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Tabl e 18 
Item-Con struct Corr elation s of Prot ot ype III (Form B) 
N=997 
Correlation of Item 
by Designated Construct 
Total Score 
Variable Mean STD DEV A B 
C D 
Con. A 35 , 52 7,67 
*V 1 2,32 1.10 ,2 5 
V 6 1.93 1.03 . 26 
*V 10 2,57 1.05 .18 
V 12 2,64 1.01 . 30 
V 13 2,)4 o .84 ,25 
*V 19 2 , 79 1.20 .26 
*V 21 2,17 0 .82 . 01 
*V 26 2 , 70 1.05 , 23 
V 28 2 , 59 1.06 ,27 
*V 29 2,70 O ,98 , 23 
V 32 2 ,43 1.02 , 37 
V 36 1.72 0 .80 ,18 
*V 40 2.36 1.12 .28 
V 44 1.55 0.82 . 20 
V 46 1.39 0 ,95 ,3 5 
Con. B 26.74 7.89 
*V 7 1.76 1. 08 
,14 
V 9 2.40 1.24 ,3 9 
*V 18 2.18 1.11 ,17 
*V 25 3,25 o.86 .1 9 
V 30 2 .16 1.0 7 .40 
V 33 2.13 1.1 8 
,49 
*V 35 1.98 1.04 .22 
V 37 2.86 1.03 , 51 
V 39 2.16 1. 20 
,4 9 
V 42 2.48 1.20 , 58 
•v 49 2 .ll 1.18 .4 
Con. C 32 . 97 9 ,02 
*V 2 3 .09 1.22 .28 
*V 4 2.38 1.19 .4 0 
*V ll 2. 74 1.18 
,3 2 
V 15 2.86 1.10 
,43 
V 16 2 ,57 1.07 
, 36 
*V 22 2 .1 7 1.18 
.42 
*V 23 1.49 1.01 ,3 6 
V 27 1.90 1.09 
,41 
V 31 2 .1 6 1.09 
,3 5 
*V J4 2,13 1.04 ,14 
•v 38 1,77 1.04 , 35 
V 43 1.94 1.15 
,41 
V 45 1.44 1.04 ,3 3 
V 48 2 . 95 1.02 .)8 
Con. D 22. 0 
*V 3 1.74 1.09 
,33 
*V 5 2 .1 9 1.12 
.32 
V 8 2 ,13 1.02 .37 
V 14 2 .30 1.01 
.45 
V 17 2 ,07 1.09 
. 30 
V 20 1.98 1.04 
.46 
*V 24 1.97 1.13 
, 35 
*V 41 2 .48 1.05 
,3 4 
V 47 1,93 1.0 0 
.54 









attitude. Items on Form B which expressed favorable 
attitudes (identified on Form B by*) were reversed in 
scoring (see section 4.1 for explanation) to allow for 
comparative analyses between Forms A and B. A total 
of 24 items on Form B was designed to express favorable 
attitudes. A review of these items shows the mean 
scores ranged from 1.49 (item 3, Construct C) to 3.25 
(item 25, Construct B). Eighty-three percent (83%) of 
the scores had a value of less than 3.0. The range of 
mean scores per construct generated from the adminis-
tration of Prototype III (Forms A and B) and the range 
of possible total scores per construct are set forth in 
Table 19. 
Tabl e 19 
Range of Construct Scores 
Mean Scores Range (Forms A/B) 
Form A Fonn B low est score highest score 
possible possible 
49.62 35.52 15.0 75.0 
(15 i terns x 1) (15 items x .5) 
37.91 26.74 11.0 55.0 
(11 items x 1) (11 items x 5) 
49.13 32.97 13.0 65.0 
(13 items x 1) (13 items x 5) 
31.38 22.40 10.0 50.0 
(10 items x 1) (10 items x 5) 
A review of Table 19 shows higher mean scores per 
construct for the r es pondents on Form A than for the 
respondents of Form B, 
The standard deviations for the items listed in 
Tables 17 and 18 range from 0.81 (item 44, Construct A) 
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to 3.68 (item 41, Construct D) on Form A and from 0.80 
(item 361 Construct A) to 1.24 (item 9, Construct B) on 
Form B. The higher the standard deviations, the more 
variability among the respondents scores. 
The standard deviations for the construct scores 
listed in Tables 17 and 18 indicate higher variability 
of respondents' scores on Form B (A= 7.67; B= 7.89; 
C= 9.02; D= 6.94) than among respondents' scores on 
Form A (A= 6.57; B= 6.55; C= 8.04; D= 6.45). 
6.3 Discussion 
Prototype III of th e instrum ent was administ ered 
to 2,312 adolescents att ending senior high schools in 
the states of Utah and Idaho. An analysi.s of the data 
generated from the administration of the instrument 
support the following findings: 
l o The data gathered on Forms A and B of Prototype 
III indicated that 36 items on Form A correlated 
with the total construct scores at .50 and 
greater. In comparison, only 18 items on Form 
B correlat ed with total construct scores at 
the same l evel . Item-construct correlations 
are of importance when selecting the items which 
would constitute th e final form of the instru-
ment. The high er the correlation coefficient, 
the great er th e relationship of the item to the 
intended construct (Scott, 1954). The items 
having the highest correlations with the 
construct score are retained and constitute 
the final form of the instrument, while the 
other items are rejected, According to 
Nunnally (1967) item-construct correlations 
of ,50 and greater are acceptable in instru-
ment development, 
The majority of the items on Form B 
failed to correlate .at the accepted level of 
,50 and greater. This finding may support 
research by Schaefer and Bell (1958) who found 
that positive statements which expressed 
approved attitudes towards child rearing typi-
cally had poor reliabilities because of the 
strong tendency for all persons to respond 
identically to the statements. A review of 
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Table 18 indicates that SJ% of th e scor e s of the 
items designed to express favorable attitudes 
towards child rearing ranged from 1,49 (strongly 
disagree) to J,25 (undecided), In light of the 
total mean scores per construct on Form Band 
Form A, the responses on Form B seem to indi-
cate a less favorable overall attitude towards 
child rearing. It should be noted that Form B was 
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administered to 997 adolescents enrolled in 
high schools in Pocatello. Form A was admin-
istered to 1,315 adolescents in high schools 
located in Huntington, Idaho Falls, and 
Pocatello. Unknown population variables with-
in the two states may have contributed to these 
attitudinal differences. 
2. The data gathered on Form A indicated 17% more 
item-construct correlations of .50 and greater 
than in the field testing of Prototype II. 
The data also indicated an increase of 2% of 
correlations .65 and greater. In total, 72% 
of the item-construct correlations indicate 
moderate to strong relationships between the 
items and intended constructs. 
As a result of data generated from the 
comparison of Forms A and B, th e final form 
of the instrument was based on the items of 
Form A. 
The final form of the instrument would be 
used to conduct statistical analyses relative 
to the internal consistency (reliability) among 
the items, test-retest reliability and construct 
validity of the instrument. 
Objective 7.0: Construct Validation and Reliability 
The author will carry out strategies which will lead to the 
establishment of construct validity indices and reliability esti-




The data gathered from the administration of Proto-
type III (Form A) were used in developing the final form 
of the instrument. Procedures focused on establishing 
construct validity indices and reliability estimates. 
A description of the methods and procedures employed to 
obtain these measures follows. 
The validity of an instrument is generally defined 
as the degree to which the instrument measures what it 
purports to measure (Borg & Gall, 1971). Construct 
validity is the analysis of the meaning of test scores 
in terms of psychological concepts (Cranbach & Meehl, 
1955). According to Cronbach and Meehl, 
". • • a construct is some postulated attribute of 
people, assumed to be reflected in test perform-
ance. A construct has certain associated meanings 
carried in statements of this general character: 
Persons who possess this attribute will, in situa-
tion X, act in manner Y (with a stated probability)" 
(p. 284). 
Construct validity is generally not expressed in the 
form of a single coefficient. Construct validation 
requires the integration of many types of data which 
could include content validity, internal reliability of 
the it ems, item-construct correlations, factor analysis, 
and studies of stability of the instrument over time 
(Cronbach, 1971). 
Item-Construct Correlations 
Item construct correlations were a continual part 
of the item analysis methods conducted throughout the 
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field tests of Prototype I, II, and III. Decisions 
made relative to retaining or revising items were based 
primarily on the item-construct correlations. The 
higher the correlation, the more variance was related 
to the common factor (construct) variance among the 
items, Those items with correlations of ,50 generated 
from the field testing of Form A of Prototype III were 
identified for inclusion in the final instrument, Sub-
sequent to the results of the factor analyses and in-
ternal reliability estimates employed to identify the 
"best" i terns, i tern-construct correlations were gener-
ated to determine the final correlation coefficients 
between the items and construct scores, 
Interitem Correlations 
Although item-construct correlations give an ini-
tial indication of which items should be included in 
the development of an instrument, Nunnally (1967) 
suggests that by examining the interitem correlation 
matrix, more accurate selections of the "best" items 
can occur. 
As suggested by Nunnally, interitem correlation 
matrixes were developed, The purpose of the interitem 
matrixes was to ascertain whether the items in each 
construct were measuring or "tapping" the same thing 
or whether they were contributing differently to the 
construct total score, Low interitem correlations and 
high item-to-total construct score correlations were 
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desired (Anastasi, 1950; Magnusson, 1966). According 
to Harnersma, Paige and Jordan (1973), the validity of a 
test can be enhanced by including items with low interi-
tem correlations and high item-to-total construct score 
correlations. Nunnally (1967) suggests that acceptable 
items are the ones that correlate with each other at 
.20. Correlations above .20 are usually considered 
"good" with the typical finding being two-thirds of the 
correlations at .10 through .JO (Nunnally, 1967). 
Cronbach (1971) suggests that the correlations of items 
with the construct scores on an instrument are directly 
related to the sum of their correlations with one 
another. Consequently, data gathered from the item-
construct correlations and the interitem correlations 
should (a) support the inclusion of items on the final 
form of the instrument, and (b) continue to establish 
measures of construct validity. 
Factor Analysis 
Oppenheim (1966)1 suggests that item analysis pro-
vides some safeguard against the inclusion of unrelated 
items in a scale, but an additional way of ensuring 
unidemensionality would be through the use of factor 
analysis. Factor analysis is a statistical technique, 
generally based on the intercorrelations of all the 
items with one another, which enables the test developer 
to identify "factors" that the test items have in common. 
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Guilford (1948) has discussed the place of factor 
analysis in construct validation. According to Guilford: 
The personnel psychologist wishes to know "why his 
tests are valid ·." He can ·place tests and practical 
criteria in a matrix and factor it to identify 
"real dimensions of human personality." A factor-
ial description is exact and stable; it is econom-
ical in explanation, it leads to the creation of 
pure tests which can be combined to predict complex 
behaviors (p. 80). 
To ensure the unidimensionality of the items and 
constructs, factor analyses of the data were conducted. 
The mathematical model of factor analysis employed was 
"image analysis" (Kaiser, 1970). According to Kaiser: 
••• image analysis is mathematically simple and 
straightforward while approaching, psychometrically 
the strict, but incredibly complex, common factor 
analysis of Thurstone (p. 4-04). 
Image analysis is a principal factor method which 
extracts the maximum amount of variance that can be 
extracted by a given number of factors (Gorsuch, 1974). 
It is a principal factor variant in the sense that after 
appropriate alterations are made to the correlation 
matrix, that matrix can be submitted to a principal 
factor program to find the desired factors (Gorsuch, 
1974). 
According to Gorsuch: 
••• an image of a variable is that part of it 
which can be estimated from other variables. Image 
factor analysis, then, utilizes each and every 
variable's image. The image factors are those 
factors which best reproduce the relationships 
among the images of the variables. Since these 
variables have lengths less than 1.0, their 
relationships are presented by covariances rather 
than correlations. (p. 104) 
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The method of image analysis employed in the study 
was identified by Kaiser (1970) as "Little Jiffy." 
According to Kaiser, "Little Jiffy" is a factor analytic 
method which commonly refers to "principal components 
with associated eigenvalues greater than one followed 
by normal varima.x rotation." (p. 402) 
Internal Reliability 
An additional process in the development of the 
instrument's constr~ct validity was to assess the 
internal reliability of those items constituting the 
final form of the instrument. Coefficient alpha 
(Nunnally 1967), the basic formula used for determining 
the reliability of an instrument based on the internal 
consistency of the items, was employed. According to 
Nunnally, coefficient alpha sets an upper limit to the 
reliability based on the average correlation among the 
items. If the reliability proves to be very low, 
either the test was too short or the items had very 
little in common. The higher the items correlate with 
one another, the higher the reliability. 
Test-Retest Reliability 
Test-retest is a form of reliability used to 
establish the stability of a test over a period of time. 
Cronbach and Meehl (1955) state that the stability of 
test scores may be relevant to construct validation. 
As such, a test-retest reliability coefficient was 
calculated using the scores of the adolescents who 
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participated in the retest one week after the initial 
administration of Prototype III. According to Cronbach 
and Meehl (1955), whether a high degree of stability 
is encouraging or discouraging for the proposed instru-
ment depends upon the theory defining the construct, 
Nunnally (1967) suggests that in place of using 
the alternative-form method for determining reliability, 
the retest method can be used, However, he claims that 
experiences of the respondent in the first testing will 
influence responses in the second testing to the extent 
that the responses to the first testing are remembered 
and repeated in the retest, According to Nunnally this 
is the major defect with the test-retest method, 
Stanley (1971) suggests that although parallel measures 
will reduce the repetition of identical responses, the 
only differences between parallel forms and test-retest 
methods of estimating reliability are (1) the time at 
which the second form is administered and (2) the 
person by whom the forms are administered. 
A period of one week was selected by the investi-
gator for re-administering the instrument. Adolescents 
selected from the administration of Prototype III were 
asked to participate in the test-retest analysis of the 
scores. Although 35 adolescents agreed to participate 
in being retested, only 17 test responses could be 
utilized due to the earlier decision to eliminate 




The results of the field test of Prototype III 
(Form A) identified 36 items which correlated with total 
construct scores at .50 or greater. These 36 items and 
their correlation coefficients are listed in Table 20. 
Insert Table 20 
Although the 36 it ems in Table 20 correlated the 
highest with th e total construct scores, five of the 
items (26, 25, 11, 48, 41) were eliminated and an 
additional item (19) was included on the final form of 
the instrument. The elimination and addition of the 
items was based on the results of th e factor analysis 
and measures of internal reliability. The it em-construct 
correlations of the items constituting the final form 
of the instrument are listed in Table 21. 
Insert Table 21 
A review of the data set forth in Table 21 indi-
cates that item-construct correlations range from .53 
(item 43, Construct C) to .75 (item 50, Construct D). 
According to Nunnally (1967), item-total (construct) 
score correlations great er than ,50 are acceptable in 
the development of an instrument, 
Factor Analysis 
The data set forth in Tables 22, 23, and 24 are 
the results of the initial factor analysis of th e 50 
items. The Harris and Image eigenvalues as well as the 
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Table 20 
Item-Construct Correlations of .50 and Greater (Form A) 
Construct Items Correlations 
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40 .53 































Item-Construct Corr elations 
N=l315 Co=elation of Item 
by Designated Construct 
Total Score 
Variable Mean STD DEV A B C D 
Con, A 22.58 3 ,71 
V 12 3,69 0 ,97 .60 
V 19 3 ,90 1.03 ,63 
V 28 3 .82 0,89 .66 
V 29 3 ,83 0 ,93 .61 
V 32 3, 50 1.00 .64 
V 40 3.85 1.03 .66 
Con. B 28 ,30 5,50 
V 9 3 .60 1.18 .65 
V 30 3 ,33 1.04 .61 
V 33 3.25 1.18 ,69 
V 35 3.11 1.12 , _58 
V 37 3 ,93 o ,96 .61 
V 39 3.40 1.13 ,56 
V 42 3 ,67 1.16 ,69 
V 49 4 .04 1.02 ,59 
Con. C 33,95 
V 4 2. 78 1.19 ,54 
V 15 3 .86 1.07 .68 
V 16 3 ,57 1.05 ,54 
V 22 3 .70 1.04 .60 
V 23 3, 78 1.00 .64 
V 27 3 .26 1.1 0 .67 
V 31 3.24 1.08 .5 6 
V 34 3 ,43 o.96 .53 
V }8 3 ,25 1.07 ,71 
V 43 3 .08 1.15 ,53 
-----rori. D 24,78 ~ 
V 3 3.01 1.04 ,71 
V 5 2.81 1.09 .60 
V 8 3.13 o ,98 .68 
V 14 3,33 0 .99 ,63 
V 20 2 .96 1.03 .65 
V 24 3,24 1.15 .64 
V 47 2.92 1. 02 .66 CXl 
V 50 3.40 1. 03 ,7 
CXl 
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eigenvaluesobtained from the unaltered correlation 
matrix are set forth in Table 22. Listed in Table 23 
are the rotated factor loadings, means (X), standard 
deviations, (STD.DEV.), communalities (h2), and measure 
of sampling adequacy (MSA) for all _50 items. The factor 
correlations for the rotated factors are displayed in 
Table 24. 
Insert Table 22 
The data set forth in Table 22 are the unaltered, 
Harris, and Image eigen values generated from the initial 
factor analysis. Utilizing the Skree Test Plotting 
Process (Catell, 1973) in plotting the Image eigenvalues 
the reader will note that the eigen values begin to tail 
off approximately after the fourth factor. A review of 
the Image eigenvalues displayed in column thr ee indi-
cates a substantial difference between the fourth and 
fifth factors. According to Gorsuch (1974), when the 
values drop in size, including additional factors would 
add relatively little to the information already ex-
tracted. Kaiser (19.58) states that the number of fac-
tors chosen is usually based on the associated eigen 
values greater than one. Consequently, only the first 
4 factors were chosen for rotation. 
Insert Table 23 
A review of Table 23 shows that the items are 
sorted by their rotated factor loadings, One of the 
purposes of factor rotation is to obtain factors that 
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Table 22 
Eigen Values (50 Items) 
Unaltered Figure 1 
Correlation 
Matrix Harris Image Skree Test Plotting of Ima,,;e Eigen Values 
9,634 14.66) 12,7)2 12 
2,7)5 4,187 2.426 
2,149 J,244 1.55) 11 
1.86) 2 ,649 ...l.&ll.... 10 
1,578 2 .205 .659 (I] 
l.J06 1, 874 ,408 
Q) 9 " 1,229 1.698 ,287 ~ 8 
1.142 1,567 .20 5 > 
1.086 1,.505 ,169 " 7 Q) 
1,022 1 ,447 .138 bO 6 
~ 1.) 48 ,090 
/j 
, 984 1.JJ9 .086 
Q) 5 
,954 1.)02 .070 ~ 4 a 
,911 1.275 .059 H 
,906 1.216 ,OJ9 J 
.865 1.21) ,OJ? 2 
,855 1.191 ,030 
,842 1.17) .026 1 
.825 1.1)9 ,017 
, 798 1.104 .010 1 2 J 4 5 6 7 8 9 10 11 12 
,7 92 1.074 .005 
• 762 1.053 .OOJ Factors 
. 7::E l ,OJO .001 
,7)9 1.028 .001 
.720 l,O,i:2 .000 
,711 ,987 .000 
, 702 ,975 .001 
,688 ,957 .002 
.667 ,9J6 .004 
.649 ,90) ,010 
.6JJ ,896 .012 
.617 ,87) ,019 
,609 .861 .022 
,590 .84) ,029 
• :;ES ,83) .0)4 
,569 .820 ,039 
,561 ,80) .048 
. _549 ,775 .06 5 
. 54 3 , 772 .067 
, 524 , 753 .081 
,508 , 742 ,090 
,48J ,729 .100 
,472 , 716 ,113 
,4_50 ,687 ,14J 
,444 ,679 .152 
,4J6 ,666 .168 
.426 .648 ,191 
,391 ,64) .198 
. )86 .611 . 248 
,359 ,575 ,314 
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Table 23 
Sorted Rotated Factor Loadings (50 Items) 
Construct D Construct C Construct B Construct A Communali tj PS Measure of 
Construct/Item x STD. DEV. Factor 1 Factor II Factor III Fact or IV h2 Sampling Adequacy 
*D 50 J .41 l. OJ .65 -. 04 -. 06 .16 .46 ,94 
*DJ J.02 1.02 .65 - .11 - .01 .OJ .J6 ,9J 
•D 8 J,lJ . 97 .64 - .01 - .11 .Jl . )4 , 92 
*D 47 2.90 , 99 . 6J .05 -. 01 - . lJ , J5 .92 
•D 20 2.95 1.02 . .58 .07 -. 08 -. 06 . 29 ,9J 
•D 24 J.2J l.lJ .51 .02 - .OJ - .01 .25 ,94 
•D 5 2 .82 1.08 . 50 - .01 .04 - .09 .2J ,9J 
• D 14 J.J2 . 97 .41 - .OJ .07 .OJ . 28 ,95 
•c J8 J . 24 1.07 - .01 .67 .05 - .09 .41 .9) 
•c 27 J,25 1.10 .02 .6J .04 - .10 .J7 .92 
•c 4 2.80 1.18 - .01 .61 -. 26 .oo .22 .87 
•c 15 J.88 1.06 -. 08 .56 -. 11 . 2J ,J7 . 92 
•c 2J J .80 . 99 - .06 ,47 .08 .12 .)4 . 92 
•c 22 J . 71 l.OJ -.07 .45 ,OJ .l J . 27 .9i, 
•c Jl J . 24 1.08 .07 .42 - .01 .01 . 22 , 94 
*B JJ J.26 1. 17 - .1 J . ,J 
*B 9 J .62 1.17 - .08 .01 .60 - .06 .27 . 92 
•!) 42 J .69 1.15 -.08 - .OJ • .58 .10 . )4 . 9J 
*B JO J . JJ l.OJ -. 02 - .09 • .58 - .02 . 24 .~2 
*B J5 J .11 1.12 .05 .01 .49 - .12 .2 0 ,94 
*B J7 J .96 . 9J - .05 -,09 .45 .2J .J 2 .9J 
*A ho J ,87 1.01 .09 -. 05 .00 . 50 ,28 , 91 
*A 19 J.92 1.00 ,lJ .04 -,14 .<l .1 7 , 90 
A 6 2.98 1.00 ,17 .OJ ,17 .oo .11 .89 
•B 25 4 .16 l.OJ - .02 - . 08 .26 . 36 .26 ,94 
A 26 J.65 1.07 .2J - .OJ .JO .14 . Jl . 96 
A 10 2. 79 l.lJ .21 - .01 .19 - .18 ,08 ,89 
*A 28 J.8J .87 .10 .11 -. 09 .JJ .17 ,90 
*A 29 J .84 ,91 .12 -.04 . 28 .24 .28 ,96 
•A lJ J.J6 .BJ .lJ .01 .08 . 20 .12 . 9J 
*A 12 J . 70 .96 ,1 9 - .01 - .02 .29 .16 . 91 
*A J2 J , 53 .98 . 21 ,14 - .05 . 21 .20 . 94 
•c 16 J .88 1.06 .02 ,J5 .OJ .07 ,19 .94 
•c J4 J ,45 , 9J -.09 .)8 .11 .06 . 20 ,9J 
B 7 J .15 1.04 . J2 . lJ -. OJ .01 .16 . 92 
A J6 2. 7J .80 . JO .02 .22 -. 24 ,14 .90 
•A 21 J.'i-4 .84 .05 - .lJ .08 . 23 .06 .8J 
*D 17 2 ,95 1.10 . Jl - .07 .17 - . 12 .12 .90 
*B J9 J.41 l.lJ - .01 .11 .40 - .08 ,1 7 . 94 
C 2 4.49 .BJ -. OJ . lJ .02 .26 .12 . 91 
•D 41 J,71 . 97 . )4 .01 -.05 .JJ .J O ,94 
B 18 2 , J8 1.04 .JO - .02 .18 - . JO .11 .80 
•c 4J J .08 1.15 .10 ,J9 ,07 - .12 .19 , 93 
A 44 2 . 59 ,79 . 21 .lJ .24 - . )4 .l J .f.; 
•c 45 2.45 1.02 .09 ,37 ,12 - ,JO .14 .F,9 
A 46 2.40 .96 . 26 ,17 .11 -,29 .1 2 .84 
C 11 4 ,19 1.05 .02 .19 .11 .20 .20 . 96 
C 48 4 .12 .95 .01 .lJ .1 7 . JO . 29 , 95 
•B 49 4 .07 ,99 -. 10 .02 . J6 . 31 . JJ ,9 5 
A 1 3 .06 1.11 .22 - .04 .16 - .OJ .09 ,91 
Eigen Value Elgen Value Elgen Value Elgen Value Total MSA 
J, 729 2 .941 2.901 2.116 0 .9J 
"Loadings greater than , 20 in intended construct . 
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can be named (Frane & Hill, 1977). The purpose of 
sorting the factors by their loadings is to make their 
interpretation easier. The rotation utilized in the 
factor analysis was orthoblique; a method of rotation 
which is part of Kaiser's Second Generation "Little 
Jiffy" (Kaiser, 1970). The loadings represent the 
correlations of the variables with the rotated factors. 
The higher the loading, the greater the relationship 
between the variable and the factor, 
An arbitrary cut-off point of ,20 and greater was 
set for selecting the "best" items. Thirty-eight i terns 
with a factor loading of ,20 and greater in their in-
tended construct are identified on Table 2J by an 
asterisk(*). Six of the items (15, 29, J2, 37, 41, 
25) had loadings of .20 or greater in additional fac-
tors (constructs) for which they were not designed as 
measures. To interpret each factor, items with the 
greatest loadings (.20) are identified, 
Inspection of the data in Table 2J shows items 
50, J, 8, 47, 20, 24, 5, 14, 17, and 41 had the great-
est loadings in Factor I. Since these items were de-
signed to measure Construct D, Factor I was named 
Construct D: Role Reversal. In /actor II, items 
JS, 27, 4, 15, 2J, 22, Jl, 16, J4, 4J, and 45 had the 
greatest loadings. These items were designed to 
measure Construct C, hence, Factor II was named Con-
struct C: Value in Physical Punishment. Factor 
III had the greatest loadings on items JJ, 9, 42, JO 
35, 25, 39, 37, and 49, These items were all de-
signed to measure Construct B, Therefore, Factor 
III was named Construct B: Lack of Empathic Aware-
ness. Finally, Factor IV had the greatest loadings 
on items 40, 19, 21, 28, 29, 13, 12, and 32, These 
items were designed to measure Construct A, and 
therefore Factor IV was named Construct A: Inapprop-
riate Parental Expectations, 
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The eigen ·valueslisted at the bottom of the four 
factor columns in Table 23 indicate the total amount of 
variance that can be account ed for by each factor, A 
review of the eigenvalues shows that Factor I (Construct 
D) had the greatest amount of variance accounted for 
among the factors (3,73), Factor IV (Construct A) had 
the lowest amount of variance accounted for (2.12), 
Column eight in Table 23 lists the communalities 
(h2) obtained from the four factors after one iteration, 
The communality of an item is the proportion of the 
item's variance which can be accounted for by the four 
factors, The values of h2 range from ,46 (it em 50, 
Construct D) to ,06 (item 21, Construct A). 
The measur e of sampling ade~uacy (MSA) for each of 
the items and the total score appear in column nine of 
Table 23, The MSA for a variable is a good comparison 
of the magnitude of the correlations of that variable 
with other variables. Kaiser (1970) suggests that the 
MSA of a variable should be at least ,8 for a good 
factor analysis. MSA above ,9 is considered excellent" 
A review of the MSA for individual items indicates a 
range of .96 (items 26 and 11) to .80 (item 18) with 
a total MSA value of .93. 
The factor correlations for the rotated factors 












Construct D Factor I 1.00 
Construct C Factor II • .58 
Construct B Factor III .64 






A review of Tabl e 24 indicates that Construct B 
correlated the highest with Const ructs A, C, and D, 
The lowest correlation was between Constructs A and D. 
The factor analysis was re-run utilizing onl y 32 
items. These items represented the best items of the 
instrument as measure d by their initial factor loadin gs , 
item analyses, and reliability es timat es . The Harris, 
Image, and unaltered eigenv alues ar e set forth in Table 
25 , The rotated f act or loadin gs , means (X), stan dard 
deviation s (STD.DEV.), communalities (h 2), and measure 
of sampling adequacy (MSA) for the 32 it ems ar e listed 
in Table 26. The factor correlations for th e rotated 
factors ar e display ed in Table 27. 
Insert Table 25 
Tabl e 25 
Eigen Valu es (J 2 It ems) 
Unaltered Cummulative Figure 2 
Co=elation Proportion 
Matrix Ha=is Image of Variance (%) Skree Test Pl ott in g of I mage Ei gen Valu es 
11.015 9.105 62 12 
8 .012 J . 587 1.866 lJ 
2 .481 2 .891 1.2J7 8 11 
2.351 2 .1 46 0.6 12 4 10 
1.567 1.621 . 2J8 2 If) 
1.259 1.418 .12J 1 Q) 9 
1 . 160 1 . 299 .069 
;j 
H 8 ol 1. 027 1.247 .049 > 
1.018 1.210 .OJ6 ~ 7 
, 9J8 
Q) 




.887 1.142 .018 Q) 5 
.857 1.066 .004 ~ 4. 
.8J8 Ea 1.055 .OOJ H 
.805 1 .041 .002 J 
, 741 .985 .000 2 
. 723 ,957 .002 
, ?OJ .9JJ .005 1 
.670 .875 .018 
.659 .858 .024 
.6J6 .849 .027 1 2 J 4 5 6 7 8 9 10 11 
.616 .826 .OJ? 
.601 .82J .OJ8 Facto r s 
, 571 .816 .041 
, 5J8 , 789 .056 
, 524 . 767 .071 
. 501 ,752 .0 82 
,494 ,718 .no 
.472 .696 .lJJ 
.451 .677 .154 
,4J2 .650 .189 
.40J .615 . 241 
% 
The data set forth in Table 25 are the unaltered, 
Harris, and Image eigenvalues generated from the factor 
analysis conducted on the J2 items. A review of the 
plotting of the eigenvalues indicates the values tail 
off after the fourth factor. In addition, the data 
displayed in Table 25 indicate that 87% of the total 
common variance is accounted for by the first 4 factors. 
Based on this finding, the first 4 factors were rotated 
for interpretation. 
Insert Table 26 
A review of the factor loadings in Table 26 indi-
cates that each of the J2 items chosen to comprise the 
final form of the instrument had the largest loadings 
in their intended construct. A review of the eigen 
values listed at the bottom of the four factor columns 
indicates that Construct C (Factor I) had the greatest 
amount of variance explained by the factor (2.8J). 
Construct A (Factor IV) had the least amount of ex-
plained variance (1.JO). The total measure of sampling 
adequacy (MSA) remained at .93, with item values ranging 
from .95 to .87. 
Insert Table 27 
A review of the 32 items indicates inter-correlations 
for the rotated factors generated from the factor analysis 
had the highest correlations between Constructs A and B 
and A and C. The corr elation between Constructs Band 
D was the lowest. 
Table 26 
Sorted Rotated Factor Loading s (32 Items) 
Construct C Construct B ' Construct D Construct A Communalities Measure of 
Construct/Item x STD. DEV. Factor I Factor II Factor III Factor IV h2 Sampling Adequacy 
C J8 J.24 1.07 .72 .15 .12 -,7 7 .46 ,93 
C 27 3.25 1.09 .71 .15 • 50 -.11 .45 ,93 
C 4 2.80 1.18 .66 -.JO -.10 .24 . 28 .91 
C 15 J.88 1.06 .60 -.J4 -.61 .10 . J8 .92 
C 23 J .80 ,99 .50 ,99 -.44 .48 .J J . 91 
C 22 3.71 1.03 ,47 .51 -, 75 . 99 .28 ,94 
C 4J 3.09 1.15 .4o .66 .13 - .81 .22 .95 
C 16 3,59 1.04 .36 .JS .16 .67 .19 .94 
C 31 3.23 1.08 .35 - ,15 .53 .16 .24 .95 
C J4 J,45 .94 .32 .10 -. 45 .46 .17 . 94 
B 42 J ,69 1.16 - .18 .70 -.1 4 -.40 .46 ,94 
B 33 J .26 1.17 .84 .67 .4o -.11 .4J .95 
B 9 3.62 1.16 .29 .65 -.JO -.80 .J 6 .94 
B JO 3.33 1.03 -. 66 .56 -,49 -, 78 .25 .92 
B 35 J .12 1.12 -.52 .47 .95 -.69 .23 . 94 
B 37 3,95 ,94 -.56 .46 -.20 .12 .25 ,92 
B 49 4 .07 1.00 .53 .4o - .67 .16 . 28 .95 
B 39 J .41 1.13 .56 ,37 .19 .63 .21 .95 
D 3 3.02 1.02 -.96 .52 .64 -.69 .JB .91 
D 50 J.4o 1.03 -,79 .23 .6J .82 .48 ,93 
D 8 3.13 ,97 .29 -.60 .60 -, 37 .32 .91 
D 47 2.90 ,99 ,35 -. 25 .58 -. 45 .32 . 92 
D 20 2.96 1.02 .46 - . 71 .54 .20 .29 .93 
D 5 2.81 1.08 .23 .26 .52 -, 79 . 25 .94 
D 24 3.23 1.14 ,39 -.16 .52 .26 ,JO ,95 
D 14 3.35 ,97 ,17 .69 .45 ,87 .25 ,94 
A 19 3.90 1.01 -.J4 -, 91 .41 .52 .19 .88 
A 40 J.87 1.0 1 -,70 ,99 -,17 .50 .26 .91 
A 28 J.83 .87 .21 -,87 -. J6 .49 ,17 ,87 
A 32 3,53 ,98 ,35 -,51 ,91 .41 .22 ,93 
A 12 3,70 ,96 -,35 .20 .81 .35 .15 .92 
A 29 J.84 ,91 - • 50 .24 .46 ,29 .23 .94 
Eigen Value Eigen Value Eigen Value Eigen Value Total MSA 
2.825 2.640 2 .609 1.302 0 .93 '° ---:i 
Table 27 
Factor Correlations (32 Items) 
_ Construct C Construct B Construct D Construct A 
Factor I Factor II Factor III Factor IV 
Construct C Factor I 1.00 
Construct B Factor II .64 1.00 
Construct D Factor III ._54 .55 1.00 
Construct A Factor IV .70 .70 .60 1.00 
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Interitem Correlations 
The interitem correlation matrix of the 50 item 
instrument is set forth in Appendix H. Interitem 
correlations of .20 and higher (underlined for easier 
identification) were identified and utilized in the 
overall analyses of th e items which focused on select-
ing the "best" items. 
The interitem correlation matrix of the J2 items 
constituting the final form of the instrument is set 
forth in Appendix I. Items with correlations of .20 
and higher are underlined for easier identification. 
A review of the matrix shows that items within each 
construct correlated the highest with each other. For 
example, items designed to measure Construct A correlated 
higher with each other than with items in Constructs B, 
C, and D. 
Internal Reliability 
The results of the internal reliability estim ates 
calculated utilizing coefficient alpha (Nunnally, 1967) 
are set forth in Table 28. 
Insert Table 28 
A review of the alpha reliability coefficients 
presented in Table 28 indicates adequate int erna l reli-
ability within the constructs. The data suggest that 
items measuring Construct D have the highest reliability 
(.82) among the four constructs. The data further 
suggest that items within Construct A have the lowest 
internal reliability (.70). 
Table 28 
Ir_:._~ernal Reliability 
(Factors) Number of Internal Reliability 
Constructs Items Items Coefficient 
(I) 50, 3, 8, 47 
D 20, 24, 5, 14 8 .82 
(II) 38, 27, 4, 15, 23 
C 22, 31, 16, 34, 4J 10 .81 
(III) 33, 39, 9, 42 
B 35, 37, JO, 49 8 ,75 
(IV) 28, 19, 4o 
A 12, 32, 29 6 ,70 
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Test-Retest Reliability 
The results of the test-retest method of measuring 
th e reliability of th e respondent's scores over a period 
of one week are set forth in Table 29. Column one 
identifies the constructs. Listed in column two are 
the 32 items of the final form of the instrument. The 
test-retest correlation coefficients of the item scores, 
construct scores, and total for the instrument are 
presented in columns three and four. 
Insert Table 29 
A review of the data in Tabl e 29 indicates the 
test-retest reliability of the it ems range from -.10 
(item 28, Construct A) to .91 (item 38, Construct C). 
Overal l,adolesc ent responses to the items in Construct 
B have the highest t est-re t es t reliability (,89). The 
r espo ns es to th e items in Construct A showed the low es t 
reliability (.39) among the four constructs. The total 
test-retest reliability of all items is .76. 
7.3 Discussion 
A discussion of the results relative to the various 
statistical methods employ ed in establishing the con-
struct validity and reliability indices of the instrument 
is presented. Each method employed is reviewed individ-
ually. A summary paragraph is presented at the conclu-
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Item-construct correlations were utilized through-
out the successive field testing stages of the three 
prototypes of the instrument. Items with low construct 
correlations were eliminated or revised while items 
with acceptabl e and high correlations were ·retained, 
This iterative process of writing and re-writing items 
resulted in identifying 36 items with item-construct 
correlations of ,50 and greater, suggested by Nunnally 
(1967) as acceptable in instrument developm ent. 
However, the results of the factor analysis and 
th e internal reliability procedures did not support th e 
inclusion of all 36 items in the final form of the 
instrument. Five it ems were elim inat ed and one item 
was added bringing the final total of items to 32, 
Sub sequent ly, item-construct correlations were re-run 
and th e results showed a substant ial increase in the 
item-construct correlation coefficients (Tabl e 21). 
The increa se in the corre lation s can be attributed to 
the elimination of items which f ailed to contribute to 
th e instrument's int ernal consistency and valid ity. 
Interitem Correlations 
The interit em correlation matrix es , set forth in 
app endixes Hand I, wer e helpful in the selection of the 
final item pool, It ems wer e found acc eptabl e which 
correlated at a lev el of .20 or greater with oth er items 
within the same construct, Ultimately, thos e it ems 
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meeting the interitem criterion of .20 or greater were, 
for the most part, the same items with high item-construct 
correlations. 
Factor Analyses 
The factor analyses were extremely helpful in 
identifying and eliminating items which were not con-
tributing to the overall validity and reliability of 
the instrument. The results of the initial factor 
analysis were utilized in conjunction with the results 
of the item-construct correlations, internal reliability 
indices, and interitem correlation matrixes for select-
ing the "best" items of the instrument. The results of 
the factor analysis run on the "best" 32 items identi-
fied (Table 26) indicat ed that items designed to measure 
the constructs had loadings of .29 and greater in the 
intended constructs (factors). 
Internal Reliability 
Coefficient alpha was utilized in the study for 
det ermining the internal reliability for the it ems 
within the constructs, According to Nunnally (1967) 
only those items which incr ease the internal r eliability 
should be included in th e instrument. Reviewing the 
results of the initial factor analysis and item-construct 
correlations, 36 items had factor loadings of ,20 and 
greater in their intended constructs and correlations of 
.50 and greater with the construct scores . These 36 
items were initially employed in determinin g the 
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internal reliability for the constructs. Five of the 
items (11, 25, 26, 41, 48) were eliminated because they 
failed to increase the instrument's reliability. Item 
19, not included in the 36 item pool previously men-
tioned, contributed substantial internal reliability to 
the items in Construct A and was added. In total, 32 
items were identified utilizing coefficient alpha, as 
having the highest int ernal reliability. The results 
(Table 28) show ad equate .70 (Construct A) to high 
.82 '(Construct D) int ern al reliability among items 
within the constructs. 
Test-Retest Reliability 
The total test-retest reliability coefficient 
generated from the administration of Form A of Prototype 
III was ,76. According to Borg and Gall (1971), a value 
of ,79 is reported as the median in a range of reli-
ability coefficients for attitudinal scales. A review 
of Table 29 shows that Construct A (,3 9) had the lowest 
reliability coefficient of the four constructs. Items 
in Construct A are designed to measure adolescent 
attitudes towards the developmental capabilities of a 
child. It appears the lack of stability in the respon-
dents' scores may be based on the lack of a cognitively 
defin ed attitude towards the developmental capabilities 
of children. The reliability coefficients of scores 
within Constructs B (.89), C (,69), and D (.85) seem to 
suggest greater stability among the respondents' scores, 
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Summary 
The results of the statistical methods employed in 
Objective 7.0 indicate that the J2 items selected for 
inclusion in the final form of the instrument have ade-
quate to high levels of construct validity and reli-
ability. These results seem to further suggest that 
Construct A has the least amount of internal reliability 
and stability over a one week period of time of the four 
constructs, whereas Constructs B, C, and D show con-
sistently high levels of validity and reliability 
throughout the statistical methods employe d. 
Objective 8.0: Establishment of Score Interpretation Criteria 
and Discriminant Analysis 
The author will establish criteria for interpretating the 
respondents scores generated through the administration of the 
instrwnent. Additionally scores generated from the administration 
of the instrument to abused and non-identified abused populations 
of adolescents will be carried out to establ ish further construct 
validity measures of th e instrum ent . 
801 Procedures 
The primary goal of the study was to develop a 
valid and reliable instrument which would identify 
"high risk" adolescents, i.e., adolescents whose atti-
tudes towards child rearing and parenting parallel the 
child rearing and parenting practices of abusiv e parents. 
Construct and content validity indices and reliability 
coefficients identified suggest the instrument has 
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achieved acceptable levels of validity and reliability. 
However, two other objectives had to be completed: 
(1) the development of criteria for interpreting adoles-
cents' raw scores for each construct; and (2) a deter-
mination of whether adolescents who were abused would 
respond differently on the instrument from adolescents 
non-identified as abused, The term non-identified 
abused adolescents is meant to indicate a population 
whose status in relation to abuse is unknown. A 
significant differentiation between the scores of 
abused and non-identified abused adolescent s would 
contribute additional validity to the instrument. 
Factor Scores 
Factor scores were selected as the unit of stan-
dardization for interpreting respondents' scores in the 
constructs. Factor scores express the degree to which 
each respondent possesses the quality or property that 
the factor de scribes (Fran e & Hill, 1977), According 
to Fran e and Hill, under certain circumstances, factor 
scores have les s error and are therefore more reliable 
measures. Factor scores have a mean of zero and st an-
dard deviation of one. 
Discriminant Analysis 
Preliminary investigation of respondents total raw 
construct scores gav e indication of the discriminating 
ability of the instrument. That is, within the popu-
lation of adolescents responding to Prototyp e III 
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(Form A), total construct scores were deviating from 
the group mean score by 4 standard deviations. It was 
the intent of the author to determine whether adoles-
cents who had been identified as abused would differ in 
their responses from adolescents who had not been 
identified as abused, To test the expectation that the 
instrument could discriminate between both abused and 
non-identified abused adolescents, the instrument was 
administered to a population of adolescents with known 
histories of abuse who were currently housed in an 
institution in Idaho. Clark (1976) and Oates (1975) 
in their studies have found a substantial number of 
adolescents housed in similar environments to have been 
abused by their guardian(s). If the cyclic concept of 
child abuse perpetuation is accepted (the abused child 
will grow up to be the abusive parent), then additional 
construct validity could be obtained if the scores on 
the instrument for the identified abused and non-
identified abused populations of adolescents were 
significantly different. 
The instrument was administered to 111 adolescents 
at the institution located in Idaho. Teachers at the 
institution were given brief explanations of the study 
and in administering the instwnent. Subsequent to this 
meeting, each teacher administered the instrument in 
his/her classes. Student names were identified for 
purposes of comparing their scores with their case 
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histories. Each student file was reviewed and case 
histories examined for indications of abuse and/or 
neglect. To ensure confidentiality of data, names of 
students were replaced with identification numbers and 
all data were destroyed subsequent to analyses. The 
review of the case histories identified 91 adolescents 
with indications of having been abused or neglect ed by 
their guardians prior to placement at the institution. 
To determine if the scores of the abused population 
differed from those of adol es cents non-identifi ed 
abused, a control sample of adolescent scores was ran-
domly chosen from th e data generated from the adminis-
tration of Prototype III (Form A). 
A multivariate analysis of variance (MANOVA) and 
discriminant function analyEis were utiliz ed to deter-
mine if the scores of the two adolescent populations 
were significantly different. The MANOVA would indi-
cate if the abused and non-identified abused population 
mean scores were significantly diff erent . The general 
principle of th e discriminant function is that the 
scores of the two groups will be weighted in such a way 
as to maximize the differences between the means rela-
tive to the variance within th e two groups (Guilford, 
1956). The result would be an F ratio which would 
indicate the maximum differences. 
factor score 
coefficient 






The results of the utilization of factor scores 
for score interpretation and the discriminant analysis 
are presented in this section. 
Factor Scores 
In reviewing the results of the factor analyses, 
items with high loadings on a factor tended to be 
highly correlated with each other, and items that did 
not have the same loading patterns tended to be less 
highly correlated, Each factor was interpreted accord-
ing to the magnitudes of the loadings associat ed with 
it. According to Frane and Hill (1977), the original 
variables (items) can be replaced by the factors with 
little loss of information. Each case receives a score 
for each factor; these factor scores are computed as: 
••••• + b. z 
l p p 
(1) 
where bi j are the factor score coefficients (Fran e & 
Hill, 1977), Thes e factor score coefficients refer to 
the standard scores of the variables (items). The 
factor score for the first factor is computed as: 
.161(3 [ltem score for c38] -J.24[inean for cJED )+ 
1.068 
Standard deviation for CJ8 
.145(2[1tem score for Ci~ -3,25[inean for c27])+ 
1.09 
Standard deviation for C27 
(2) __ 
The factor score coefficients for the items by factors 
are se t forth in Table JO, Column one lists the con-
struct and items. Displayed in columns two, three, four, 
and five are factors I, II, III, and IV. Construct 
letters are presented identifying each factor. 
Insert Table JO 
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The range of factor scores for each of the con-
structs generated from the administration of Prototype 
III (Form A) to non-identified abused adolescents is 
set forth in Table Jl. Column one identifies the factor 
and construct. Columns two and three identify the mini-
mum and maximum factor scores on each construct. 
Column four lists the range between the minimum and 
maximum scores. Columns five and six list the variance 
and standard deviations of the factor scores. Column 
seven lists the percentage of factor scores which fall 
±3 standard deviations from the group mean. The num-
bers within the parentheses are the actual numbers of 
adolescents with factor scores in each standard unit. 
Insert Table Jl 
A review of the data in Table Jl indicates that a 
small percentage of adolescents had factor scores in 
Constructs C, D, and A,-3 standard deviations away from 
the group mean. A larger percentage of adol es cents had 
scores ±2 standard deviations from the mean, with the 
largest percentage of adolescents ±1 standard deviation 
away from the mean. 
Discriminant Analysis 
The author employed two statistical procedures to 
determine the discriminant capability of the four 
Table JO 
Factor Score ·CoPfficients --------------------
Construct C Construct B Construct D Construct A 
Construct /Item Factor I Factor II Factor III Factor IV 
A 28 .034 .016 .015 .161 
A 19 .020 .011 .019 .122 
A 40 .021 .051 .019 .134 
A 12 .017 .025 .031 .094 
A 32 .034 .021 .038 .116 
A 29 .025 .089 .OJ6 .116 
B JJ ,OJJ .120 .016 .018 
B 9 .022 .108 .009 .017 
B 42 .024 .136 .016 .039 
B 30 .008 .111 .021 .014 
B 35 .014 .078 .024 .013 
B 37 .020 .131 .017 .071 
B 39 .023 .066 .012 .033 
B 42 .o~ .106 .007 .073 
C 38 .11 .035 .022 .029 
C 27 .145 .030 .027 .019 
C 4 .083 -.025 .005 .019 
C 15 .134 .026 .008 .065 
C 23 .136 .059 .013 .062 
C 22 .099 .036 .003 .055 
C 31 .069 .021 .023 .055 
C 16 .069 .026 .015 .038 
C 34 .076 .042 .005 .040 
C 43 .057 .022 .026 .009 
D 50 .029 .039 .180 .067 
D 3 .001 .031 .156 .028 
D 8 .022 .005 .154 .018 
D 47 .023 .013 .141 .017 
D 20 .023 .005 .117 .028 
D 24 .018 .012 .086 .024 
D 5 .013 .015 .090 .004 f--' 
D 14 .021 .033 .105 .028 f--' N 
Table 31 
Factor Score Distribution by Construct 
Factor/ Min, Max. % of Responses 
Construct Score Score Range Variance STD.DEV. -J -2 -1 0 +l +2 +J 
r/c -3,319 2.461 5,780 o. 7812377 o ,8838766 .17 2 11 69 11 7 0 
(22 (18) (1222 (8792 (128) (9) 
II/B -2.600 2,985 5,585 0 ,7818298 0,8842114 0 ,9 12 74 12 1 0 
(112 (1462(8472 (144) (15) 
III/D -3,286 2,360 5,646 o. 7634039 0,8737299 ,08 1 11 75 12 .6 0 
(1) (162 (1272(87,22 (1,24) (10 2 
IV/A -3,330 2.263 5,593 0,7324291 0 ,8558208 .26 1 10 77 11 ,5 0 
{J) (16) (121) (89,22 (124) (62 
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factors. That is, interest existed in discriminating 
between identified abused adolescents and non-identified 
abused adolescents using their factor scores derived 
from their performance on the instrument. 
The first procedure employed was a multivariate 
analysis of variance (MANOVA). The BMDP2V (UCLA, 1977) 
was used in carrying out the procedure. The means (X) 
and standard deviations (STD.DEV.) for the two groups, 
abused and non-identified abused, are set forth by 
factor in Table 32. The results of the MANOVA are dis-
played in Table 33. 
Insert Tabl e 32 
Ins ert Tabl e 33 
The results of the MANOVA displayed in Table 33 
indicate a significant overa ll mean difference (p(.001) 
across the four factors between abused and non-identified 
abused adolescents. Review of Table 32 indicates that 
this difference was in favor of the non-abused, That 
is, their mean factor scores were higher than those for 
the abused, 
The data in Table 33 further indicate that there 
was a significant difference (p<,001) between the males 
and females in the groups. Review of Table 32 indicates 
that females in both abused and non-identifi ed abus ed 
scored higher than their male counterparts, Finally, 
there were no int eract ion effects a s noted in Table 33. 
Table 32 
Mean Factor Scores br Constructs: Abused 
and Non-Identified Abused 
Group Non-Abused Non-Abused Abused Abused 
Sex Male Female Male Female - -
X STD.DEV. X STD.DEV. X STD.DEV. x . STD.DEV. 
Factor I 
Construct A -.18 ,92 .25 .85 -.59 .SJ -.16 .91 
Factor II 
Construct B -.28 .89 .32 .86 -.81 .80 -.60 • 92 
Factor III 
Construct C -.29 .87 .JO .SJ -.66 .82 --35 .90 
Factor IV 
Construct D -.26 ,93 . JO .78 -.67 .78 -.JS .77 
Table JJ 
Multivariate Analysis of Variance 
Sum of Degrees of Mean Tail 
Squares Freedom Square F Probability 
mean 56.88 1 56.80 23.07 o.oo 
group 65.47 1 65.47 26.55 o.oo 
sex 4o.Ol 1 40.01 16.23 o.oo 
group & sex J.01 1 J.01 1.22 0.270 
err or 1190,92 48J 2.47 
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In addition to the MANOVA results, the author was 
interested in the degree to which individual factors 
could be used to discriminate between abused and non-
identified abused adolescents. To this end, BMDP?M 
(UCLA, 1977) Stepwise Discriminant Analysis was employed 
by the author. Because the abused sample did not in-
clude a sufficient number of females, the procedur e 
was carried out on the male members of the two groups, 
The means (X) and standard deviations (STD.DEV) 
for the two groups are set forth in Tabl e 34, The 
results of the stepwise discriminant analysis ar e 
found in Table 35, 
In sert Table s 34 and 35 
Review of the upper half of Table 35 indicates 
t hat F ratios for all factors are signif ican t (p<,001) 
suggesting that any factor could be used effectively 
to predict membership in eithe r of the two groups. 
Because the F ratio was highest for Factor II, 
this was the initial variable entered into the stepwise 
analysis. The results of step #1 are found in the 
lower half of Tabl e 35, The reader will note the 
utility in using Factor II (Construct B) by asse ss ing 
the size of the F ratios in the step 1 analysis. 
Because none of th ese is significant, the author con-
cluded that no gain in predictive precision would be 
made by adding the additional factors in further steps. 
Table 34 
Abused and Non-Identified Abused Males-Factor Scores 
Group Non-Abused N=210 Abused N=80 B,2_th Groups N=290 -
X STD.DEV. X STD.DEV. X STD.DEV. 
Factor I 
Construct A -.16 ,91 -,59 .83 -.28 .89 
Factor II 
Construct B -.25 .85 -.81 .80 -.41 ,84 
Factor III 
Construct C -.28 .86 -.66 .82 -.J9 ,85 
Factor IV 
Construct D -.24 ,90 -.67 ,78 -.J6 .87 
Table 35 
Stepwise Discriminant Analysis 
Step Number: 0 
F to Remove 
DF = 1, 289 
Step Number: 1 









F to Enter 
DF = 1,2 88 
F to Remove F to Enter 
DF = 1, 288 DF = 1,287 



















Thus, it was concluded that factor scores based on per-
formance on the instrument items associated with 
Construct B would be sufficient to discriminate between 
the target groups, abused and non-identified abused 
adolescents. 
8.3 Discussion 
The activities conducted in Objective 8.0 focused 
on establishing criteria for interpreting respondents' 
scores and on determining the discriminatory capability 
of the instrument by analyzing the scores of adoles-
cents identified abused and non-identified abused. An 
examination of the results suggest the following 
conclusions: 
1. Factor scores -2, -3, and -4 standard devia-
tions away from the mean in Construct A: 
Inappropriate parental expectations, suggest 
the adolescents could profit from training 
designed to teach the developmental capabilities 
of children. Classes offered in child growth 
and development are usually designated as 
electives and are most generally populated by 
females. Analyses of male and female scores 
relative to this construct in both the abused 
and non-identified abused populations indicated 
females expressed more appropriate attitudes 
towards developmental capabilities of children. 
It is suggested that adolescents who deviate 
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-2, -3, -4 ..• -N standard deviations from 
the mean expr ess attitudes towards the develop-
mental capabiliti es of children that are highly 
inappropriat e : i.e., children would be ex -
pected to perform tasks such as caring for 
their own bodily needs relative to th eir 
appearanc e , cleanliness, food intake, and 
general health at too young an age . 
Instructional remediat ion should focus on 
t eaching appropriate expectations relative to 
child growth and development. 
2 , Adolescents whose factor scores deviate from 
the mean -2, -3, -4 .. , -N standard devia-
tions in Construct B: Lack of empathic 
awareness, suggest they do not express favor-
able attitudes towards being aware of the 
child's needs, That is, their attitudes would 
seem to indicate that their needs as parents 
would take precedence to t hose of their child. 
Instruction designed to remediate this 
parenting behavior shoul d focus on (a) instruc-
tion in the developmental needs and capabilities 
of children, and (b) treatment designed to help 
th e adol escen t und ers tand his/h er own needs in 
relation to becoming a par ent . 
3. Construct C: Value in physical punishment, 
describ es how abusin g parents utiliz e physical 
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punishment as a means of training th eir child-
ren. Adolescents whose scores in Construct C 
deviated substantially from the mean would seem 
to indicate, upon becoming parents, they would 
place a high premium on physical punishment as 
a method of child rearing. Although seeking 
to teach the child "right from wrong," respect 
for authority, "proper" moral standards, etc., 
are "typical" parenting behaviors, it could be 
expected that adolescents with low scores in 
Construct C may engage in physical punishment 
beyond the l eve l that is generally assumed to 
be "normal" in any one given culture. 
In struction designed to provide the 
adolescent with less "potential" abusive be-
haviors relative to physical punishment sho uld 
focus (a) on the developmental capabilities of 
children, and (b) on identifying alternative 
methods to physical punishment for rearing 
children. 
4, Adol escents whose scores fall -2 standard 
deviations and beyond from the mean in Construct 
D: Rol e reversal, indicate a high probability 
that the child would be expected to satisfy the 
needs of th e parent(s). That is, appropriate 
parenting may be defined as a unit of behaviors 
designed to provide an environment suitable for 
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the need satisfaction of the child, When the 
perspective parent seeks to hav e children as a 
means of satisfying his/her own ne eds, an 
environment is created where the roles of the 
parent(s) and child are reversed, The child is 
expected to be the primary source in providing 
comfort and nurturance for the parent's needs, 
Instruction designed to modify role re-
versal behaviors must focus (a) on the devel-
opmental capabilities of a child; (b) on help-
ing the adolescent understand the nature of 
his/her primary needs; and (c) on identifying 
alternative methods for satisfying those needs, 
5, The results of the MANOVA indicated that the 
mean scores for the abused and non-identified 
abused populations were significantly differ-
ent. That is, adolescents who were identified 
as having been abused express less favorable 
attitudes towards parenting and rearing child-
ren. This tends to support the significant 
effects early abusiv e parent-child interactions 
have in subsequent parenting attitudes. 
6. The results of the discriminant analysis in-
dicated that abused male adolescents had sig-
nificantly different attitudes towards parenting 
and child rearing than non-identified abused 
adolescent males, Reviewing the results of 
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the MANOVA, it can be concluded that in this 
study abused male adolescents have less favor-
able attitudes towards parenting and child 
rearing than non-identified abused males, 
although both populations showed less favorable 
attitudes in comparison to the female abused 
and non-identified abused populations, 
CHAPTER IV 
Summary, Conclusions, and Recommendations 
Summary 
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The purpose of the study was to develop a valid and reliable in-
strument designed to assess the parenting and child rearing attitudes 
of adolescents. Responses to the instrum en t's stimuli would allow for 
the identification of "high risk" adolescents, i.e., those adolescents 
whose attitudes towards parenting and child rearing indicated a high 
potential for child abuse. To this end, the following activities were 
carried out. 
1. An extensive review of the literature was conducted to identi-
fy · the parenting and child rearing practices of abusive and 
non-abusive parents. In addition, programs and/or agencies 
which dea lt specif ically with parenting education were con-
tacted as resources. Four parenting constructs were identi-
fied which represented the parenting and child rearing 
practices of known child abusers. These parenting constructs 
formed the basis from which an item pool was generated rela-
tive to measuring the constructs. 
2. Fifty items were developed as measures of the constructs. 
Procedures which would establish content validity of the in-
strument were carried out with the participation of experts 
in the field of child abuse, instrument development, and 
parenting education. Each expert was presented with a de~ . 
scripti01of the parenting constructs and a random listing of 
the it ems . The experts were asked to focus on four i ss ues : 
(a) completeness and validity of the construct def initions; 
126 
(b) completeness of the item pool; (c) item construction 
(e.g., wording, form, etc.); and (d) establishment of guide-
lines for score interpretation. The results of the content 
validation procedures identified 49 items with 80% or higher 
expert agreement that the item was a measure of the intended 
construct. One item, with 60% expert agreement, was added 
to increase the total item pool designed to measure Construct 
D. 
J. Utilizing a Likert format, Prototype I of the instrument was 
developed and field tested with adolescents attending junior 
and senior high schools located in Huntington, Utah. Results 
of the data generated from the preliminary field testing of 
Prototype I indicated low correlations between item scores 
and total construct scores. Additionally, data were gathered 
from the respondents relative to the ease of test administra-
tion and clarity of items. 
4. The data generated from the preliminary field testing of 
Prototype I were used in revising the item domain. The result 
was the development of Prototype II, Progressive field test-
ing was carried out with adolescents attending junior and 
senior high schools located in Logan, Utah. A comparative 
analysis of the data generated from the administration of the 
instrument indicated that the overall responses of adolescents 
attending senior high school had a substantially higher degree 
of relationship between item-construct scores than the re-
sponses of adolescents attending junior high school. As a 
result, adolescents enrolled in junior high were eliminated 
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from further research efforts in the development of the 
instrument, 
5, The data generated from the field testing of Prototype II 
were utilized in the development and progressive field test-
ing of Prototype III. Adolescents enrolled in high schools 
located in Huntington, Utah, and Idaho Falls and Pocatello, 
Idaho, were administered the revised instrument, Addition-
ally, Forms A and B of Prototype III were developed for the 
purpose of determining whether an instrument developed with 
items depicting inappropriate parenting behaviors (Form A) 
would elicit a higher degree of relationship between item 
scores and total construct scores than an instrument with 
half the items depicting positive parenting behaviors and 
half the items depicting negative parenting behaviors (Form 
B), The results indicated that responses to Form A showed 
higher degrees of relationship between it em scores and total 
construct scores than the responses on Form B. 
6. Construct validity and reliability indices were generated 
from the data gathere d in the administration of Prototype III 
(Form A), The r es ults of the statistical methods employ ed 
id entified 32 items with adequate construct validity and 
reliability: i.e., the data generate d from the factor analysis 
indicated these 32 items had the highest positive factor 
loadin gs (5.20) in each of the four identified constructs, 
The range of item-construct correlations (,53 to ,75) indi-
cated adequate to high degr ees of relationship between the 
item scores and total construct scores, The data obtained 
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relative to the internal consistency of the items indicated 
adequate levels of reliability for each construct (Construct 
A, ,70; Construct B, ,75; Construct C, .81; Construct D, .82). 
Finally, the test-retest reliability coefficient of the in-
strument showed an adequate level of stability over a one 
week period of time (.76). 
7, A method for interpreting the respondent's total raw scores 
for each construct was established, Raw scores were converted 
into factor scores with a mean of zero and standard devi ation 
of one. A review of the range of factor scores indicated 
approximately 3% of th e adol escents who responded to the 
instrum ent scored -2 and -3 standard deviations away from 
the mean. It was the authors conclusion that adolescents 
who score d -2 and -3 standard deviations away from the mean 
in their construct scores were more in need of appropriate 
parenting and child rearing training than adolescents whose 
scores were closer to and greater than the group mean. 
8. To determine whether adolescents who had been id entified as 
abused would differ in their responses from adolescents who 
had not been identified as abused, the instrument was admin-
istered to a population of adolescents with known histories 
of abuse who were currently housed in an institution in Idaho, 
The r esu lt s of the multivariant analysis of varianc e indicated 
that abused adolescents scored significantly lower (p,<,001) 
than non-id en tified abused adol es cents, The data also indi-
cated that males in both groups scored significantly lower 
(p,(,001) than females in both groups. 
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9. To determine the discriminant capability of the four factors, 
a discriminant analysis was run on the scores of both groups, 
abused and non-identified abused. However, because the abused 
sample did not include a sufficient number of adolescent 
females, the procedure was carried out on the male members of 
both groups. The results of the discriminant analysis indi-
cated that the F ratios for all factors were significant 
(P.<•001) suggesting that any factor could effectively be used 
to predict membership of males in either of the two groups. 
Further analyses indicated that factor scores based on per-
formance on the instrument items associated with Construct B 
had the greatest capability of discriminating between abused 
and non-identified abus ed male adolescents of th e four 
constructs. 
Conclusions 
Based on the validity and reliability data presented in the 
Summary, the following conclusions ar e made: 
1. th e instrument developed as a result of this study has ade-
quate lev els of content validity, construct validity, internal 
reliability, and stability over time; 
2. instruments designed to measure attitudes towards parenting 
and child rearing have higher item-construct correlations 
when items elicit disagr ee ment from the respond ents than 
items eliciting agreement; 
J. converting the respondent's raw scores into factor scores 
provides a us ef ul standard for score interpretation; 
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4. abused adolescents have significantly lower mea n scores than 
non-identified abused adolescents, suggesting that abused 
adolescents have less appropriate attitudes towards parenting 
and child rearing; 
5, each of the four parenting constructs can effectively be used 
to discriminate between abused and non-identified abused 
adolescents, although Construct B had the greatest discrim-
inatory capability. 
Recommendations 
The following recommendations are made based on the results of 
the study r elativ e to areas requiring further research. 
1. Junior high school students were elimin at ed from th e study 
subsequent to analysis of the results from the data generated 
in the administration of Prototype II. The decision was made 
on the basis that junior high school age adolescents may not 
have consistently identifiable attitudes towards parenting and 
child rearing; that the content area elicit ed high levels of 
anxiety among the population confounding their responses; or 
that the word level of the instrument may have been inappro-
priate. It is recommended that further research utilizing 
junior high school age adolescents be conducted relative to 
assessing their parenting and child rearing attitudeso 
2. Forms A and B of the instrument were develop ed and administered 
in th e field testing of Prototype III in an attempt to ascer-
tain wheth er responses to parenting statements eliciting strong 
disagreement would be bett er measurements of adol esce nt's 
attitudes towards parenting than responses eliciting strong 
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agreement. The results indicated that Form A statements 
eliciting strong disagreement had higher item-construct score 
correlations than Form B. This suggests that instruments 
seeking to measure parenting attitudes of adolescents should 
focus on designing items which would elicit disagreement 
from the respondents. However, further research is recommended 
into examining this finding by analyzing the data by such 
variables as age, sex, extent of baby-sitting experiences, 
position in the family, or wheth er the adolescent has ever 
been, or is currently, a parent. 
J. The scoring criteria established through the use of convert-
ing respondent's raw scores into f actor s cores identified a 
range of factor scores for the population of adolescents 
t este d. Adol esce nts participating in the st udy were primar-
ily caucasian from urban and rural communities heavily 
influenced by t he doctrines of th e Church of Jes us Christ of 
Latter-day Saint s (LDS) locat ed in the states of Utah and 
Idaho. To the exte nt that the rang e of factor scores repre-
sent the attitud es of a particular population, future research 
is r ecommended in establishing norms for th e instrum ent. 
Activities should focus on collecting specific demographics 
suc h a s eth nic background, religious pref er enc e , sex, ex -
peri ences in parenting and child rearing, and marital status 
to determine significant differenc es in parenting and child 
rearing attitudes between and among various populations. 
4. An initial consideration in the use of the instrument was its 
utility in assessing th e parenting attitudes of adolescents 
1J2 
currently enrolled in high schools. Those adolescents whose 
construct scores deviate from the mean by -2 or more standard 
deviations, i.e., "high risk" adolescents, would appear to be 
in need of specific parenting training. 
The instruction designed to change the attitudes and 
behaviors of "high risk" adolescents should be developed from 
the conceptual framework of the constructs. That is, train-
ing should focus on increasing the adolescents' knowledge 
base of the developmental capabilities of children (Construct 
A); providing the adolescent with an understanding of his/her 
own needs (Construct B) in relation to the developmental, 
psychological, and social needs of children (Construct D); 
and teaching the adolescent alternative behaviors for disci-
plining children (Construct C). It is recommended that a 
pre-post test assessment occur with adolescents with extreme 
deviant scores to determine the effects instruction has upon 
modifying the adolescents' attitudes relative to parenting 
and child rearing. 
5. The results of the study have indicated that the instrument is 
capable of discriminating between the scores of abused and 
non-identified abused adolescents. It should be noted that 
the abused adolescents were identified from a population 
currently housed in an institution. As such, the degree to 
which the effects of the institutional life have upon in-
fluencing the attitudes of adolescents relative to parenting 
is unknown. That is, do adolescents who are abused, prior 
to and aside from placement in an institution, have different 
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attitudes towards parenting and child rearing that are not 
influenced by their institutional expe rienc e? Thus, it is 
recommended that future research with this instrument focus 
on examining the differ ences in attitudes of institutionalized 
abused adolescents and non-institutionalized abused 
adolescents. 
6a Approximat ely J% of the adolescents within the non-identified 
abused population had factor scores -2 and -J standard 
deviations away from the group mean. To the extent the 
parenting and child rearing attitudes of these adolescents 
parallel the parenting behaviors of known child abusers, it 
is suggested the environment within which these adolescents 
were reared was conducive to fostering these abusive parent-
ing attitudes. It is recommended that future research with 
the instrument focus on investigating the degree to which 
adolescents whose scores fall -2 and -J standard. deviations 
away from the group mean are being and/or have been abused 
and/or neglected. 
7, It is recommended that research be initiated into establish-
ing predictive validity of the instrument. That is, follow-
up of adolescents identified as "high risk" should occur 
to determine future abusive and non-abusive parenting 
behaviors. 
8. Future research may be directed in utilizing the instrument 
in the assessment and comparison of parenting and child 
rearing behaviors of abusive and non-identified abusive 
1J4 
parents. Results obtained from this author's study could be 
compared with the results generate d from parents in order to 
assess differences in the parenting and child rearing atti-
tudes between a.~d among populations of abused and non-
identified abused adolescents and parents. 
9, Additional research attempts utilizing the developed instru-
ment could focus on assessing the parenting and child rearing 
practices of professionals in mental health, education, 
medicine, and social work, Because individuals in these 
professions are often in daily contact with parents and 
children, their behaviors often serve as a model of inter-
action between adults and children. The scores obtained 
through the administration of the instrument would provide 
an index of the respondents' expressed attitudes towards 
abusive parenting and child rearing practices, Profes-
sionals whose attitudes parallel those of abusive parents 
would indicate a need for additional inservice training 
relative to appropriate parenting and child rearing. 
10, Throughout the study, little attention was directed to 
ethical issues which might arise in the administration and 
utilization of the instrument, Although the data derived 
from this study support the instrument's validity and 
reliability, potential users must use care when identifying 
conditions under which the instrument might be employed , 
Because of its present "experiment9-l" status it is recom-
mended that the instrument be applied in research settings 
only. 
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In its present stage of development the instrument may 
only be validly used to identify adolescents' attitudes 
towards child rearing and parenting skills. Before the 
instrument is employed to identify potential child abusers 
for treatment purposes it is recommended that longitudinal 
research be conducted, Such research should be designed 
to identify and follow along persons whose scores indicate 
a potential for abuse, The outcome of the investigation 
would provide data relative to the predictive validity of 
the instrument. Only after this has been established 
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Appendix A 
Preliminary Construct Definitions and 
Item Domain Presented to Field Reviewers 
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Construct A Inappropriate parental expectations of the child. 
Beginning very early in the infant's life, abusing parents in-
accurately perceive the skills and abilities of their child. The 
infant is expected to perform in a manner incongruent to what may 
reasonably be expected for his/her developmental stage. Treated as an 
adult, the child is often left to care for him/herself. Often, parents 
find most difficult nurturing interactions such as feeding, bathing, 
diapering, etc. 
Comments 
Construct B Lack of ability to be empathically aware of the infant's 
needs and to respond to them appropriately. 
Abusing parents share common misunderstandings with regard to the 
1~ 
nature of child rearing, and look to the child for satisfaction of their 
own parental emotional needs. Often called ''role reversal," abusing 
parents expect the child to be a source of comfort and care. The child 
is expected to be sensitive to and responsible for much of the happiness 
of his parents. Conversely, the child should not make life more diffi-
cult for the parents by demanding, asking for, or wanting things for 
himself. 
comments 
Construct C Strong parental belief in the value of punishment. 
Physical attacks by the abusing pare nt are not often a haphazard, 
uncontrolled, impulsive discharge of aggression by the parent onto the 
infant. On the contrary, studies appear to indicate that abusing parents 
utilize physical punishment as a unit of behavior designed to punish and 
correct specific bad conduct or inadequacy on the part of the child. 
Abusing parents not only consider physical punishment a proper disciplin-
ary measure but strongly defend their right to use physical force. 
Comments 
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54 . Children should be toilet-traine:d II I 
by six- to - twe lve months of age. I , __ ..._ _ __ _ :...._::..=_~-----'------'-'----+----I I - -- -+----, --+-___, _..__ ___ _ 
55 . Children have a right to express I ' 
1
1 I 
___ t_h_c_' 1._· r_.._p_o_i_n_t_o_f_v_i_e_w_. _________ ,_1 __ 1 __ -+1--+---+--+--..;....--!-------
Some children are so bad they must I I 
be taught to fear adults for their , I 
own good. 1 , 
53 . 
56 . I 1 ' 
i I ! 
' : I ' --..--- -.-
I i 
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Construct A Inappropriate parental expectations of the child. 
Beginning very early in the infant's life, abusing parents inaccurately 
perceive the skills and abilities of their child. The infant is expected to 
perform in a manner incongruent to what may reasonably be expected for his/her 
developmental stage. The basis for this problem stems from the abusing parents' 
lack of a knowledge base relative to the capabilities and needs of a child at 
each developmental stage. Treated as if the child were older than s/he really 
is, the child is often left to care for him/herself. Often, inappropriate 
expectations surround such activities as eating, bathing, toileting, etc. 
Comments 
Construct B Inability of the parent to be empathically aware of the child's 
needs. 
Empathic awareness of a child's needs entails the ability of a parent to 
understand the condition or state of mind of the child without actually ex-
periencing the feelings of the child . Abusing parent s often demonstrate an 
inability of being empathically aware of their infant' s or child's basic 
needs. Based on a fear of "spoiling" their child, abusing parents often ignore 
their child which results in the child's basic needs being left unattended. 
The child is seldom loved or nurtured. A high premium is placed on the child 
being good, acting right, and learning to be obedient. However, what consti-
tutes "good" behavior is se ldom clarified. 
Com ents 
Construct C Strong parental belief in the value of physical punishment. 
Physical attacks by the abusing parent are not often a haphazard, uncon-
trolled, impulsive discharge of aggression by the parent onto the infant. On 
the contrary, studies appear to indicate that abusing parents utilize physical 
punishment as a unit of behavior designed to punish and correct specific bad 
conduct or inadequacy on the part of the child. Abusing parents not only 
consider physical punishment a proper disciplinary measure but strongly 
defend their right to use physical force. 
Comments 
Construct D Role reversal. 
Abusing parents often look to the child for satisfaction of their own 
emotional needs. Usually described as a "role reversal," the child is expected 
to be the source of comfort and care; to be sensitive to and responsible for 
much of the happines s of his/her parents. The child is further expected to 
make life more plea surable for the parent s by providing love, assurance, and 
a feeling that the parent i s a needed, worthwhile individual. 
Comments 
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Cor'1rnc n t s 
_____ ,,___ ____ -- +---+--- - -- --- -
1, Parents should know the developmental 
stages of a child so they don't hurry the 
child into acting more like an adult, 
2. Children need to learn to always be 
obedient to their parents. 
3. Children should never be punished out of 
sheer irritation but only for their own 
good. 
4. A child should always be expected to com-
fort his/her mother when she is feeling 
blue. 
5. Parents have an obligation to teach their 
children right from wrong even if they 
must use physical punishment. 
---- -- -- ---- --- --- -- ------+-- - --+---t-- -. ----+--+--+------
6. Children should often let their parents 









I Children should learn to walk before they 
are one year old so other training will be i 
easier. I 
-- 1 --+----+-----+------+---+-
Children should always comply with their 
parents' demands, I 
- ---- ----- -- -- -- --·- ___ _ , _ _ · - - --1-- --t--- -i- --
Young children should be expected to hug 
their mother when sh e is sad , 
Parents will s poil their children by pick-






I I I , I 
- --+-------
Children who are pushed beyond their 
abilities at each developmental level may 
see themselves as failures. 
I . -------7----- ---7---, 
i 
Parents need to frequently drive the mis- ' 
! chief out of a 
child be f ore he will behave, 
--
I Parents should pr ovi de t heir child a I prop er diet a ppro pri ate to his/her growth, i 
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15. Children should be able to verbally express 
themselves befoFe the age of one year, 
16. Children held to firm rules grow up to be I 
the best adults, 
-
17. Parents have a natural ability to care for 
their child, 
18. Children who are weaned away from the 
breast or bottle early seldom make a mess 
' when eating, 
19. A good child will comfort his/her parents 
after they have argued, 
20. Children learn good behavior through the 
use of punishment, 
21. Children develop good characters through 
strict discipline, 
22. A mother's/father's best companion is 
her/his child, 
23. Parents should take pleasure in doing tasks 
for their child. 
24. Parents should expect their children who 
are under three years to begin taking 
I care of themselves, 
25. 
! Children should be aware of ways to comfort I 
their parents after a hard day's work, I 
26. Children have different needs and motiva- I I ! tions at each stage of development, I 
27. Children are able to hold their head up- ! 
right while lyin g on their stomach by four i I 
to six months of age, i 
23. Paren ts should hit child whens/he 
! 
their 
I has done something wrone;, I 
29, Children should always be spanked when they : 




























Children should be responsible for much of 
the happiness of their parents, 
Children's needs should be taken into 
consideration in planning family act1 v1ties, 
All children are born with similar abilities. 
Parents have a right to spank their child 
whens/he has misbehaved, 
Children are able to feed themselves by 
twelve months. 
Children are naturally curious, i 
Children should have unquestioning loyalty I 
to their parents, 
All children physically grow at about the 
same rate, 
Child ren need to feel secure, 
Children should not be allowed to get away 
with anythin g. 
Children are often the basis for a good I 
marriage. 
Children should be expected early to bathe, 
feed, and clothe themselves, 
Parents should be sensitive to the infant's 
feelings and moods and comfort their child 
appropriately. 
Most children need more discipline than 
I they get, 
Parents should expect to give up their own ! 
happiness for that of their child. i 
Children begin reaching for objects around I 
three months of age, ! 
I 
I i Children need a certain amount of routine 
for good character development . l I 
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47. Children are more likely to learn appro-
priate behavior when they are spanked for 
misbehaving. 
48. Children will quit crying faster if they 
are ignored. 
-
49. Children under three months are capable of 
sensing what their parents expect, 
50. Children should understand that parents 
have feelings too! 
51. Children who are given too much affection 
by the parents will grow up to be stubborn 
and spoiled, 
52. Children should be made to respect parental 
authority. 
53. Children are usually capable of standing 
with some help by eight months, 
54. Children must periodically be shown "who 
is boss," 
55. Children should be toilet-trained by six-
to-twelve months of age. 
---
56. A young child s hould be expected to solve 
his/her parents problems, 
57. Some children are so bad they must be 
I taught to fear adults for their own good, 





Each of the following statements should be completed. Although 
some questions may seem unrelated to the study, it is 
important that you respond to each statement. 
Identifying number 
Check one: 
1. Sex: Male 
2. Grade level: 7 
3. Age: ____ years 




























No religious affiliation 
Other (identify) 
by your religious teachings? 
one number) 
3 4 5 
very little some much very 
little what much 
7. Number of children in your family including yourself 
8. Your position in the family: 
I have 
older brothers older sisters 
younger brothers younger sisters 
9. Father's occupation: (please describe) 









ADOLESCENT PARENTING INVENTORY (API) 













Draw a circle around the response which best describes your 
opinion. There are no right or wrong answers, so answer according 
to your own opinion. It is very important to the study that you 
respond to each statement. Some of the statements may seem alike, 
but all are necessary to show slight differences of opinion. 
i:: 
>, (!) (!) ·r-i 
rl (!) (!) Ill 
o, H H .µ 
i:: °' °' H (!) 0 Ill Ill (!) (!) 
H 1/l 1/l u H 
.µ ·r-i ·r-i i:: °' Ul "O "O ::, Ill 
Parents should know the developmental SD D u A 
stages of a child so they don't hurry 
the child into acting more like an 
adult. 
Children should never be punished out SD D u A 
of sheer irritation but only for their 
own good, 
Children should always be expected to SD D u A 
comfort their mother when she is feel-
ing blue. 
Parents have an obligation to teach SD D u A 
their children right from wrong even 
if they must u se physica l punishment. 
Children should often let their SD D u A 
parents know how much they love them. 
Children should learn to walk before SD D u A 
they are one year old so other train-
ing will be easier. 
Children should always comply with SD D u A 
their parent's demands. 
Young children should be expected SD D u A 

















9. Parents will spoil their children SD 
by picking them up and comforting 
them when they cry. 
10. Children who are pushed beyond thier SD 
abilities at each developmental level 
may see themselves as failures. 
11. Parents frequently need to drive the SD 
mischief out of a child before he 
will behave. 
12. Children should be able to verbally SD 
express themselves before the age 
of one year. 
13. Children who are weaned away from the SD 
breast or bottle early seldom make a 
mess when eating. 
14. A good child will comfort his/her SD 
parents after they have argued, 
15. Children learn good behavior through SD 
the use of punishment. 
16. Children develop good characters SD 
through strict discipline. 
17. A mother's/father's best companion SD 
is her/his child. 
18. Parents should take pleasure in doing SD 
tasks for their child. 
19. Parents should expect their children SD 
who are under three years to begin 
taking care of themselves. 
20. Children should be aware of ways to SD 
comfort their p ar e nts after a hard 
day's work. 
2 1. Children are able to hold their head SD 
up-right while lying on their stomach 
by four to six months of age. 
22. Parents should slap their child when SD 
s/he has done something wrong. 
23. Children should always be spanked SD 
when they misbehave. 
24. Children should be res ponsible for SD 


















u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
u A SA 
160 
25. Children's needs should be taken into SD D u A SA 
consideration in planning family 
activities. 
26. All children are born with similar SD D u A SA 
abilities. 
27. Parents have a right to spank their SD D u A SA 
child when s/he has misbehaved, 
28. Children should be able to feed SD D u A SA 
themselves by twelve months. 
29. All children grow physically at about SD D u A SA 
the same rate. 
30. Children need to feel secure. SD D u A SA 
31. Children should not be allowed to SD D u A SA 
get away with misbehavior. 
32. Children should be expected early to SD D u A SA 
feed, bathe, and clothe themselves. 
33. Parents should be sensitive to the SD D u A SA 
infant's feelings and moods and comfort 
their child appropriately . 
34. Children need more discipline than SD D u A SA 
they get. 
35. Parents should expect to give up SD D u A SA 
their own happiness for that of their" 
child. 
36. Children three month s old begin SD p u A SA 
reaching for objects. 
37. Children need a certain amount of SD D u A SA 
routine for good character develop-
ment. 
38. Children are more likely to learn SD D u A SA 
appropriate behavior when they are 
spanked for misbehaving. 
39. Children will quit crying faster SD D u A SA 
if they are ignored. 
40. Children under three months are SD D u A SA 
capable of sensing what their parents 
expect. 
41. Children should understand that SD D u A SA 
parents have feelings too. 
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42. Children who are given too much SD D u A SA 
affection by the parents will grow 
up to be stubborn and spoiled. 
43. Children should be made to respect SD D u A SA 
parental authority. 
44. Children are usually capable of SD D u A SA 
standing with some help by eight 
months. 
45. Children must periodically be shown SD D u A SA 
"who is boss. " 
46. Children should be toilet-trained SD D u A SA 
by twelve months of age. 
47. Children should be expected to solve SD D u A SA 
their parent's problems, 
48. Some children are so bad they must SD D u A SA 
be taught to fear adults for their 
own good. 
49. Children need to be hugged and SD D u A SA 
kissed. 
50. Parents should confide in their young SD D u A SA 
children. 
Appendix D 
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GENERAL INFORMATION 
Each of the following statements should be completed. Although some questions 




l. Sex: Male 
2. Gradelevel: 7 8 
J. Age: years 
4. Marital Status: Single 












Other (identif y) __________ _ 











Lutheran Other (identify) _______ _ 
7. Number of children in your family including yourself 
8. Your position in the family: 
I have older brothers older s ister s 
younger brothers __ younger sisters 
9. Are you now, or have you ever been a parent? yes no 
10. Is marriage a part of your future plans? (check one) 
In the next 1 - 3 years. 
In the next 3 - 5 years. 
Yes, but I don't know when. 
Never. 
11. Please check the average number of hours~ ~eek you spend baby sitting. 
- 5 hours. Over 20 hours. 
6 - 12 hours. 
13 - 20 hours. 
I don't baby sit at all. 
12. Are you living with both of your parents? yes no 
13. Are you living with someone other than your natural ,"ar,c,nts? yes no 
14. Father's occupation: (please describe) 





ADOLESCENT PARENTING INVENTORY (API) 
Read each of the statements below and then rate them as follows: 
D u A 




Draw a circle around the response which best describes your opinion. There are no 
right or wrong answers, so answer according to your own opinion. It is very important to 
the study that you respond to each statement. Some of the statements may seem alike, but 
all are necessary to show slight differen~es of opinion. 
C: 
>, QJ QJ ·~ >, 
~ QJ QJ .!:l CJ) s.. s.. 
g' ~ C: Cl Cl s.. QJ 
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l. Parents should know the developmental SD D u A SA 
stages of a child so they don't hurry 
the child into acting more like an 
adult. 
2. Children should never be punished out SD D u A SA 
of sheer anger but only for their own 
good. 
3. Young children should always be expec- SD D u A SA 
ted to comfort their mother when she 
is feeling blue. 
4. Parents should teach their child ren SD D u A SA 
right from wrong even if they must 
use physical punishment. 
5. Children should be the main source SD D u A SA 
of comfort and care for their parents. 
6. Children should learn to walk before SD D u A SA 
they are one year old so other train-
ing wi 11 be easier. 
7. Parents should always expect children SD D u A SA 
to meet their demands. 
8 . Young children should be expected to SD D u A SA 
hug their mother when she is sad. 
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9. Parents will spoil their children SD D u A SA 
by picking them up and comforting 
them when they cry. 
10. Children who are pushed beyond their SD D u A SA 
abilities at each developmental 1 evel 
may see themselves as failures, 
11. Parents frequently need to beat the SD D u A SA 
mischief out of a child before s/he 
will behave. 
12. Children should be expected to ver- SD D u A SA 
bally express themselves before the 
age of one year. 
13. Children who are weaned away from SD D u A SA 
the breast or bottle early seldom 
make a mess when eating. 
14. A good child will comfort both his/ SD D u A SA 
her parents after they have argued . 
15. Children learn good behavior through SD D u A SA 
the use of physical punishment. 
16. Children develop good characters SD D u A SA 
through very stric t discipline. 
17. A mother's/father' s best companion SD D u A SA 
is her/his child. 
18. Parents should always take pleasure in SD D u A SA 
doing tasks for their child. 
19. Parents should expect their children SD D u A SA 
who are under three years to begin 
taking care of themselves. 
20. Young children should be aware of ways SD D u A SA 
to comfort their parents after a hard 
day's work. 
21. Children should be expected to hold SD D u A SA 
their head up-right while lying on 
their stomach by four to six months of 
age. 
22. Parents should always slap their child SD D u A SA 
whens/he has done something wrong. 
23. Children should always be spanked SD D u A SA 
when they misbehave. 
24. Young children should be responsible SD 
for much of the happiness of their 
parents. 
25. Children's needs should be taken into SD 
consideration in planning family ac-
tivities, 
26. All children are born with similar SD 
abilities. 
27. Parents have a right to spank their SD 
child whens/he has misbehaved. 
28. Children should be expected to feed SD 
themselves by twelve months. 
29. All children grow physically at about SD 
the same rate. 
30. Children need to feel secure. SD 
31. Children should never be allowed to SD 
get away with misbehavior. 
32. Children should be expected at an SD 
early age to feed, bathe, and clothe 
themselves. 
33. Parents should be sensitive to their SD 
infant's feelings and moods and comfort 
their child appropriately, 
34, Children deserve more discipline than SD 
they get. 
35. Parents should expect to give up their SD 
own happiness for that of their child. 
36. Children three months old should begin SD 
reaching for objects. 
37. Children need a certain amount of rou- SD 
tine for good character development. 
38. Children are more likely to learn ap- SD 
propriate behavior when they are spanked 
for misbehaving. 
39. Children will quit crying faster if SD 
they are ignored. 
40. Children under three months ought to SD 








































































41. Young children should help their par- SD D u A SA 
ents understand why the parents argue. 
42. Children who are given too much love SD D u A SA 
by the parents will grow up to be 
stubborn and spoiled. 
43. Children should be forced to respect SD D u A SA 
parental authority . 
44. Children should be expected to stand SD D u A SA 
with some help by their eighth month. 
45. Children must occasionally be shown SD D u A SA 
by the par ent "who is boss." 
46. Children should be expected to be SD D u A SA 
toilet-trained by twelve months of age. 
47. Children should be expected to solve SD D u A SA 
their parents' problems. 
48. Some children are so bad they must be SD D u A SA 
taught to fear adults for their own good. 
49. Children need to be hugged and kissed. SD D u A SA 
50. Young children should be expected to SD D u A SA 
comfort their father when he is upset. 
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UTAH STATE UNIVERSITY LOGAN. UTAH 84322 
COLLEGE OF EDUCATION 
DEPARTMENT OF 
SPECIAL EDUCATION 
Dear Parent : 
November, 1977 
Your son/daughter has been randomly selected in his/her school 
to participate in a study. The intent of the study is to deter-
mine the attitudes adolescents have towards parenting and child 
rearing. There are many ways through which such information 
may be obtained. This particular study is being conducted in 
order to develop an instrument which will allow professionals 
to obtain this information. Your son/daughter would be parti-
cipating in the developmental field test stage of the study. 
This step is necessary to obtain information about the relative 
ease in completing the instrument and clarity of wording. 
Your son's/daughter's teacher, school principal, and superin-
tendent are aware of our study and have given their OK to 
select students for participation . 
Your son/daughter will be asked to complete an instrument which 
will take approximately twenty (20) minutes . All data will be 
collected and kept strictly confidential. 
Attached is a parental consent form requiring both you and your 
son's/dau ghter 's signatures. 
If you would like further information, please do not hesitate 
to contact me at 752-4 100, Ext. 7781 . Thank you in advance 
for your consideration. 
Sincerely, 





I hereby give permission for my child to participate in 
this study. I understand thats/he may withdraw at any time 
for any reason. Also, I understand that no reference will be 
made to his/her performance without our permission. 
(father/guardian) (date) 
(mother/guardian) (date) 
I hereby agree to participate in this study. I understand 
that I may withdraw from the study at any time for any reason. 
Also, I understand that no reference will be made to my perfor-
mance without my permission. 
(student participant) (date) 
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GENERAL INFORMATION 
Each of the following statements should be completed. Although some questions 
may seem unrelated to the study, it is important that you respond to each statement. 
Identifying number ____ _ 









a 15 years 
b 16 years 
C 17 years 
d 18 years 
e 19 years 





5. Ethnic background: 
a Caucasian 
b B 1 ack 
c American Indian 
d Mexican American----Chicano 
e Other: __________ _ 




d No religious affiliation 
e Other: __________ _ 





e More than 3 





e More than 3 





e More than 3 
11. Are you now or have you ever been a parent? 
a Yes 
b No 
12 . Is marriage part of your future plans? 
a Yes, in the next 1-3 years 
b Yes, in the next 3-5 years 
c Yes, but I don't know when 
d I have no definite marriage plans one 
way or the other 
e Never 
13. Please check the average number of hours 
per week you spend baby-sitting: 
a 1-5 hours 








c 13-20 hours 
d Over 20 hours 
e I don't baby-sit at all 




15. Are you living with someone other than your natural parents? 
a Yes 
b No 
16. Family income level: 
a Under $5,000 
b $5,000 to $10,000 
C $10,001 to $20,QQQ 
d $20,001 to $40,000 
e Over $40,000 
l?J 
Form A 
ADOLESCENT PARENTING INVENTORY (AP!) 














Fill in the letter on the answer sheet which best describes your opinion. 
There are no right or wrong answers, so answer according to your own opinion. It 
is very important to the study that you respond to each statement. Some of the 
statements may seem alike, but all are necessary to show slight differences of 
opinion. 
1. Parents should encourage their children 
at an early age to act more like an 
adult. 
2. Parents have a right to physically 
punish chi ldren out of sheer anger. 
3. Young children should be expected to 
comfort their mother when she is feeling 
blue. 
4. Parents should teach their children 
right fr om ~irong by sometimes using 
physical punishment. 
5. Children should be the main source of 
comfort and care for their parents. 
6. Children should learn to walk before 
they are one year old so other training 
wi 11 be easier. 
7. Children should be expected to meet 
their parents ' demands. 
8. Young children should be expected to 









































































9. Parents will spoil their children by a b C d e 
picking them up and comforting them 
when they cry. 
10. Young children very seldom see them- a b C d e 
selves as failures when they are 
encouraged beyond their developmental 
abilities. 
11. Parents frequently need to beat the a b C d e 
mischief out of a child before s/ he 
wi 11 behave. 
12. Children should be expected to verbally a b C d e 
express themselves before the age of 
one year. 
13. Children who are weaned away from the a b C d e 
breast or bottle early seldom make a 
mess when eating, 
14. A good child will comfort both of his/ a b C d e 
her parents after the parents have 
argued. 
15 . Children learn good behavior through a b C d e 
the use of physical punishment. 
16. Children develop good strong characters a b C d e 
through very strict discipline. 
17. A mother's/father's best companion is a b C d e 
her/his child. 
18. Parents should always take pleasure in a b C d e 
doing tasks for their child. 
19. Parents should expect their children a b C d e 
who are under three years to begin 
taking care of themselves. 
20. Young chi ldren should be aware of ways a b C d e 
to comfort their parents after a hard 
day's work. 
21. Parents who encourage the ir child to a b C d r 
crawl too early may delay his/her chi 1 d's 
motor coordination. 
22. Parents should slap their child when a b c; d e 
s/he_has done something wrong. 
23. Chi ldren should always be spanked when a b C d e 
they misbehave. 
24. Young children should be responsible 
for much of the happiness of their 
parents. 
25. Children's needs rarely have to be 
considered in planning family activities. 
26. Parents should expect their children to 
develop similar skills and abilities. 
27. Parents have a responsibility to spank 
their child whens / he has misbehaved. 
28. Parents should expect children to feed 
themselves by twelve months. 
29. Parents should expect their children to 
grow physically at about the same rate. 
30. Young children who feel secure often 
grow up expecting too much. 
31. Children should always "pay the price" 
for misbehaving. 
32. Children should be expected at an early 
age to feed, bathe, and clo the themselves. 
33. Parents who are sens itive to their infant's 
feeling s and moods often spoi l their 
children. 
34. Children deserve more discipline than 
they get. 
35. Children whose needs are left unattended 
will often grow up to be more independent . 
36. Children three months old who beg in 
reaching for objects usually develop 
better motor coordinat i on. 
37. Parents who encourage communicat ion 
with their chi ldr en only end up listen-
ing to complaints . 
38. Child ren are more likely to learn appro-
priate behavior when they are spanked for 
misbehaving. 



































C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
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40. Children five months of age ou~1ht to be a b C d e 
capable of sensing what their parents 
expect. 
41. Young children should help their parents a b C d e 
understand why the parents argue. 
42. Children who are given too much love by a b C d e 
the parents will grow up to be stubborn 
and spoiled. 
43. Children should be forced to respect a b C d e 
parental authority. 
44. Children who are able to stand with some a b C d e 
help by their eighth month usually begin 
walking earlier. 
45. Parents must occasionally show their chil- a b C d e 
dren "who is boss." 
46. Children should be toilet-trained as early a b C d e 
as possible. 
47. Young children should try to make their a b C d e 
parent's life more pleasurable. 
48. Some children are so bad they must be a b C d e 
taught to fear adults for their own good. 
49. Young children who are hugged and kissed a b C d e 
often wi 11 grow up to be "sissies. " 
50. Young children should be expected to a b C d e 
comfort their father when he is upset. 
Appendix G 
Prototype III Form B 
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GENERAL INFORMATION 
Each of the following statements should be completed. Although some question s 
may seem unrelated to the study, it is important that you respond to each statement . 
Identifying number ____ _ 












a 15 years 
b 16 years 
C 17 years 
d 18 years 
e 19 years 





5. Ethnic background: 
a Caucasia n 
b B 1 ack 
c American Indian 
d Mexican American-<:hicano 
e Other: _________ _ 




d No re li gi ous affi l iation 
e Other: _________ _ 





e More than 3 





e More than 3 





e More than 3 




Is marriage part of your future plans? 
a Yes, in the next 1-3 years 
b Yes, in t he next 3-5 years 
C Yes, but I don't know when 
d I have no definite marriage plans one 
way or the other 
e Never 
13. Please check the average number of hours 
per week you spend baby-sitting: 
a 1-5 hours 
7. How many older brothers do you have? 
a 0 
b 6- 12 hours 




e More than 3 
d Over 20 hours 
e I don't baby-sit at all 




15. Are you living with someone other than your natural parents? 
a Yes 
b No 
16. Family income level: 
a Under $5,000 
b $5,000 to $10,000 
C $10,001 to $20,QQQ 
d $20,001 to $40,000 
e Over $40,000 
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Form B 
ADOLESCENT PARENTING INVENTORY (API) 














Fill in the letter on the answer sheet which best describes your opinion. 
There are no right or wrong answers, so answer according to your own opinion. It 
is very important to the study that you respond to each statement. Some of the 
statements may seem alike, but all are necessary to show slight differences of 
opinion. 
l. Parents should not encourage their children 
at an early age to act more like an 
adult. 
2. Parents do not have a right to physically 
punish children out of sheer anger. 
3. Young children should not be expected to 
comfort their mother when she is feeling 
blue. 
4. Parents should not teach their children 
right from wrong by using 
physical punishment. 
5. Childr en should not be the main source of 
comfort and care for their parents. 
6. Children should learn to walk before 
they are one year old so other training 
will be easier. 
7. Children should not be expected to meet 
their parents' demands. 
B. Young children should be expected to 


































































9. Parents wi 11 spoil their children by 
picking them up and comforting them 
when they cry. 
l 0. Young children very often see them-
selves as failures when they are 
encouraged beyond their developmental 
abilities, 
11. Parents very seldom need to beat the 
mischief out of a child before s/ he 
will behave. 
12. Children should be expected to verbally 
express themselves before the age of 
one year. 
13. Children who are weaned away from the 
breast or bottle early seldom make a 
mess when eating. 
14. A good child will comfort both of his/ 
her parent s after the parents have 
argued. 
15. Children learn good behavior through 
the use of physical punishment. 
16. Children develop good strong characters 
through very strict discipline, 
17. A mother's/father's best companion is 
her/his child. 
18. Parents need not always take pleasure in 
doing tasks for their child. 
19. Parents should not expect their children 
who are under three years to begin 
taking care of themselves. 
20. Young children should be aware of ways 
to comfort their parents after a hard 
day's work. 
21. Parents who encourage their child to 
crawl too early will not delay his/her 
child's motor coordination. 
22. Parents should not slap their child when 
s/he.has done something wrong. 


















C cJ e 
C ct e 
C d e 
C d e 
C d e 
C d e 
C e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d 
C d e 
C d (• 
24. Young childreri should not be responsible a 
for much of the happiness of their 
parents. 
25. Children's needs should be a 
considered in planning family activities. 
26. Parents should not expect their children to a 
develop similar skills and abilities. 
27. Parents have a responsibility to spank a 
their child whens/he has misbehaved. 
28. Parents should expect childre n to feed a 
themselves by twelve months. 
29. Parents should rint expect their children to a 
grow physically at about the same rate. 
30, Young children who feel secure often a 
grow up expecting too much. 
31. Children should always "pay the price" a 
for misbehaving. 
32. Children shou ld be expected at an early a 
age to feed, bathe, and c lothe themselves. 
33. Parents who are sensitive to their infant's a 
feflings and moods often spoil their 
childre n. 
34. Few children deserve more discipline a 
than they get, 
35. Children 1<1hose needs are siltisfied a 
will often gro~ up to be more independe~t . 
.36. Children three months old who begin a 
reaching f or objects usually develop 
better motor coordination. 
37. Parents who encourage communication a 
with their children only end up listen-
ing to complaints. 
38. Children are less likely to learn appro- a 
r~iate behavior when they are spanked for 
11isbehaving. 
39. CrildreJl will quit crying faster if they a 


















C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
C d e 
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40. Children five months of age are not a b C d (: 
capable of sensing what their parents 
expect. 
4 l. Younq children should not be expected to a b C d e 
help their parents understand why they argue. 
42. Children who are given too much love by a b C d e 
the parents will grow up to be stubborn 
and spoiled, 
43, Children should be forced to respect a b C d e 
parental authority . 
44 . Children who are able to stand with some a b C d 
help by their eighth month usually begin 
walking earlier. 
45. Parents must occasionally show their chil- a b C d 
dren "who is boss," 
46. Children should be toilet-trained as ear ly a b (, d 
as possible. 
47. Young children should try to make their a b C d e 
pare nt's life more pleasurab le. 
48. Some children are so bad they must be a b C d I:' 
taught to fe ar adults for their own good. 
49. Young children who are hugged and kissed a b C d e 
will seldom grow up to be "sissies . " 
50. Young children should not be expected to a b C d e 
comfort their father when he is upset. 
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Appendix I 
Interitem Correlation Matrix 32 Items 
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